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CHAPTER 1. LANGUAGE PERSONALITY
IN LINGUISTICS AND LITERATURE STUDIES
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1.1. LANGUAGE PERSONALITY
IN THE COMMUNICATIVE SITUATION OF APPEALS

Kornovenko L. V.

Candidate of Philological Sciences, Associate Professor,
Head of the Department of the Slavic Philology,
Foreign Literature and Teaching Methods,
Cherkasy Bohdan Khmelnytsky National University,
Cherkasy, Ukraine
e-mail: lkornovenko@gmail.com
ORCID: https://orcid.org/0000-0002-2587-6995

Introduction

One of the leading directions of modern linguistics is the study
of language personality in communication. It is commonly known that the
practice of interpersonal communication requires clarification of the basic
laws of the communicative process. The logic of the development
of modern linguistic science and the requirements of practice coincide in
this case. In line with the growing interest of researchers in the language
personality in various conditions of the implementation of interpersonal
communication process, the present study was carried out.

We will study the language personality (addresser / addressee) in the
least illuminated aspect: the communicative situation of appeal. We set
the goal to present a typology of appeals, with the help of which
a linguistic personality creates pragmatically effective and adequate
communicative situations. The ideal object for studying a language
personality is undoubtedly direct communication, but it is difficult to fix it
for various reasons. The appeal to a literary text, which is not natural
communication, but created, modeled by the author as natural, can be
argued by several factors. Firstly, artistic communication can be
considered as an analogue of reality: we recognize ourselves and life in
situations and artistic personalities, and it is this fact that makes a literary

1
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work interesting to us. Secondly, at the level of a literary text, it is easier to
compare the speech behaviour of a speaker in certain communicative
conditions with the normative-value system of the addressee, and this
makes it possible to detect the pragmatic essence of the appeal.

The study was conducted on the basis of a communicative-pragmatic
approach to the analysis of linguistic phenomena, which is of paramount
importance for studying the categories of adequacy, the effectiveness
of interpersonal communication and its modeling, the interactivity of the
author and reader, addresser and addressee, determined by socio-
psychological, ethnocultural, mental factors. The significance of the chosen
object of research is explained primarily by the fact that, according
to psychologists, appellativeness for a language personality is a key tool for
unfolding the emotive scale of communication, which largely ensures its
success.

Human activity from a philosophical point of view is “a specific form
of coordinated activity of several individuals”!. In this understanding,
human activity is not limited to the “subject-object” relationship;
the subject-subject relationship is a necessary condition for
the manifestation of human interaction. Recognition of subject-subject
activity in speech communication does not negate the change in the
activity of communicants. The communicative role of the addressee,
which includes the perception of someone else’s speech, the response to
it, is of global importance, rooted in the philosophical aspect
of epistemology, as a sign that the process of cognition is carried out
through perception. Describing the relationship that arises in the
process of communication between the Addresser and the Addressee,
J. Leach? defines them as a relationship in which the speaker and the
listener resolve the problem. For the speaker, it is formulated as follows:
“If I want to achieve a certain effect on the mind of the listener, how can
I best achieve this goal using language?” The listener solves a different
kind of problem: “If the speaker said something and something, what
effect did he intend to have on me with this?” Thus, according to the
scientist, the addresser is a communicant who “is trying to achieve his
goal within the limits imposed on him by the principles and maxims
of successful communicative behaviour”.

1 Menr K., Kpayse K. HekoTopble MeTomo0I0THUYeCKHE TPEANOCHIIKA UHTErpaTUB-
HOro aHa/iu3a TekcTa. OoweHue. Tekcm. Boickasbieanue. MockBa : Hayka, 1989. C. 88-98.
2 Leech C. N. Principles of pragmatics. London ; N.Y., 1983. 2.P.XI.

2
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§ 1. Methodology and Research Procedure

A language personality uses appeals as a means of expressing
a communicative intention: to establish contact, to maintain contact with the
addressee. We consider it relevant to consider the appeal from the position
of the recipient of the speech (addressee), which obliges us to turn
to clarifying the role of the appeal in creating a pragmatically adequate
situation of communication. In our work, the speech impact produced by
the appeal is defined as the achievement of a certain result, as the effect
of addressing, i.e., we focus, first of all, on the received response
to the appeal (the position of the addressee).

The prospects for studying a linguistic personality in a commu-
nicative situation of appeal were determined due to research in the field
of pragmalinguistics concerning the problems of speech interaction of
communicants, the ways to establish speech contact, pragmatic effect
and effectiveness of utterance, in the works of: N.D. Arutiunovas,
F.S. Batsevych?, V.V. Bogdanovs, L.P. Ermakova, A.P. Sedykhs,
V.I. Karasik?, N.N. Nikolaevas, G.G. Pocheptsov?, I.P. Susov10,

3 ApytioHoBa H. /I. AHOMasnuu U s13bIK (K npoGJieMe SI3bIKOBOH «KapTHHBI MHUpa»).
Bonpocul si3biko3HaHus. 1987. Ne 3. C. 3-19 ; ApyTionosa H. /l. [IparmaTuka. /IuHeguc-
muyeckutl 3Hyukaoneduveckuli cs08apb. MockBa : CoBeTcKasi 3HIMKJIONEAUS,
1990. C. 389-390.

4 BaueBuy @. C. [IpoGsemu i TepMiHOJIOriYHHMH amapaT Cy4acHOI JIiHIBiCTUYHOI
nparMatuku. BicHuk HayioHanvHozo yH-my «/Ibgiecbka nosimexHika». 2008. Ne 620.
C. 250-253 ; BaueBuy ®. C. JliHrBicTUYHA NparMaTvKa: cnpoba OGIPYHTYBaHHA
npo6JiIeMHOTO 10JI4 i AocaifHUIbKOI oAuHULI. Mogo3Hascmeo. 2009. Ne 1. C. 29-37.

5 borgaHoB B. B. KoMMyHMKaTHBHas KOMIETEHIUSI W KOMMYHHUKaTHBHOe
JIMJIEPCTBO. A3blK, duckypc, auvyHocms: Medcays. c¢6. Hayv. mp. TBepb : TBepckIV,
1990. C. 26-29.

6 EpmakoBa JI. P., Ceapix A. II. SI3piKoBasi IMYHOCTb U CNOCOGHI ee MaHUeCTALHU.
Hayunbie sedomocmu. Cepus : ['ymaHumapbie Hayku. 2010. Ne 8(89). Bein. 7. C. 81-87.

7 Kapacuk B. U. fI3bIk0BOM Kpyr: JIMYHOCTb, KOHLIENTHI, AUCKYpC. MockBa : [lepe-
MeHa, 2002. 477 c.

8 HukosiaeBa T. H. O nmpuHIune «HeKoonepauuu» U/WUJIM O KaTeropusax COLUOJIMH-
IBUCTHUYECKOro Bo3jelcTBUA. Jloeuveckull aHaau3 Aseika: IIpomusopevusocmsb
u aHomaabHocmb mekema. Mocksa : Hayka, 1990. C. 225-235.

9 Mouenuos I'. I'. CiymaTenb U ero posb B aKTaxX pevyeBOTO O6IlIeHUs. f3bikogoe
obujeHue u e20 eJUHUYbL! : MeXBY3. 6. Hay4HbIX TPyA0B. Kaqunun : KanuHuH roc.
yH-T. 1987. C. 26-38.

10 CycoB U. I1. JINYHOCTb KaK CYO'BEKT SI3bIKOBOTO 06LIeHUSs. JITUYHOCMHble acheKmbl
53bIK0B020 06WeHUS : MeXBY3. €6. Hay4YHbIX TPyAoB. KanuHuH : KaquHUH. roc. yH-T,
1989. C. 9-16 ; Cycos W. II. JIuHrBucTHu4eckass nparmMatvka. Bunuuna : «Hosa
Kuura», 2009. 272 c.
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M.S. Skab'!, LP.Tarasoval?, S.I. Tikhoninal3 etal. In this paper,
considering the structure of a language personality, we can single out an
individual as a native speaker and a language personality. A native
speaker is a person who is capable of speech production. The level
of an individual as a native speaker implies his involvement
in the process of verbal communication as one of the participants
in the communicative situation.

In the study, we rely on the model of the language personality (LP)
of V.I. Karasik, in which, unlike the models of Y.N. Karaulov, G.I. Bogin,
there is an inclusion of the behavioural aspect in the very structure
of LP.Following V.I. Karasik, a language personality has two
fundamental attributes, namely, a language ability and a language need.
Considering this thesis in the communicative situation of appeal,
this is the language ability to create appeals and various types of
responses to appeals that are set by a certain system of values. LP is
considered by V.I. Karasik as the unity of speech activity and speech
organization of a person. They are closely interconnected, but not
identical to each other, correlating as a phenomenon and essence.
At the same time, the author identifies five aspects in the speech
organization of a personl4:

1) "language ability as an organic opportunity to learn how to
conduct verbal communication (this includes the mental and somatic
characteristics of a person)”;

2) communicative need, i.e., addressability, focus on communicative
conditions, on the participants in communication, the language
community, the bearers of culture;

3) communicative competence as a developed ability to communicate
in its various registers for optimal achievement of the goal;

4) language consciousness as an active verbal “reflection in the
inner world of the outer world”;

5) verbal behaviour as a conscious and unconscious system
of actions that reveal the character and way of life of a person”.

11 Cka6 M. C. [IparmaTtuka anessiii B ykpaiHcbKiit MoBi. YepHiBui : PyTa, 2003. 80 c.
12 TapacoBa HU. Il. CTpykTypa JIMYHOCTM KOMMYHMKaHTa U peyeBOe BO3JeHCTBHe.
Bonpocwl s13viko3HaHus. 1993. Ne 5. C. 70-82.

13 TuxoHiHa C.I. ®PyHKIiOHAIbHO-CEMaHTHYHI OCOGJMBOCTI MOBJIEHHEBOTO aKTy
3BepTaHHs. Bueni 3anucku THY im. B. I. BepHadcvkozo. 2018. Ne 2. C. 67-71.

14 Kapacuk B. H. f3bIK0BOM Kpyr: JINYHOCTb, KOHLENThI, AUCKypc. MockBa : [lepe-
MeHa, 2002.C. 7.

4
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Consequently, broader opportunities open up for understanding the
LP as an active participant in social and communicative interaction.

Recent studies focused on the appeal indicate that, performing the
function of establishing and maintaining contact, it contributes to the
creation of comfort conditions for interpersonal communication, in the
field of which the well-known rule of cooperation by P. Grais operates:
maxim of information completeness, maxim of quantity, maxim
of manners?5. In order for the addressed form to achieve its pragmatic
goal, it is necessary, having assessed the psychological mood, emotional
state of the addressee (after all, one should not forget about his/her
possible unwillingness to join the conversation), choose the most
effective appeals that correspond to the situation. The choice of a certain
variant of the appeal contributes either to the establishment,
maintenance of contact, or its interruption. An analysis of the factual
material indicates the availability of a significant arsenal of appeals,
with the help of which pragmatically adequate situations
of communication are created.

As a result of a comprehensive approach to the study of language
personality in the communicative-pragmatic aspect, we have developed
a control method for the study of appeall®: at the first stage, the model
of “communicative cooperation” is revealed on the basis of the result of
the address, the reasons and conditions of creation of pragmatically
adequate communicative situations are established; they are:
communicative correctness, conformity to communicative norm and
communicative truth, satisfaction of requirements and representations
of the addressee. The positive reaction of the addressee to the appeal,
which can be both explicit and implicit, determines the normative
development of the communicative act, is the main criterion
for determining the adequate and effective situation. Based on the
reactions of the addressee, a typology of pragmatically adequate appeals
has been compiled.

We present typical variants of situations of the model of com-
municative cooperation (Table 1).

15 Tpaiic T. II. Jloruka u pedeBoe o6ueHUe. Hogoe 8 3apybexcHOll AUHz8UCMUKe.
Buin. XVI : Jlunesucmuyeckas npaemamuka. Mocksa, 1985. Bein. XVI. C. 217-237.

16 KopHoBenko JI. B. OGpaijeHre B nmparMajJuHIBUCTUYECKOM acrnekTe (Ha Mmare-
pyajie COBpeMEHHOr0 PYCCKOro si3blKa) : JAUC. .. KaHZ. ¢uuos. Hayk : 10.02.02.
Yepkacckuii roc. yH-T uM. b. XmMensHunkoro. Yepkaccel, 2000. 217 c.
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Table 1
Variants of communicative Types Ade- | Effici-
situations of appeals quacy | ency
Speaker —Appeal y—Addressee o normative + +
Speaker .,— Appeal .— Addressee. accentuated + +
Speaker .,— Appeal ..~ Addressee ..| complimentary + +
potentially-
Speaker .— Appeal .— Addressee adequate +

Thus, the verbal and non-verbal reactions of a language personality
caused by an addressed appeal, the emotional and evaluative nature
of the addressee’s responses become a marker that determines the type
of a communicative situation.

§ 2. Typology of Pragmatically Adequate Appeals

Considering the fact that the process of verbal communication
is a variable process of interaction of parametrized language
personalities, determined by a set of mental, emotional, evaluative,
pragmatic properties??, it is easy to assume that the reaction to the same
appeal may be different in variuous conditions. The issue of the
adequacy of a particular form of appeal is decided by the addressee
himself/herself, expressing verbally or non-verbally consent to this or
that form of appeal.

Combining pragmatically adequate appeals is carried out according
to the main criterion, namely, a positive communicative result,
which is determined by the ultimate goal, i.e., the effectiveness
of the communicative act.

We should note that out of 3 thousand contexts selected from fiction
using a continuous sample, 1695 contexts were identified with appeals
that have a positive communicative result. According to the reaction
of the addressee, presented by us in the conditional scheme 1, and on
the basis of the development of the communicative situation, we have
identified the following types of pragmatically adequate appeals.

17 Cupopos E. B. [Ipo6siemMb! peueBo¥ cucreMHOCTU. MockBa : Hayka. C. 137-138.
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Scheme 1
Types
of reactions
of the addressee
sl [ Monvemal I‘ |
Communicative-pragmatic | Author’s comment
purpose
l Consent | | Resolution l | Satisfaction l
] Emotional-evaluative character I
| Positive emotions
Ne Types Total number of contexts
1. Normative 797 47%
2. Accentuated 360 21%
3. Complimentary 300 18%
4. Potentially adequate 238 14%
Total 1695 100%

§ 2.1. Language Personality and Normative Appeals

Normative appeals are quite fully analyzed in modern linguistic
literature. When describing normative appeals, linguists pay the main
attention to the study of functions, semantics, communicative and
pragmatic features of the addressed forms. Normative appeals, being
a means of establishing contact, maintaining attention during long-term
communication, correspond to the addressee’s ideas about himself, his
social status and the situation of communication. We are interested in
them as linguistic means that create pragmatically adequate situations
of communication.
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Normative appeals are represented by the following version of the
“communicative cooperation” model: Speaker,—Appealo—Addressee,.
The addressee’s requirements are satisfied. The communicative attitude
of the speaker and the addressee are the same. There is a development
of a normative communicative act. The means of explicating the
adequacy of such appeals can only be the successful flow of a com-
municative act. Such appeals correspond to the norm, i.e., a neutral
position in the language that is not specifically indicated, and if it is
indicated, it occurs much less frequently than the position “good/bad”18.
According to E.M. Wolf, the zone of “norm” in the structure of the rating
scale is correlated with that part of the rating scale on which the
stereotypical idea of a given object with the corresponding attribute
is placed.1®

Evidently, a communicative speech act can be represented as
consisting of several stages, which are conditionally defined as follows:

1. The beginning of communication, reflecting the desire to join
the communication, and the choice of the Addressee.

2. Responding evidence of the Addressee about readiness to receive
speech information.

3. Communicative information of the Addresser.

4. Communicative information of the Addressee.

5. Control of speech communication and its actualization by inter-
locutors.

6. The end of communication?0,

Normative appeals, determined by the commonality of functional
semantics and communicative purpose in the organization of inter-
personal communication, are projected onto different stages of a com-
municative act. At the first stage of the communicative act, normative
appeals clearly explicate the beginning of communication. The example
of the illustrative material is: “The father was very happy when he saw
Chechek: - Eh, my daughter has arrived! ... And the son has arrived? ...
Hello, hello, daughter!” (L. Voronkova. Altai story). The etiquette word
hello and the appeal to the daughter reflect the beginning

18 Bosibd E. M. dyHKk1moHabHas ceMaHTHKa oljeHKU. MockBa : Hayka, 1985. C. 49.

19 Ibid. P. 54.

20 KonecHukoBa JI. B. CuHTakcuyeckue CpeACTBa KOMMYHUKAaTUBHOM HAaCTPOUKH
B CTPYKType Auanora. KommyHukamusHsle eduHuybl cuHmakcuca : y4. noc. KojsomHa :
Kosom. roc. nea. uH-T, 1992. C. 92-93.

8
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of communication and set it up for the perception of the following
information. The beginning of communication and the desire to join it
on the part of the speaker can be carried out with the help of appeal by
name, which most often sets the addressee to perceive information from
the point of view desired by the speaker: “Kostia wanted to rush, grab
Yazhnai, hug, dance. But, always restrained in expressing his feelings,
Kostia approached him with an even step and held out his hand: Hey,
Yazhnai! Yazhnai ran off the porch and shook his hand warmly: How do
you do, Konstantin! And for several seconds they silently looked at each
other with happy eyes” (L. Voronkova. Altai story). The situation reflects
the beginning of a conversation between friends Konstantin and
Yazhnai. The colloquial form of the etiquette word hey and the
outwardly official address How do you do, Konstantin testify to the
cooperative nature of the flow of discourse, as well as the desire
of adolescents to imitate adults.

At the second stage of communication, appeals indicate the
establishment of contact and the perception of information. For
example: “Be patient, grandfather, as soon as I rake it here, I'll come
right away,” Okrugin said, calming himself rather.

— Don’t worry, Alexeika! Makar Ivanovich answered cheerfully.
- You save your business, and I'll wait for you anyway. What else should
I do? (E. Dorosh. Royal lily)

A special place at the second stage of communication is occupied by
responses to the Speaker’s greeting, etiquette words and interrogative
remarks: “Having climbed the stairs, he passed a small corridor covered
with a thick carpet runner, and slightly opened the heavy carved doors:
- May I, Vera Nikolaevna? - Semion Mitrofanovich? Hello dear!"
(B. Vasiliev. The very last day).

The third and fourth stages of the communicative act, conditionally
defined as communicative information for the addressee and addresser,
are carried out most often with the help of various kinds of replicas.
Normative appeals to control speech communication and its
actualization are used relatively often (stage V). The actualization
of communication is carried out with the help of normative appeals that
support the attention of the addressee, as well as with the help of verbal
imperatives of the second person singular and plural with the meaning
of attracting attention such as listen, notice, let, etc.: “You see, my dear,”
he said to the director, climbing heavily with him onto the steps of the
station, “you need to be able to communicate with these people (A. Kuprin.
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Molokh); “My dear man. ... Here, listen, it is written here ... ... Listen, ask
him to take me with him - hastily and .... “(Y. German. My dear man).

Control over the course of a communicative situation is carried out
with the help of an introductory word, you see, in the meaning of which
the interaction of the subjunctive mood and the incentive occurs.
The example demonstrates the closest connection of language means
(appeal and verb) in the actualization of appeal.

The meaning of the completion of communication (stage VI) is most
regularly conveyed by speech etiquette forms with appeals. We consider
some examples: “In two days,” the father replied. “Tomorrow, we are
going and taking tickets. ... Goodbye what happened. - Goodbye, what
happened? Goodbye, Temka, goodbye, house and grandmother,
goodbye, school, hockey rink in the yard in winter, tank helmet?
And a whole year of life, too, goodbye” (A. Likhanov. Pure stones); “Seeing
those sitting at coffee, he raised his hat, welcoming them, and then turned
to Vasily Vasilyevich and Mura. “Goodbye, young people,” he said
gallantly and walked to the door” (T. Ustinova. The Ghost of Kant). In the
first example, the non-segmented sentence “Goodbye to what happened”,
accompanied in repetition with appeals to everything that was dear
to a teenager, conveys the meaning of the end of communication
and reveals additional information about the participants in verbal
communication; in the second example, the etiquette “Goodbye, young
people” completes the communicative situation.

Thus, when we talk about the pragmatic adequacy of the appeals
of the first group, we mean the signs of a stereotype and their position
on the rating scale. The pragmatic adequacy of “normative” appeals is
reflected in the successful development of the communicative act, and
we distinguish them as adequate and effective precisely on this basis.
Normativity of the typed appeals, according to our observations, is
conditional. In the structure of a communicative act, it does not depend
on the language and not even on the degree of typification of the
situation (official/informal), but on the preferences and claims of the
Speech Addressee. Therefore, normative appeals can potentially be
a means of creating an adequate and effective communication situation.

§ 2.2. Language Personality and Accented Appeals
The language personality can be represented in the model
of communicative cooperation, while the means of explicating
the adequacy of the situation and the effectiveness of the appeal

10
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is the accentuated positive reaction of the Addressee. The scheme
is Speaker,—Appeal.— Addressee . or Speaker ¢—Appealo—Addressee..

The speaker sends an appeal to the addressee that satisfies the
requirements of adequate communication. The pragmatic feature of the
accented addresses is that they emphasize the positive in addressing the
addressee, appeal to the Addressee of the speech, firstly, as a bearer
of knowledge about the laws of human behaviour and the psyche,
aesthetic and ethical norms, and, secondly, as a bearer of ideas about the
aesthetic value of the word. Let us imagine the following situations:

“Veronica! - she shouted in a ringing voice and, turning around, put
her wet hand to her eyes, on which the sun played, - listen, Veronica! Let’s
swim.

The sister stopped. “Veronica” - that’s what first came to her joyfully
startled consciousness (R. Kireev. And then we will part with him).

The strengthening of the illocutionary force of the utterance with the
prepositive address Veronica is achieved due to the background
knowledge of the Addressee (Veronica) and the Speaker (sister) and
creates the desired perlocutionary effect: The Addressee is glad to hear
her name, since the girl in the family is called differently: “Valentina
Potapovna was annoyed out loud! “Well, what are you, Vera! - it was
intermediate variant between the angry one “Varvara” and the
affectionately cheerful one “Veronica’. “You have to think!” (R. Kireev. And
then we will part with him). The name Veronica in the position of appeal
creates a pragmatically adequate situation of communication, since the
addressee “reads” a positive attitude towards himself in it, in contrast to
the negatively emotionally connoted names Vera (annoyance), Varvara
(anger).

The next example is “Polina was silent, and Alexei felt her tension.

“Poliushka, don’t worry, I beg you,” Okrugin said and was surprised
that he called her that for the first time.

“My grandmother used to call me Poliushka meaning a field,”
she answered quietly. — Parents called Polina, sister - Polka (E. Dorosh.
Royal lily).

The choice of the name Poliushka from a number of possible ones is
pleasant and evokes an emotional response from the addressee,
recorded in the response: “My grandmother called me that...”.

For the Speaker, a pragmatically adequate appeal can become an
effective means of influencing the addressee of speech, even a possible
means of manipulating the consciousness and psyche of the addressee,

11
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subject to the skillful use of the laws of speech influence and “ownership
of the methods of their implementation”.?! According to our
observations, the accentuated appeals with positive marks in artistic
discourse are represented by a variety of linguistic material. Let us
present the most typical ways of accentuation: choosing the form
of a name from the category of possible ones, choosing along the line
first / last name - first name / patronymic, moving from one name
to another, name qualification, repetitions, variations in the choice
of nomination-appeal, highlighting the most important pragmatic seme
for the Addressee in nomination-appeals:

“Chechek,” the mother said affectionately. - And what is the Russian
for this name? Eh?... Well, Chechek, say “...”. “Chechek” means “flower,” the
girl answered quietly. - What a good name! mother said. Flower!
(L. Voronkova. Altai story). The next situation is: “Kenskin, were you
afraid too? Yes, Chechek. Only ‘not afraid’, but worried. Chechek smiled
imperceptibly. Here Kostia called her Chechek, as a real person. And before
everything was ‘chipmunk’ and ‘chipmunk’ (L. Voronkova. Altai story).

The choice of a highly positively evaluated appeal by name (reaction:
imperceptibly smiled, called like a real person) for the designation
of the addressee is due to the fact that the speaker seeks to establish
closer verbal contact with him/her.

The next example is: “Baba Masha called. She has been found anyway!
- Alekseyka, is it you who phoned me? she spoke, and Okrugin nearly died
of happiness. No one called him Alekseika for ages. The child’s name
caressed his ear and made him feel close and dear to someone again”.
The recipient’s reaction is clearly recorded not only in the author’s
commentary: “almost died of happiness”; “No one called him Alekseika
for ages. The child’s name caressed his ear and made him feel close and
dear to someone again”, but also in the response remark-comments:
- Where have you gone, Baba Masha?! - Okrugin shouted happily
smiling” (E. Dorosh. Royal lily).

21 ®enoposa JI. A. Tunosiorusi peueBoro BO3/ENCTBUS U er0 MeCTO B CTPYKType
obueHus. Bonpocobi si3biko3nanus. 1991. Ne 6. C. 46-50 ; Xazarepos I. I'. [Ipo6ieMmbl
SI3bIKOBOM HOPMBbI B CBETe NOHATHH «KPAaCUBOTO», «BO3BbILIEHHOr0o» U «3ddek-
TUBHOTO» (K THUIIOJOTHU HOPMBI). fA3blK 8 NnpazmaauH28UCMUYECKOM acnekme:
SKCNpeccusHas CMuAUCMuKa, pumopuka: mexceys : c¢6. Hay4. TpyAoB. Poctos H//L,
2003. C.55-64.
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The pragmatic significance of such formulas of appeal for a language
personality is convincingly substantiated in the psychological literature:
“Remember that a person’s name is the sweetest and most important
sound for him/her in any language”22. B.Y. Khigir?3 is sure that there are
many keys to a person in the name. Someone calls the name, and you
immediately determine the hidden features and sides of his character.
In the following situation: “Hi! Hey! - he spread smiles right and left when
he came to the editorial office. - Oh, Mitenka! Hello, Mitia, hello! It was
for all his good qualities that they affectionately called him “Mitenka”
(S. Voronin. Belated call), a diminutive name, which occupies the
position of appeal, is determined by the addressee’s behaviour in society
(he spread smiles), his good qualities, is associated with emotional and
evaluative speech influence, since it performs one of the communicative
functions of appeal and at the same time, serves as a means
of determining the relationship of communicants.

For a modern language personality, such appeals as my beautiful,
darling, dear, have long lost their primary lexical meaning, due to their
transformation into specialized etiquette words; however, they can also
create pragmatically adequate situations of communication.
For example: “Listen, my dear, you will get better, everything will be
fine”. “You said ‘my dear’. Am I really dear to you? - he seemed
to understand only the first phrase (S. Moshcheva. Mother Lilia).

The situation reflects a surge of positive emotions of the Listener,
which are caused by the appeal ‘my dear’, which obscured the meaning
of the main part of the statement in his perception. In the substantive
dear and the pronoun my with transformed possessive semantics,
the main meaning “flickers”, which allows the Addressee in the response
to evaluate the significance of the words he heard.

The speech manner of a language personality, the style of his/her
behaviour are the result of many factors: social, psychological,
biological, which internally and externally determine speech behaviour
in communication. Accented appeals often reflect the behaviour style
and manner of the Addressee and create pragmatically adequate
situations of communication. A positive evaluative effect of such appeals

22 Kuceniea JI. A. Bormpocs! Teopun pedeBoro BoszeicTBus. JlennHrpag, 1978. C. 107.
23 Xurup b. 10. Kak Ha3BaTb pe6eHka. MockBa : MoHTe-Kpucro, 1996. C. 7.
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is possible with a certain social and role status of the Addressee
and depends on the communicative competence of the Speaker.

Accented appeals that characterize the style, manner of commu-
nication of communicants are determined by a number of extralinguistic
factors:

a) appear in the “dialogical event” of artistic communication;

b) reflect the positive interaction of communicants;

c) are associated with the register of communication (official,
unofficial, friendly, familiar);

d) are the property of the cooperative strategy of an individual.

The ability to choose the most appropriate communication style for
each communication situation, psychological flexibility is one of the
conditions for creating a pragmatically adequate communication
situation. As the material shows, lexemes in the composition of such
appeals can acquire, due to presuppositions, an additional subjective-
evaluative component (positive assessment).

Relevant role relationship for the choice of adequate appeals is the
one that connect communicants, the degree of acquaintance, the tone
of communication, the environment in which communication takes
place, and communicative attitudes. The use of socio-regulatory appeals
for the purpose of a positive psychological impact on the Addressee
is stipulated by the stereotype of the social situation, which makes
it possible to consciously model it. Moreover, the principle of deference,
respect, which has a universal value, is also implemented in specific
social and regulatory appeals.

Artistic discourse represents the realization of a language
personality with the help of accentuated appeals in various vocative
situations, while, as we have established, the most vivid positive
emotions are evoked by proper names, kinship terms, evaluative names,
names by age, gender, appeals that characterize the style, manner
of communication, social-role relations.

§ 2.3. Language Personality and Complimentary Appeals
The language personality, using complimentary appeals, joins the
processes of social communication that occurs at different levels
of interaction, with different social effects, mostly positive, considering
different configuration of the communicative space. Complimentary
appeals serve the general strategic goals of solidarization and
etiquettization of communication and can represent the following

14
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version of the communicative cooperation model: the speaker sends an
appeal with an increased positive charge; the listener’s reaction
is positive, which is reflected in the development of communication
(conditionally in the scheme..).

Scheme: Speaker.,—Appeal.,—~Addressee..

Complementary appeals implement the etiquette function and, like
all etiquette statements, obey the general rule formulated by
G.G. Pocheptsov: ... the maximum “raising” of the image of one’s interlocutor.
If the interlocutor is feeling bad, it is necessary to support him; if he/she
is good, it is necessary to strengthen this positivity24. The scientist
defines the etiquettization of communication as a discrepancy between
communicative and denotative truth. The speaker chooses, naturally,
the communicative truth, as more pleasant for the interlocutor2s/2e,
For example: “Grandma nods her head, wants to smile, but for some
reason she cries, approaches Nicodim, reaches out to him - he leans in,
kisses her. “Hello, sonny-in-law,” she says, hello, golden one! Mom turns
away, squishes her nose, lights up, laughs ..” (A. Likhanov. Deception);
“Why are you yelling, catechumen? Hello, Alexeyushka, my clear falcon!
Here we meet! Masha’s grandmother’s face on the screen wrinkled:
- Granny, what are you doing? Don’t you dare cry!” (E. Dorosh. Royal lily).
We should note that the appeals of sonny-in-law, golden, a form of the name
Alekseyushka, in combination with the qualifier of a positive assessment, my
clear falcon, reflect the village manner of communication, enhance the
expression of positive emotions of the speaker.

A sincere compliment evokes a feeling of satisfaction and emotional
warmth in a person. A complimentary appeal is an expression that
contains an emotional charge of approval, flattery or praise. Like
a compliment, appropriate complimentary appeals stimulate the
emergence of the desired positive effect, turning into a driving force,
into a motive for future actions that determine the behaviour of the
individual. Situations with complimentary appeals can be attributed to
situations with a social seme of communicative behaviour, which is

24 Mloyenuos I'. I'. CiywmaTtesnb 1 ero posib B aKTax pedyeBOro oOLIeHUS. f3bIKogoe
obweHue u e20 eQUHUYb! : MEXBY3. €O. HAy4YHBIX TPY0B. KanuHuH : KasuHuH. roc. yH-T.
1987.C.33.

25 Ibid. P. 32-33.

26 T'epmaHoBa H. H. KoMMyHuKaTHBHasi cTpaTerds KOMILUIMMEHTa W MpPO6JieMbl
TUIIOJIOTUM peYeBbIX 3TUKETOB. A3blKk U Modesb mupa : cO. HayYHBIX TPYAOB.
Boin. 416. M., 1993. C. 27-39.
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characteristic of statements of speech etiquette. According to our
observations, complimentary appeals, meeting the requirements of the
Addressee, create pragmatically adequate communication situations
and implement various psychological attitudes of the Speaker.

The material presented below is a classic example of how an appeal
achieves great pragmatic effect. Contexts, including appeals, determine
the further course of communication in favour of the Addresser:

A) “Liusenka, why don’t you eat? Ivan asked. Liusenka. Tolik never
called her that. Luska, Lusiakha, Luciena. If he was already in a tender
mood, said Milochka. Luska positively liked the way the stranger called
her” (T. Bocharova. Uninvited guest); ‘I'm listening! - Hello, sunshine! It’s
me! Ivan’s voice said in her ear. - Bought a phone! I borrowed money from
a friend and bought it. “There was so much warmth and tenderness in
the tone of his voice that it seemed to Luska that she would now melt
like a Snow Maiden under the rays of the sun” (T. Bocharova.
Uninvited guest). A positive reaction to the forms of appeals to the
character, recorded in the author’s commentary (“Liuska positively liked
it”; “she will now melt like a Snow Maiden under the rays of the sun”; and
further in the text: “I wish I could listen to this ‘Liusenka’ from morning to
evening!”, “At the word “Liusenka”, she completely melted”) is evidence
of the high pragmatic power of the appeal.

B) “But, when he came to work the next morning, he went to the table
of Liubava Zaleskaya and, bending down, touched her shoulder
approvingly: - Liubava! You are the head! Got to the point. Zaleskaya
did not answer, but blushed all over from his praise, and her eyes lit up
with an inner radiance, which gave her already sweet face a special
attraction and spirituality.

“Just like the Madonna of Raphael,” involuntarily flashed through the
thoughts of Slavin, a great connoisseur of the paintings of this great
master” (N. Antonova. Autumn of coffee colours). A positive reaction to
the compliment-praise and the successful form of the name in the
appeal to the character, is recorded in the author’s comment “Zaleskaya
did not answer anything, but all blushed from his praise, and her eyes lit
up with inner radiance”, and also noted by the improperly direct speech
of the second participant in the communication.

Even a formal appeal, combined with a compliment, can change
the nature of the communicants’ relationship. So, e.g.,, in a situation
of communication between a nurse and a strict head of the department,
a light compliment sets the character on a positive note: “You look great
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today, Komarova. Hearing a compliment from the lips of the head of the
department was an unspeakable rarity” (T. Bocharova. Uninvited guest).

Appeals by name and patronymic, by name, in combination with an
expression of flattery or a compliment, often determine the course
of further verbal communication of communicants. So, in a situation
of communication between the new head of the company and the
subordinate, the role of a pragmatic “master key” is obviously assigned
to appeals:

“How do you do, Lukerya Lukyanovna,” he self-confidently sits down
next to me and holds out his hand to me. I shake, although it is funda-
mentally ridiculous.

“You look great in the chair of the general director,” and rough flattery
that makes your teeth ache. (E. Dibrivskaya. The husband whom
[ forgot); “Thank you, Lukerya,” Avdotyev says to me in parting, “it’s
a pleasure to do business with you. Now you are the main decoration
of our office” (E. Dibrivskaya. The husband I forgot).

Thus, a language personality uses complimentary appeals with
a deliberate intention to praise, flatter, please, while the maxim
of sincerity may be violated in favour of communicative truth.
Complimentary appeals are designed to evoke feelings of satisfaction
and emotional recognition in the Addressee; they are an effective means
of creating a pragmatically adequate communication situation.
The evolution of complimentary appeals, from a means of flattery to an
expression of goodwill, tenderness, is an important stage in the renewal
of human relationships, ethical values in modern society.

§ 2.4. Language Personality and Potentially Adequate Appeals

We include potentially adequate appeals in the fourth group. Their
adequacy is determined by the absence of a negative / positive reaction
of the Addressee to the appeal. These appeals reflect the preferences of
the language personality that creates the communicative situation, but
at the same time negatively “does not hurt” the Addressee, i.e., “there is
no violation of the systems of implicative connections habitual
for speakers”. The considered illustrative material makes it possible
to present such communicative situations, in which the position of the
Addressee is expressed neither in the explicit, nor in the implicit form
due to the fundamental impossibility: appeals to unborn or small
children, animals, natural phenomena, artifacts, etc. The role of the
qualifier in determining the adequacy of such situations of appeal is
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played by the pronounced position of the Speaker, his/her intentions,
the linguistic semantics of filling the form of appeal. Theoretically,
the position of the Speaker can be + or -, but in our materials only situations
with a positive direction, i.e., pragmatically appropriate, are formed
in this way. Due to the fact that the basis for their selection is not
the position of the Addressee (direct — addressable or unaddressed -
the author’s comment), but the position of the Speaker, we called them
potentially adequate.

Potentially, the manifestation of pragmatic adequacy is possible
in appeals to children. In such situations, the Speaker can fully realize
himself/herself, expressing affection, kindness, appeasing and bringing
the little creature closer to him/her, not always taking into account
the reaction of the child. E.g.:

“With trembling hands, she takes the hiccuping and crying lump and
presses it to her. They are still connected to each other by a pulsating
umbilical cord.

“Hello, sonny,” Lukovka coos. - How beautiful you are! Wonderful
baby!” (E. Dibrivskaya. The husband whom I forgot);

“Five months already,” Maria figured, “soon to give birth, and you, my
beloved child, will have a chance to come into the world not in a hospital,
not in a maternity hospital, but in a conflagration, in a dark cellar
V. Zakrutkin. Human mother).

It is argued that even before birth, a child hears the mother’s voice
and reacts positively to communication, therefore, appeals, influencing
his/her psyche, have a bright pragmatic orientation. The potential
adequacy of appeals to children is manifested in the fact that adults
mainly express themselves: their own positive feelings and emotional
preferences, while the position of the newborn is not expressed and
cannot be physically expressed.

The set of pragmatic properties of appeals addressed to animals and
inanimate objects of natural origin is specific. The implementation
of these properties depends on a number of psychological and social
factors and is decided differently in connection with the communicative
intention of the Speaker. Tracing the use of appeals to animals,
inanimate objects, artifacts, we find that the creation of adequacy
in such a situation of “one-sided” communication is largely determined
by the position of the Addresser. In communication, there are situations
when an appeal is addressed to an animal. E.g., “Under the canopy on the
porch, a large fluffy black cat sat and looked at the arriving Shura with
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huge yellow eyes, in which sadness lurked. - What, cat, hung your nose?
Shura greeted him kindly. The cat snorted contemptuously and
disappeared into the house. All right, - Napoleonov said condescendingly
and for some reason fixed his eyes on the cat, - I appreciate your delicacy.
The cat probably regarded Shura’s words as a compliment addressed
specifically to him, because he purred loudly” (N. Antonova. Autumn
of coffee colour).

We believe that the appeal addressed to the cat implies that the animal
perceives a positive attitude at the level of intonation. Affectionate words
addressed to a proud animal indicate a benevolent attitude on the part
of the speaker. In this example, the cat is considered by the speakers as
a thinking being, another “I”, therefore in the author’s commentary we find
the qualifiers of the replicas “kindly welcomed, condescendingly spoke”.
We should mention the author’s description of the animal’s reaction
“The cat ... regarded Shura’s words as a compliment addressed specifically
to him”, emphasizing the perception of the cat as an interlocutor.

As G. Grice writes, implicature “is not generated by what is said, but
by the utterance itself, or by the way it is said (putting it in that way)”?7.
We should mention that the author’s comment explicitly expresses the
speaker’s positive assessment of the chosen appeal. Due to the fact that
the Addressee’s negative reaction is not presented, we have classified
such situations as potentially adequate. Thus, we can say that
in situations of potential adequacy, not only the Speaker’s preferences
in choosing a name are important, but also the very manner of behaviour,
speech delivery, which are evaluated in the author’s commentary.

Conclusions

Thus, we have studied the language personality in the commu-
nicative situation of appeal. The studied artistic discourse allows us to
present a typology of appeals, with the help of which a language
personality creates pragmatically effective and adequate communicative
situations. Pragmatically adequate appeals belong to the class of appeals
with a positive pragmatic charge. The main condition for highlighting
pragmatically adequate appeals is the correspondence of the
Addressee’s reaction to the Speaker's communicative attitude.
The appeals that evoke a positive emotional and evaluative response

27 TI'paiic T. II. Jloruka u pedyeBoe oGlieHUe. Hosoe @ 3apybexcHOl JNUH28UCMUKE.
Boin. XVI : /lunzeucmuyeckas npazmamuka. Mocksa, 1985. Beimn. XVI. C. 237.
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from the Addressee of the speech, recorded in the act of artistic
communication, are considered as pragmatically adequate and effective.
We find the confirmation of the adequacy and effectiveness of these
appeals in the author’s evaluative comments of the literary text and in
the response remarks of the Addressee. Those relationships that bind
communicants and the environment of communication, prove relevant
for the choice of appeals creating pragmatically adequate situations.
The main conditions for modelling pragmatic adequacy in a vocative
situation were identified: compliance with linguistic and communicative
correctness at the time of appeal; satisfaction of the requirements and
ideas of the Addressee; observance of “communicative truth” by
the Speaker; observance of certain conditions of communication by
the Speaker. However, it has also been established that the decisive
factor for the successful implementation of the communicative act
of appeal may be not so much the adequate amount of background
knowledge of the communicants, the correspondence of the appeal
to the communicative norm and communicative truth, but the desire
of the Addressee and the Speaker to join the interaction and continue it.
The positive reaction of the Addressee, which can be both explicit
and implicit in artistic communication, determines the normative develop-
ment of the situation. A significant predominance of normative appeals
among other types, namely, accentuated, complimentary and potentially
adequate, was revealed. Therefore, there is reason to assert that normative
appeals have a significant pragmatic potential in the implementation
of the communicative interaction between the Speaker and the Addressee.

Summary

The article presented a language personality in a communicative
situation of appeal. Traditionally, a language personality uses appeals
as a means of expressing a communicative intention: to establish contact,
maintain or break contact with the addressee. We have studied the appeals
from the position of the recipient of the speech. The speech impact
produced by the appeal is defined as the achievement of a certain result,
as the effect of addressing, i.e., we focus, first of all, on the received response
to the appeal. On the basis of the studied artistic discourse, a typology
of appeals was developed, with the help of which a language personality
creates pragmatically effective and adequate communicative situations.
Normative, accentuated, complimentary and potentially adequate appeals
have been described. We have established that the verbal reaction
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to normative appeals is much less common than the reaction to other types
of appeals. In the future, the language personality and its role in creating
pragmatically inadequate appeals will be described.
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Introduction

A writer’s language personality reflects his world perception. At the
same time this personality is inseparably linked with the discourse
space in which the writer exists. E. Vodolazkin’s language personality is
based on the continuous language game. The specific character of the
language personality reflects Evgeniy Germanovich’s profession: he is
PhD in Philology (Doctor of Philology), a well-known specialist in the
0Old Russian Literature. In other words, he is the person which knows
from inside how “to build” a text, the person who has both language and
linguistic knowledge. In his fiction texts he “juggles” slang, terms,
nomenclature words, archaic words, vulgarisms, colloquial words,
jargonisms, obscene words. For example, in the novel “Brisbane” the
author wants to show the most important period in the main
personage’s life, that's why he deliberately uses Ukrainian words in the
text. Thus, he creates the Ukrainian language discourse space of the
70s-80s Kyiv of the previous century. It is in this discourse that
E. Vodolazkin’s language personality was formed. He is a philological
department graduate of T. Shevchenko Kyiv State University (Today the
young people of Kyiv call T. Shevchenko “Sheva”). All the writer’s
expressive means and stylistic devices are subordinated to the only
task - to reveal his own language personality through his personage’s
world picture.

Evgeniy Vodolazkin’s creative activity is now a large part
of the Modern Russian literature. According to the author himself,
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he came to the literature of postmodernism from the Medieval
literature, unlike many other contemporary writers. It is conditioned by
the sphere of his interests as a scholar. E. Vodolazkin was one of D.S.
Likhachev’s favourite students. Today he is the most well-known
investigator of the Old Russian literature, and a specialist in the
literature of the Middle Ages. The novel “Lavr” presents a kind of
“patchwork”. It is formed from separate fragments and parts, united by
the mutual character of the main personage

Arseniy - Ruchnik - Ustin - Lavr, which is common to all the parts.
The language of the novel is light, flexible and lively. The influence
of modern and medieval discourse is felt in every part of the novel.

It is customary to oppose a language personality of a personage
to a language personality of a writer. But such kind of opposing can be
true only at first sight. In reality the personage’s speech is determined
by the author’s language personality, and the author is supposed
to possess not only language but also linguistic knowledge. It can be
explained by the fact that first of all the author should have knowledge
of the language means, and only then he is able to select and use them.

We understand linguistic knowledge as a special “scientific” filter
through which the selection of lexical units is carried out according
to the shades of meaning which cannot be understood by a non-
philologist. This kind of “linguistic” knowledge can be seen in the usage
of the Old Russian lexical units and even whole abstracts in the Old
Russian. When the author tells about the novel creation, he insists that
at the beginning he didn’t want to use the archaic elements, and tried to
avoid using them. He feared that his novel would be understood
as a stylized historical novel, that’'s why he gave subtitle to his work -
“non-historical novel”. We dare suppose that the linguistic knowledge
of the author’s language personality influenced the appearance
of the archaic lexical units in the novel.

The aim of this research paper is to determine the ways of the
author’s language and linguistic knowledge in the fiction text of the
novel “Lavr”, which is realized through the usage of the archaic lexical
units of the Old Russian discourse.

Our goal is to examine the discourse structure, the genre of the novel
its lexical units. We understand “archaic lexical units” as all the historic
words and archaic words used in the novel “Lavr”.
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§ 1. Neutral lexical units used “to make a bridge”
between the reader and the writer

The author makes use of the Old Russian language while describing
everyday life situations to reveal their humorous and sometimes
ridiculous aspects. Many archaic lexical units are used to show the
peculiar inner state of main personages. For example, in the story about
old man Afanasiy, about medical treatment, and in the dialogues with
God. Special attention can be drawn to the abstracts written in the Old
Russian language, which are the natural continuation of the phrases
written in the Modern Russian language. Only when the author uses
archaic phytonyms, he writes them in italics, paying attention to the
significance of these archaic lexical units in the novel discourse space.

E.Vodolazkin’s language personality investigation proves that the
writer’s mastership is inseparably connected with his education and
depends not only on his language skills, but also on the variety of his
language world picture and language world picture of his readers.

From the point of view of their origin, the majority of the archaic
words are of Russian origin. Borrowings from non-Slavic vocabularies
are quite rare in the novel. They are the words borrowed from the Greek
language (adamamm, kagusma, Kumospac, nasamel, cmadull,
mepneHmuH, mpane3a, xapadp), from Latin (mpueuym, keadpusuym),
from Italian (dykam), from the Arab language (mam.tok), from Persian
(cypoma). Among the seldom used and old-aged lexical units we can
come across some homonyms: they can be simultaneously pronouns
and nouns, conjunctions and particles, nouns and adverbs or
conjunctions and adverbs. Complete lexical homonyms are the following
lexical wunits: kukol (medical herb) and kukol (monastic hat).
Polysemantic lexical units are: esepcma, udesce, omxodHbsili, npebbieamv,
npebwvleaHue, ce, meepds, 4ado, 4peso, siko (conjunction). A number
of lexical units are used in the structure of set-phrases: usbimu u3 sxcusHu
ces,, omxodumb ceema ce20, OCEHAMb KPECMHbIM 3HAMEHUeM, KHS3b
Mupa cezo, omepamums AUY0, npedepicams 84dcCmb, NPEMKHYMb HO2Y.

The nouns, selected and described in this section, belong to the text
of the story in general; they are not used to characterize any of the
personages. Conventionally we can call them neutral. By means of such
nouns the author transfers his readers into the discourse of the
medieval man. These nouns give information about nationality,
profession, social status, age. As a rule, these elements are used
simultaneously with modern vocabulary, breaking in this way the
barrier between the reader and the narration.
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§ 1.1. The nationality: the Gauls

It is the old-fashioned name of the French. “From the climatic
peculiarities of the land, he concluded for certain that the Romans were
gloomy, the Greeks were changeable, the Africans were insidious,
the Gauls were ferocious, and the English and the Teutons were strong
in body”!. The Teutons is a historic word which means “common name
for the Old Germanic tribes”. But evidently in this case the author means
not a tribe of the Teutons, he means the Germans.

§ 1.2. The profession. Kalachnik

“Yurodivyy Karp’s morning used to begin this way. He stood
with folded arms by the kalachnik Samson’s house”l. Korchmar
(Inn-keeper). “One of them wants to hit Arseniy straight in face,
but the inn-keeper forbids him to do it"2. Mamlyuk: E. Vodolazkin uses
this lexical unit in the meaning “gangster”: Arseniy looked at the main
mamlyuk, and was terrified”3. Pisets (A scribe). “There was shortage
of scribes in the convent, and the Father-Superior of the monastery
moved Amvrosiy from the kitchen to the book-writing cell”4. Tiun. Tiuns
were the officials serving to princes, boyars, bishops. “Tiun Eremey
with his bad teeth, priest’s wife Seraphima with her shaking head,
a petty bourgeois Mikhalko with his rotting wound on the hip and some
other people which had heard about magic help from a person
from Pskov, visited Arseniy”s. Tolmach (An interpreter). “Usually
caravan goes slowly, said Ambrodgo to the Arabs through
the interpreter”®. “Ambrodgo snatched the icon-lamp out
of the mamlyuk’s hand and said something to the interpreter...
The interpreter translated watching the play of rays on the stones”’.
Tysyatskiy. “To the farewell party with Lavr black and white clergy
arrived, Cyril monastery’s brothers, princes of large and small
principalities, boyars, tysyatskiye”s.

1 BoponaskuH E. JlaBp. Mocksa : ACT, 2013. C. 298.
2 Ibid. P. 208.
3 Ibid. P. 349.
4 Ibid. P. 389.
5 Ibid. P. 268.
6 Ibid. P. 344.
7 Ibid. P. 359
8 Ibid. P. 438.
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§ 1.3. Social status

Berdomnick (A homeless man, a wanderer). This meaning is realized
in the novel: “Bless you, a stranger and a wanderer”?. Here the author
uses the vocative case, which is lost now in the Russian language.
A boyar, a boyarynya. “One day people from Moscow, from boyar Phrol
came to the monastery. The boyar Phrol had been married to his wife
Agafya for fifteen years, but they had no children. And though they
visited many monasteries and invited the most skillful doctors
boyarynya Agafya’s womb didn't open”!0. Voyevoda (A voivode,
a governor of a province in ancient Russia). “Arseniy and Ambrodgo had
a letter from Pskov official Gavriil which he had sent to Kyiv voyevoda
Sergiy”1l. Knyaz, Knyaginya (Prince, princess). “It was the prince
Mikhail. 1 heard that you are an artful doctor, said the prince”12.
“The princess nodded slightly to Arseniy”13. Meshchanin (An inha-
bitant). In the 17t century the interpretation of this lexical unit differed
greatly with its today’s definition. In the 17t century it was an
inhabitant of a settlement, which belonged to the city estate of petty
handicraftsmen and tradesmen. “Tiun Eremey with his bad teeth,
Priest’s wife Seraphima with her shaking head, a meshchanin Mikhalko
with his rotting wound on the hip and some other people, which had
heard about the magic help from the Pskov person, visited Arseniy”14.
Posadnik, posadnitsa. In Novgorod and Pskov they were
representatives of higher state power elected to this post by the popular
vetche (popular assembly in ancient Russia). “Everybody put one of the
six stones to the bottom of the hollow and pressed it with pins as
posadnik Gavriil showed him”15, “They say that the posadnitsa herself
could come to him to the cemetery, but it is to the cemetery that she
didn’t want to go”16. Slobodskiye. In olden times sloboda/slobodka was
a settlement not far from a city or town, and slobodskiye were the
inhabitants of such a settlement. The novel scene was laid in the Rukina
slobodka. The adjective slobodskoy is formed from the noun slobodka.
The adjective slobodskoy is used in the novel in the substantivized form:

9 BoposaskuH E. JlaBp. Mocksa : ACT, 2013. C. 196.
10 [bid. P. 395.
11 [bid. P. 264.
12 [bid. P. 125.
13 Ibid. P. 126.
14 [bid. P. 268.
15 Ibid. P. 345.
16 [bid. P. 207.
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“Slobodskiye know that he asksfor help”17. “Slobodskiye are excited”8,
etc. The author uses this word in combination with a noun. “They were
slobodskiye people, who used to come for some treatment to him many
times”1%; “he remembered... the slobodskyie men’s low conversations”20.
Sotnik. Sotnik is a manager of some definite territories, which included
a hundred and even more peasant households. “Mother Superior looks
at the sotnik without fear but with sorrow”21,

§ 1.4. Age status: Otrok, otrokovitsa
They are teenagers. Otrokovitsa Anastasia is an important personage
of the novel “Lavr”. “In the year of the great famine otrokovitsa Anastasia
which lost her virginity, came to Lavr”?2, and Lavr saved her from disgrace.
Another important personage is an Italian person Ambrodgo, which from
childhood had a gift of prevision. “The dark-complexioned otrok saw
different visions”23. Chado (A child). “Who will pray for the chado?”24; “Let
him be the chado of my old age”?5, etc. The author used this word in the
secondary meaning only once (“spiritual son”): “Taking into consideration
his acquired name he was not afraid of the depths, but he didn’t
recommend to spiritual chados (sons) leave the ground”2e.

§ 1.5. Separate nouns

Nestroeniye. 1t is a translation loan word from the Greek word in the
meaning “disturbance, disorder”. “In the times of nestroeniy on the Holy
Land her relics (the relics of Ephrosiniya Polotskaya) were moved from
one place to another”?’. Prebyvaniye. In the Old Russian language this
lexical unit was polysemantic. In the novel “Lavr” it functions only seven
times in close but different meanings - life, existence. “The time came
to breathe my last from this vain world into the eternal prebyvaniye

(existence)”28; “Separate prebyvaniye is destined ... to the living and

17 BogonaskuH E. JlaBp. MockBa : ACT, 2013. C. 432.
18 Ibid. P. 437.
19 Ibid. P. 106.
20 Ibid. P. 372.
21 ]bid. P. 216.
22 Ibid. P. 415.
23 Ibid. P. 227.
24 Ibid. P. 154.
25 Ibid. P. 146.
26 Ibid. P. 436.
27 Ibid. P. 272.
28 Ibid. P. 206.
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to the dead”?°. The word is also used in the meaning of dwelling, abode.
“During the fourth day of prebyvaniye in Kyiv...”30. Prinos. One of the
four meanings of this noun in the Old Russian language was the meaning
of sacrifice, something which is brought as a gift, made asa sacrifice.
“We remember that the soul is a single whole, the life and the time is one,
and we don’t long to save the life by means of somebody else’s prinosy
(expense)”3t. Skverna (Mud). In the novel the word is usedin its secondary
meaning, which is connected with “the mud of the soul” (a sin, vice,
ribaldry). “At dawn Arseniy read the last chapter: the dirty Chasuble cannot
be washed and cleaned by anything but water, but skverna and excrements
of a soul cannot be washed and cleaned by anything but tears”32. Bran’. This
noun had more than six meanings in the Old Russian language. The main
meaning was “struggle, fight”. In this meaning the lexical unit functions in
the novel. “Some were covered by water, and the fight destroyed them, and
the killers were killed and got into the fire”33. Glagol. 1t is a word, speech.
“Now you let your slave go by your glagol with piece”34. Chastorecheniye.
This lexical unit has quite clear inner form and is used in the meaning
of frequent repetitions. “Sometimes only your name informs by
chastorecheniye: Karp, Karp, Karp”3.

§ 2. Lexical units presenting a man and his everyday life
in the medieval space

The novel genre reflects the language personality of the Old Russian
literature specialist. The author himself defines his novel as “non-historical”.
The novel is formed according to the pattern of life: a sin, an expiation,
holiness. We met with Lavr when he was born, and we parted with him
when he died. Lavr’s life is typical for the life of the Russian saint. He was
left without parents early in his life, and then he was left without his
grandfather who was bringing him up. After Ustiniya’s death he was
rejected by the society; he had been wandering and healing for a long time,
then tried to commit suicide several times, and then was wandering again,
experienced persecutions and, at last, he found himself in monastery.
And only great love which filled him all his life, broke all the life stereotypes.

29 BoponaskuH E. JlaBp. Mocksa : ACT, 2013. C. 65.
30 Ibid. P. 271.

31 Ibid. P. 389.

32 Ibid. P. 99.

33 Ibid. P. 107.

34 Ibid. P. 321.

35 Ibid. P. 178.
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The author uses his knowledge of the medieval age quite skillfully. Lavr’s
love resembles Kseniya Petersburg’s love, who outlived her husband, but
didn’t stop loving him. We define a separate group of archaic lexical units
which include nouns presenting the main character - Arseniy-Lavr. Lexical
and semantic subgroups of this group are connected with the narration
about Lavr’s life, his medical practice and selfless labour.

§ 2.1. Parts of man’s body

Zhivot (Abdomen). The word is used in the meaning “life”. “Here I'll
mention the guard Vlasiy, which put his zhivot (gave his life) for his
friend”3¢. Zrak (Glance, look). “Climb the high mountain and direct your
eyes on the valley. Aren’t the flocks grazing there the ones that you have
pictured to you zrak?”37. Ud. In the Old Russian language this lexical unit
had eight meanings, including the meaning of “the part of a man’s body,
penis”, and exactly this meaning the word had in the novel: “Relax your
ud (penis)”38. If the author implies the meaning of “a man’s penis”, then
he uses this lexical unit in combination with the adjectives “secret,
shameful”. “If the secret ud (penis) had no evident injures, Christophor
used to ask about the problem in detail”3®. Usta (Mouth, lips).
“He remembered Arseniy the Great’s words: many times I regretted the
words that my usta (mouth) had pronounced, but [ have never regretted
my silence”#0. Ustne (Mouth). The word has disappeared from the
Russian language now, but it remained in the texts of the Sacred Book.
Now its synonym “mouth” is used. In the novel the lexical unit is used
in the poetical citation from the Song of Songs (4,3). “Your ustne
(mouth) is as red as a rose”#l. Chrevo (Maw). In the Old Russian
language the lexical unit had six meanings. E. Vodolazkin in five cases
out of six uses the word in the meaning “the maw of a pregnant woman”.
The use is connected with his medical experience. “Voyevoda’s pregnant
wife Photiniya used to come and complain of the restless child in her
chrevo”#2; “And though they visited many monasteries and invited the
most experienced doctors, boyarynya Agafya’s chrevo (maw) didn’t

36 BomosiaskuH E. JlaBp. Mocksa : ACT, 2013. C. 359.
37 Ibid. P. 29.

38 Ibid. P. 57.

39 Ibid. P. 17.

40 Ibid. P. 3.

41 ]bid. P. 157.

42 Ibid. P. 43.
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open”43. “They think that the Devil gave rise to the child in my chrevo
(maw)”4%, And only once the word is used in the meaning “stomach”.
"It caused the winds in the winds in the chrevo (in stomach)”45.

§ 2.2. The things of everyday life

Adamant. 1t is the old name for diamond. The head of Novgorod Gavriil
gives Ambrodgo and Arseniy six adamants to decorate the icon-lamp with
them and to hang it in the Christ's Grave Temple in the Holy Land
in memory of his late daughter: “On arriving to the place of destination
the adamants should be put into the places meant for them on each
of the icon-lamp sides”4¢. Dukat (An old coin). The head of Novgorod Gavriil
gave Ambrodgo as well as Arseniy a purse tightly-stuffed with gold
Hungarian dukats when they started to Jerusalem: “dukats were accepted
on the whole territory from Pskov to Jerusalem, and pilgrims were glad
to take them, starting on a trip”4’. Odr. It means bed, couch, bench:
“A person living here has the ground as his odr”48. Pisalo. 1t is a stick
to write with: “On the inner side of the birch bark he scratched some letters
with ivory pisalo”°. Polavochnik. It's a counterpane, a bed-spread
to a bench or a stool. “The upper and the lower parts of the house were
separated by counterpanes, to which soot fell. If the stove was used
correctly (gave heat correctly), the smoke didn't go down lower
than counterpanes”>?. Mzda. It is a reward (from Jesus Christ): “I am waiting
areward only from Our Saviour, from Jesus Christ”>1.

§ 2.3. Clothes
Zipun. “In the village Krasnaya he was given a zipun (home-spun
coat) full of holes but very warm”>2. Kaftan. It is an outdoor men’s
clothes with long laps. “The city head Gavriil gave Arseniy
and Ambrodgo two kaftans each. They sewed gold coins into the hem
of their Kkaftans, and covered them with stripes of leather”s3.

43 BoposaskuH E. JlaBp. Mocksa : ACT, 2013. C. 270.
44 Ibid. P. 422.
45 Ibid. P.44.
46 Ibid. P. 250.
47 Ibid. P. 248.
48 Ibid. P. 181.
49 Ibid. P. 40.
50 Ibid. P. 32.
51 Ibid. P. 130.
52 Ibid. P. 174.
53 Ibid. P. 248.
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Ponyeva. It is a women'’s clothes, like a skirt. “She put on a diaper-cloth
on a skirt round the waist and thighs. It looked like ponyeva”s.
Riza (Shasuble). Any clothes and any dress (not only priests’ clothes
or tsars’ clothes, as the word is used in the Middle Russian). The word is
widely used in the text of the novel. “A defiled riza can be washed
off only by water”>5. “Take off your perishable cloth and put on the riza
of impassivity”s6. “He is ashamed of begging for charity for the sake
of his rizas”>7. “He saw two handsome young men in white rizas”>8.

§ 2.4.Food: Trapeza (Meal)

Trapeza (Meal). The word has a very wide usage. “When he was
serving the fraternity, he usually ate not during the trapeza (during the
meal), but after it in the kitchen”>°. “The priest’'s wife made a silent
gesture inviting Arseniy to have a trapeza with them (a meal)”¢0. “In an
hour they were waited for to have an evening trapeza. No one from the
three came down to the trapeza”¢l. Brashno. It is flour. “If we, father,
don’t reap the wheat, where will we get the brashno (flour) in winter?
He only shrugged his shoulders”62.

§ 2.5. The place of living, habitation

Knyazhestvo (Principality). “Arseniy’s great fame didn’t vanish,
it now resounded throughout the knyazhestvo”¢3. “Now the people from
thewhole Belozersk knyazhestvo (principality) were coming to him,
attracted by the news of the Doctor”’®*. Korchma (Tavern). “And
a merciful man, which had a roadside korchma (tavern), found him”5.
Kremlin (krom), kremlin wall. In old Russian towns the inner fortress
was called kremlin. “He was going along the kremlin wall and was
surprised by its might”¢6. Kushcha. It is an old Russian word. In Modern

54 BoposaskuH E. JlaBp. Mocksa : ACT, 2013. C. 69.

55 Ibid. P. 103.
56 [bid. P. 185.
57 Ibid. P. 198.
58 Ibid. P. 387.
59 Ibid. P. 377.
60 Ibid. P. 204.
61 Ibid. P. 308.
62 Ibid. P. 26.

63 Ibid. P. 138.
64 Ibid. P. 146.
65 Ibid. P. 39.

66 Ibid. P. 175.
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Russian it is usedin its metaphorical meaning - the place of habitation.
In the novel it is used in this meaning. “Having lived as a homeless man,
this brother erected his kushchas (place of habitation) in the heaven”¢7.
Obitalishche (Dwelling). It is a house, an abode. “Doctor’s familiar and
habitual dwelling was being preserved in this way”¢8. Ochelok. In the
Old Russian language this word was used for the furnace and for the
aperture in the wall for the furnace opening. "He took them from the
ocheloks (furnace) of special stove niche, where the coals were kept
under the layer of ashes”®°. Palaty. “Palaty are large rich buildings with
many rooms: Prince’s rooms in those times didn’t correspond to our
present understanding of the notion of Palace. The palaty (rooms,
houses) of Russian gentry were usually wooden. Unlike the houses of
common people they were larger in size, higher and wider”7°. Povarnya.
The word had a few meanings in the Old Russian language. In the novel
the word is used in the meaning “kitchen”. “Many people used to serve
in the povarnya, but not all of them served there willingly”71.

§ 2.6. Natural phenomena and objects of the environment

Pazhyt’ (Valleys). “Springs flow from the abyss though the pazhyt
(valleys) and mountains”72. Perst’ (the ground, the ashes). “Christophor,
trying to stop the decomposition of Andron’s body, says: Our body will turn
into the perst’ (the ashes). But the God , who created our body from the
ashes, will recreate our decomposed bodies”’3. Scudelnitsa. 1t is a place
where non-orthodox believers are buried. “Scudelnitsa was a sorrowful
place... There were buried the people who died from the plague, strangers,
the hanged, the non-christened infants and suicides”74. Stezya (A way,
a road). “It's impossible to understand the stezya of the ship sailing
in the sea””s. Tverd’. In the novel the word is used in two meanings:
1) the firmament (“under the firmament’76; “above the firmament"77;

67 BogosiaskuH E. JlaBp. Mocksa : ACT, 2013. C. 191.
68 Ibid. P. 61.
69 Ibid. P. 33.
70 Ibid. P. 313.
71 Ibid. P. 382.
72 Ibid. P. 250.
73 Ibid. P. 37.
74 Ibid. P. 107.
75 Ibid. P. 66.
76 Ibid. P. 331.
77 Ibid. P. 332.
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“the firmament broke into pieces”78) and 2) “the ground and the water over
the earth”7?. In different contexts this lexical unit is used in both meanings:
“he showed the deceased the descension of the firmament”8; “he showed
him the descension of the firmament and ground”sl. Torzhyshche (Market
place). “A young man told at the torzhyshche (the market place) that he is
proud to be a wise person”82,

§ 2.7. System of measurement

Sedmitsa. In the novel “Lavr” this lexical unit is usedin the same
meaning that Old Greek philosophers understood it. They understood
sedmitsa as “a seven year period of human life”. “In the beginning of the
second sedmitsa of Arseniy’s life his father brought him
to Christophor”83. Sredovechiye. The meaning of this lexical unit
is explained according to the text of the XVth century Rogozhsky
chronicler: “--th birthday of a child; -- th birthday of a young man;
--th birthday of a mature man; --th birthday of a middle-aged man;
--th birthday of a grey-haired man; --th birthday of an old man; --th day
of death”84. Versta. Before the introduction of metric system of mea-
sures (by the Provisional Government decree, April 30, 1917) versta
was a distance of about 1,06 kilometers. “The distance from Moscow to
Kyiv was 1500 verstas”8. The word can also be used figuratively, in the
meaning - a large number of something. “As far as one could see there
were endless verstas of ice. It was Beloozero” 8¢. Sazhen’. Before the
introduction of metric system of measures sazhen’ was a distance in two
steps or span of arms. “On arriving to the East, Alexander found out
savages there. Their height was two sazhens”®’. Stadiy. The length
of 185 metres: “The Moon was 120 stadiys in circumference; the Sun
was about 3 million stadiys in circumference”88. Obrok. “They told
Arseniy about weddings, funerals, house-building, fires, obroks”s°.

78 BogosiazkuH E. JlaBp. Mocksa : ACT, 2013. C. 336.
79 Ibid. P. 333.
80 Ibid. P. 439.
81 Ibid. P. 28.
82 Ibid. P. 150.
83 Ibid. P. 18.
84 Ibid. P. 86.
85 Ibid. P. 87.
86 Ibid. P.131.
87 Ibid. P. 42.
88 Ibid. P. 29.
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§ 3. Vocabulary of an orthodox doctor

It’s not accidentally that the main personage’s grandfather is named
Christophor. It was the name of a popular orthodox saint. Like this saint
Lavr’s grandfather heals people, speaks with plants and animals.

In this chapter the selected nouns are used to describe Lavr, his
grandfather Christophor and their common difficult fortune. The usage
of these nouns are explained by the author’s wish to emphasize some
peculiarities of a doctor’s life in the Middle Ages. The author shows that
a medieval healer is not the same person as a contemporary doctor.
A healer, according to E. Vodolazkin, is first of all a Christian; he knows
the Holy Scripture and other church books, he is a man devoted to his
calling, he knows and appreciates nature. Christophor and Lavr were
such persones.

§ 3.1. Notions of medicine: Bubony

It is enlarged lymphatic knots inflamed during the plague. “Arseniy
was healing patients infected by the plague, opened bubony with
a tempered blade, with fingers squeezed out “turbid, disgusting wash”
and “let the blood out”®®. Kinovar’ (Sulphuric mercury). Before the
antibiotics were invented, the kinovar’ was used for treating wounds.
“The womb was bleeding, and he couldn’t stop it. He took a little graded
kinovar and entered Ustina’s womb as deep as he could. He had learnt
from Christophor that graded sulphuric mercury could stop bleeding”91.
Mor. Here the word is used in the meaning of general death from
epidemic disease. “The mor hasn’t reached the Rukina village yet”92.
“Since the previous mor the cemetery was visited seldom,
because those, who used to come here earlier, now abided in other
places”?3. “Arseniy spared no efforts to save the lives of the people
infected by the plague. During the first weeks of the mor Arseniy
thought he wouldn't be able to endure such intense work”%.
Neduguyushchiy. In the Old Russian language the verb “nedugovaty”
had the meaning “to be sick”, “to suffer”, “to be exhausted”. The substan-
tivised form of this verb is used in the novel in the meaning “sick”. “Arseniy
prayed heartily about the recovering of the neduguyushchego (sick)”?".

90 BoposaskuH E. JlaBp. Mocksa : ACT, 2013. C. 123.
91 Ibid. P. 94.

92 Ibid. P. 115.
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94 Ibid. P. 360.
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“Neduguyushchiye (the sick) were wearing bandages patiently”%.
Povitukha. 1t is a woman, who used to help during the child-birth
(midwife): “Arseniy sat down slowly: 1 will run to the village,
for povitukha, [ will be back soon”?7.

§ 3.2. Phytonymy (Phytonyms): Baklan

“The herb baklan was used in veterinary to “procreate” horses and
cows, and to make them get fat. The herb baklan was usually found near
the rivers. Christophor taught how to recognize it by its yellow colour,
round leaves and white roots. Horses an d cows were usually treated
with this herb”98. Dyagil’. The plant is included into the list of the so-
called “royal herbs”. It was widely used in social magic to ensure success
and good trade. In the novel “Lavr” Christophor used dyagil’ to avoid
infection by the plague. “Approaching Rukina village Christophor took
out of his pocket the dyagil’ root which was soaked in winy vinegar. He
divided it into two parts. He took one half for himself and gave another
part to Arseniy. Here it is, keep it in your mouth. God’s power is with us.
The village greeted them with dogs howling and cows mooing.
Christophor knew these sounds well, they can’t be confused with
anything else. It was the sound of the plague”®. E. Vodolazkin also
describes the special property of dyagil’, which magicians used in their
social magic. “In the rays of the sun Arseniy’s golden hair was shining.
Christophor plaited dyagil’ leaves into the hair to bring Arseniy people’s
love. And he noticed by the way that people loved Arseniy without
dyagil’”’100. Enokh. Arseniy’s grandfather used it with practical purpose,
he prepared alkaline solution. It was a remedy for hair washing.
“Christophor... washed his hair withalkaline solution. He made the
solution from maple leaves and white herb enokh”10l. Ephiliya. This
herb is used to treat burns. Arseniy gave “the burnt people” to drink
infusion of ephiliya herb. “He gave the burnt people the infusion
of ephiliya herb”192, Kukol’. The herb kukol’ is mentioned as a means to
treat oedema. This lexical unit is used here in this meaning. “The person
who was prescribed the herb kukol’, is supposed to boil it in water with

96 BopmosiaskuH E. JlaBp. Mocksa : ACT, 2013. C. 152.
97 Ibid. P. 89.

98 Ibid. P. 15.

99 Ibid. P. 27.

100 [bid. P. 24.

101 [bid. P. 24.

102 [bid. P. 152.
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its roots: it will extract abcess from the ears”193. Las. The old Russian
healers considered the white root of las to able to cure impotence.
“There was las-herb, which had two kinds of root — white and black.
From the white root the erection appeared, and from the black root it
disappeared. The shortcoming of this means was in the fact that in the
crucial point the white root should be kept in the mouth. Not every
person was capable to do it"1%4. Odolen’. The herb odolen’ was used with
medical purposes, in hunting magic, in social magic, in love magic;
shepherds used to have it in their pockets; according to popular
etymology this herb was able to overcome all kinds of diseases. In the
novel “Lavr” Christophor uses the herb as a means to cure poisoning.
“Along the rivers and springs people picked odolen’ - red and yellow
flowers with white leaves -- against poisoning”105. Osot. Osot was used
in social magic: according to popular belief, it had the property to attract
good fortune and success in society. “Christophor knew that the herb
osot with white as wax root was able to bring good fortune. He used to
give it to traders to be welcomed and received with honour wherever
they would go, and would earn good fame... He gave the herb osot only
to those people in whom he was absolutely sure”1%6. Perenos. The root
of this plant was similar to human body, and parts of the root were used
to treat corresponding parts of the patient’s body. “While going home
they used to gather the herb perenos, which was able to keep snakes
off”107, “Put its seed in the mouth, and water will go away, -- Christopher
once said. - Will it go away? - asked Arseniy seriously. - With a prayer it
will go away” Christophor felt uncomfortable. The main point was in the
prayer”108, Plakun. "From the plakun roots people used to cut out
crosses and wear them to avoid epilepsy; an important ritual was
connected with this plant. The ritual was usually carried out during the
Epiphany to save the house from the evil spirit; the plant was used to
cure all the illnesses connected with spiritual spoiling. It was also used
as a talisman to guard oneself evil spirit: Christophor put the herb
plakun under Arseniy’s pillow to make him sleep easily. That's why
Arseniy used to fall asleep easily. And his dreams were peaceful”10.

103 BomonaskuH E. JlaBp. Mocksa : ACT, 2013. C. 220.
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Popugay. “According to popular beliefs, this herb had a magic property
to soften evil people’s hearts: At nights, when the boy was sleeping,
Christophor described the properties of the herbs, which he hadn’t
disclosed to his grandson before, because of Arseniy’s young age... The
herb popugay grows in the low-lying marshy lands (the herb should be
kept by yourself, if you are going to ask money or bread; if you are going
to ask from men, put it in the right part of your bosom,; if you are going
to ask from women, put it in the left part of your bosom; if see how
buffoons are playing, throw this herb to their feet, and they will fight”110,
Postrel. “According to popular beliefs, you should have the herb postrel
to guard the house and to save health and prosperity: The herb postrel
was usually picked up at the edge of the forests only in spring. It should
be picked up on the 9t, 22d and 23d of April. While building a house,
you should put postrel under the first log”111. Proskurnik. The herb was
used in popular medicine to cure enuresis, and problems with
gastrointestinal tract. It was also used to cure cattle: “People with
broken bones were brought to Arseniy. He used to improve the bones
and stretched them with linen, treated them with health-giving
medicinal remedy. It was proskurnik flowers boiled with wine”112.
Pyrey. This herb was widely used by bee-masters: it removed tumour
from bee-bites. “The person bitten by bees was usually given the herb
pyrey and told to rub oneself with it"113. Ruta. The plant was used
as a means from obesity and from undesirable pregnancy. Christophor
used ruta together with other plants to disinfect houses during the
plague. “When the coals are smouldering, throw ruta, wormwood and
juniper on them”14. Ryaska. The plant ryaska was used to find out
women’s intentions and thoughts. “Christophor advised jealous
husbands to use ryaska - not the ryaska that covers marshes,
but the blue one, that creeps the ground”!15. Sava. The plant sava was
used in black magic. Christophor knew the properties of the herb,
and among them the property to shock the person who picked it up.
“They went to pick up the herb sava. Christophor was very careful,
because the contact with the herb could make the person mad.
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But if you put the herb on the thief’s footprint, the stolen things would
return”116, Starodubka. Starodubka was widely used in popular
medicine. “People searched for the herb starodubka in ravines.
Christophor showed Arseniy its small sharp leaves. Starodubka was
used at rupture and fever”!17. Chistyak. In old times the nursing
mothers used to eat the herb to enlarge the amount of their milk.
“The nursing mothers, which lost their milk, used to come to Arseniy.
He gave them the herb chistyak”!18. Adam’s head. The phraseological
unit “Adam’s head” describes skull and cross-bones. It means death.
This lexical unit could be used to name different plants: mandragora,
black sonchus, lychnis. “Christophor didn’t like heretics. He revealed
them using the herb Adam’s head”!1?. Voronye salo (Crow’s salo).
“If there was no erection, Christophor offered to add expensive anise
or almonds to the food, or cheap mint syrop, which enriched sperm
and enlarged love thoughts. The same effect was connected with the herb
voronye salo”120. Tsarevy ochy (Tsar’s eyes). This plant had many medical
and magic properties. It was also used in such a sphere of housekeeping
as bee-keeping, and also in love magic. The herb was the favourite
of Arseniy’s grandfather. “Christophor liked red herb tsarevy ochy most
of all. The herb was equal to needle height. Christophor always kept
it by himself. He knew that when you start something new, it was good
to have it in bosom. For example, you may take it to a trial not to be
convicted in court. Or you may have it when you are at a feast, and not
to be afraid of any heretics’ actions waiting for a relaxed guest”121.

§ 3.3. Words connected with the Bible and Christianity. Kitovras

Kitovras is a monster competing with Solomon in wisdom. “When
Kitovras was going to Solomon, he saw a man, buying highboots
for himself. The man wanted to know if he could wear the highboots
for seven years, and Kitovras laughed. When he was going farther,
Kitovras saw a wedding and he burst into tears. And Solomon asked
Kitovras why he had laughed”122. Nekhrist’. It is a cruel man. “You will
exhume him, won'’t you, nekhristy, he said to the men and they stood
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there with downcast eyes”123. Eley. This lexical unit was borrowed from
the Greek language, it means olive oil, “which is used in the most
important divine services and is given significant symbolic meaning”124.
In the novel the word is used in the Old Russian phonetic form
in the story about the Holy Land: “the land was exhaling eley and honey,
because the land is really blessed”'?>. Kaphizma. In divine service
of Byzantium ritual the word was used to name each of the 20 chapters
of the Psalter; during the reading of the chapters (kaphizmas)
the people were allowed to sit. “During the 10t kaphizma Arseniy saw
some movement at the bench”126. Kukol’. The lexical unit means a kind
of hat, which monks who had taken monastic vows used to wear. Lavr
devoted himself to God and, having taken monastic vows left
the monastery looking for a prayer cell. “In the water of the black forest
lakes he saw himself as a decrepit old man in kukol’ with white crosses
on the shoulders”127. Posledovaniye. This lexical unit means “the order,
the strict succession of church service”. “Posledovaniye is read over
the body of the dead to make easier the way of his soul to the heaven;
after that the Psalter is read over the deceased. Posledovaniye over
the deceased”!28 was read by Arseniy. He read it over the body of his
Ustina, he understood with his brain, not with his heart that he wouldn’t
be able to bring back his beloved woman, and he asked the God to calm
her soul. Skhima, skhimnik. In Orthodox church skhima is the highest
monk’s degree, which demands from the ordained skhimnik strict
asceticism and complete self-deial. “On the18yh of August, 7000 year
since the creation of the world in the St. Virgin Temple Amvrosiy took
the skhima. The order of the skhima taking resembled the order
according to which he was consecrated a monk a few years ago. But this
time everything was more ceremonial and strict”12°. Chudotvoreniye.
This lexical unit had a complicated and at the same time simple meaning
in the Old Russian language. It had clear inner form, it meant to perform
a miracle. “The monastery was full of people waiting for a chudotvo-
reniye (a miracle)”130,
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Conclusion

Our investigation gives us possibility to understand the interrelation
between language and linguistic knowledge in E. Vodolazkin’s language
personality. In this novel the philologist’s language personality influence
on the writer’s language personality is clearly seen. It is seen on the
lexical level and on the level of the plot. The scene of the novel is laid in
the medieval Rus, in the period which is well studied by E. Vodolazkin.
The description of everyday life, the succession of events, the plot and
the dialogues structure are written with deep professional penetration
into the historical and language material of the medieval Rus. The text
of “a non-historical” novel, written according to the principle of the Life
of the Saints, reflects the philologist’s language personality, a specialist
in the Old Russian literature.

The use of the archaic lexical units is conditioned by the necessity to
create the authentic picture of the medieval space and time where the scene
is laid. By means of these lexical units the author offers contemporary readers
the medieval discourse, peculiar “everyday” life of the main personages.

In the novel “Lavr” E. Vodolazkin shows the level of the language
development of the XVIIth Russian language. Thus, the archaic features which
can be seen in the text of the novel, reflect the author’s language personality.
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Introduction

Throughout history, humankind has successfully practiced
determining the meaning of words and expressions. This is based
on intuitive notions of meaning relevant to learning language and its use
as a syncretic substance.

Linguistic, logical and philosophical thematic temptations relevant
to the strategy of automatic translation, representing thinking
as computation, and constructing artificial languages have intensified
interest in analyzing the essence of meaning in recent decades.
As often happens in scientific cognition, the analysis of a given intuitive
notion may split it into various theoretical concepts focused upon
particular characteristics and aspects of the intuitive notion in question,
and explicating these features with increasing accuracy. Each of them
gets included in a respective system of objects, principles, methods
and criteria and usually becomes an alternative of the other ones
as a theoretical interpretation of the initial idea.

Speaking of language personality, it should be noted that it can be
considered only within a certain cultural environment. It is a unique
phenomenon and has several components - social and mental, reflecting
them in communication and, thus, reflecting their belonging to
a particular cultural society. In general, axiological status of concept
good has metaphorical meaning and express emotions and feelings.
Concept good is multiplex phenomenon of mental, emotional and social
life. Nevertheless, it must be understood the obligatory function
of the context to appellation to the concept good.
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Context issues were investigated in different characteristics:
Questions of rethinking context (G.Goodwin, A.Duranti)!, definition
of context, linguistic approaches (R. Finkbeiner, J. Meibauer, B. Pertra)?,
the indeterminacy of contextualization (M. Silverstein), modeling and
using context (A. Dey, B. Kokinov, D. Leake, R. Turner)3, compositionally,
especially, in historic context (T.]Janssen)t methods of context
processing in intelligent systems, context understanding (I. Zavushchak,
E. Burov)5, philosophical meaning of the context (V.Lisovuy)é. It has
become clear the need for perception of the context in different
variations that improves awareness the concept good in the linguistic
structure previous researches. All these points were described in the
previous article “The concept “good” in the English-language picture
of the world’”. Both linguistic and non- linguistic researches have been
used and processed.

It is better to note the concept good analysis describes of conceptual
metaphors that show typical metaphorical expressions, prototype
modeling concept, associations of the concept good, applicable
semantics of verbs that connect to the concept good. In addition, it is the
oneness of structural-linguistic connections; distinction in the use
of direct and indirect speech in different ways of communication,
characterized features addressed nomination in the discourse of good.

1 Goodwin Charles, Duranti Alessandro, eds. “Rethinking context: an introduction”.
Rethinking context: Language as an interactive phenomenon. Cambridge : Cambridge
University Press. P: 1-42. Retrieved February 19, 2017.

2 Finkbeiner R., Meibauer ], Petra B. What is a Context?: Linguistic Approaches
and Challenges. John Benjamins Publishing. 2012. 253 c.

3 Dey Anand, Kokinov Boicho; Leake David; Turner Roy. Modeling and Using Context :
5th International and Interdisciplinary Conference, (24 June 2005). Paris, France,
2005. Proceedings. Springer Science & Business Media.

4 Janssen T. M. (2012) Compositionality: Its historic context / in M. Werning,
W. Hinzen, & E. Machery (Eds.). The Oxford handbook of compositionality. P. 19-46,
Oxford University Press.

5 3aBymak I. I, BypoB €. B. MeToau omnpauioBaHHSI KOHTEKCTY B iHTeJEKTyaJbHUX
cucremax. BicHuk HayioHanvbHozo yHigepcumemy “Jlbgiecbka noaimexwika”. Cepis :
IHgpopmayiiini cucmemu ma mepedci. Jlvgie : BudasHuymeo JIbg8iscbKoi nosimexHiku.
2017.Ne 872, C.121-130.

6 JlicoBuit B. KonTekct. @inocodeovkuli eHyukaoneduuruli caoeHuk / B. 1. llluakapyk
(ron. pepkxon.) Ta iH. KuiB : IHcTuTyT oinocodii imeni I'puropis CkoBopoau
HAH Ykpainu : A6puc, 2002. 742 c.

7 Vasylenko 0. M, Horiainova V. V. The concept good in the English-language picture
of the world. I'izes : Haykosuii gicHuk. 2018. N2 130(3). 260-264.
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The aim of the article is to describe the dominant parts of context
that discover the units structure of the lexical and semantic field
of good in English and specify characteristic and convey the meanings
of the concept of good in language.

To achieve this aim it is necessary to accomplish the following tasks:

- to reveal the key features of verbal and non-verbal, grammatical,
lexical context;

- to analyze the points of divergence of the context and ambiguity;

- to define the lexical meaning and the main task of the concept good
in English;

- to compare the systemic organization of the lexical and semantic
field of good.

The research used the following methods and techniques: descriptive,
providing analysis, classification and interpretation of the results;
comparative with which to work the common and unique in the
comparable languages; etymological analysis, which establishes change the
semantics of language units in the course of its historical development;
statistics, which determine various constituent elements of the written
language.

§ 1. The definition of context

Context in its primary meaning is a category of linguistics, but we are
all witnesses to the intense growth of its use in non-linguistic sense -
not only as a banal metaphor in everyday speech, but as a specialized
term in a growing number of areas that are far from linguistics.
The scope and dynamics of this phenomenon is a serious enough reason
to study it, and makes topical the questions as to what sort of needs are
met by the nonlinguistic use of «context» and what characteristics
of context as a linguistic category adequately spread into other areas;
in other words, what is it about the notion of context that makes such
use legitimate, and what makes it necessary, why this notion is so
convenient and preferred?.

This sort of questions sound even more intriguing. If we pay attention to
the obviously paradoxical situation: possibilities and facilities (including
instrumental) provided by the non-linguistic use of context are recognized
and used extremely broadly, studies directly connected with non-linguistic
contexts are ever more numerous. But the question as to what context is
(as a general category, not as concrete sorts of contexts), and from which

8 Tasseva E. Determinants of Meaning: Invisible, though Ubiquitous Context.
Fslozofia. 68.2013. Ne 10. P. 884.
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of its characteristics these possibilities and convenience stem, remains
in fact unasked in literature. The primary conceptual source of all
contextual considerations and instrumentalizations remains little noticed®.

Tasseva E. convinced that this phenomenon is not just a curiosity,
that it is not accidental either. It is a logical effect resulting from certain
contemporary attitudes to the doing of science (methodologism,
functionalism, instrumentalism, formalism, etc.), so I shall try to point
out some characteristic features of context which give me reasons
to raise the above questions and to attempt to show why this
ubiquitous, but invisible, concept deserves noticel0.

There are three natural starting points for studying the essence
of context and its category potential:

1) linguistics (where “context” really functions as a general
theoretical category);

2) the practice of non-linguistic use of contextual concepts and ideas;

3)the theoretical non-linguistic consideration of context
as a determinant of meaning in juxtaposition to other determinants!?.

What is happening as regards the third point has been already
outlined above. For contextualism and other schools context, taken
as a general category, still remains uninteresting and hence almost invisible.

The analysis of its nature has followed the model of the “chaos”
example - the syncretic intuitive notion of context has broken down into
a chaotic and inconsistent “cloud” of theoretic concepts and corres-
ponding conceptions, where can be found some “condensation nuclei”
of basic opinions. The developments are important and very interesting,
but I do not have enough space here to consider them
in more detail.

The other starting point reveals a boundless variety of forms
and modes of practical use of context ideas (and concepts) borrowed
from linguistics into many fields, some of which being quite distant from
it. The range spans from the use of the word “context” in everyday
speech to the introduction of strictly defined contextual concepts
in formal logic!2.

9Tasseva E. Determinants of Meaning: Invisible, though Ubiquitous Context.
Fslozofia. 68.2013. Ne 10. P. 884.

10 Ibid.

11 Ibid.

12 Ibid. P. 885.
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In this empirical diversity there is a full spectrum of degrees
of conceptual processing of (non-linguistic) context ideas - from
metaphorical to strict categorial use within scientific theories. From all
this empirical material 1 shall focus briefly on two important cases
of non-linguistic use of contextual notions:

1) in studying the effects of contextual dependence and determinacy
as a factor of scientific knowledge development;

2) in logic and metalogic (logical semantics) where contextual
concepts are in use as categories within formal logical systems.

Interest in the contextual considerations and representations in the
philosophy of science arose and grew in the last century. In a very short
period of history there appeared at least a dozen significant contextual
conceptions considering different aspects of the essence, structure, and
dynamics of science and scientific practice. They are based on notions
of context situated at different levels of conceptualization. Some of these
conceptions have underlying them the intuitive potential of some
metaphor, some image focused on universality and continuity?3.

From the discussion of the paradigmatic and syntagmatic relations it
follows that a full understanding of the semantic structure of any lexical
item can be gained only from the study of a variety of contexts in which
the word is used, i.e. from the study of the intralinguistic relations
of words in the flow of speech. This is of greatest importance in
connection with the problem of the synchronic approach to polysemy.

Language is a social phenomenon, and it is closely tied up with the social
structure and value system of society. Therefore, language can not avoid
being influenced by all these factors like social role, social status, sex and
age, etc. Social roles of language personalities are culture-specific functions,
institutionalized in a society and recognized by its members. By social
status, we mean the relative social standing of the participants!4.

Each participant in the language event must know, or make
assumptions about his or her status in relation to the other, and in many
situations, status will also be an important factor in the determination
of who should initiate the conversation. Sex and age are often
determinants of, or interact with, social status. The terms of address
employed by a person of one sex speaking to an older person, may differ

13 Tasseva E. Determinants of Meaning: Invisible, though Ubiquitous Context.
Fslozofia. 68.2013. N2 10. P. 885.

14 T'ym6onbaT B. O pasjvyuM CTPOEHUS 4YesIOBEYEeCKHX SI3bIKOB M €ro BJIMSHUU
Ha JyXOBHOe pa3BHUTHe dYesoBedecTBa (1830-1835) / mno B.®Pon T'ymGosbar
“U36paHHbIe TPYABI N0 3bIKO3HaHMI”. M., 1984. C. 38.
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from those which would be employed in otherwise similar situations by
people of the same sex or of the same age?>.

The analysis, however, is focused on explicating various aspects and
properties, and as a rule the instrumental side predominates in it. Thus,
it shows a tendency of turning in the direction of attributive and
operational answers. Moreover, it cannot be said in advance whether
the tools preferred as promising will be sufficient to interpret all
important properties of the initial notion. Therefore, it is normal a need
of revising the very means of conceptualization to be felt; usually,
Church regarding logicism in philosophy of mathematics like that
outlines this situation: “If we are to take the logicists seriously, we must
concede them a broad sense of the term, logic”16.

Following the chosen strategy of expanding the range of chosen
tools, the situation develops with accumulation of concrete theoretical
and metatheoretical results but also with accumulation of relativism,
when extending the potential of tools and shifting the emphasis from
substratum questions to attributive and operational answers.
The model of ontological relativism becomes increasingly pertinent
updating the situation “replacing ontology with ontologies” depicted by
Qiune: “A curious thing about the ontological problem is its simplicity.
It can be put in three Anglo-Saxon monosyllables: “What is there?” It can
be answered, moreover, in a word - “Everything”17.

The result is diversity of theoretical hypotheses and conceptions
interpreting the initial intuitive notion; there forms a constantly
expanding field of competitive alternatives where divergence strongly
prevails over convergence.

§ 2. Verbal and non-verbal context

Logical conceptualizations of non-linguistic contextual notions are
of particular interest, because in contemporary logic the wave of studies
related to interpretations of contextual determinacy and their
importance is growing. And this is the scientific area where the non-
linguistic category use of contextual ideas has reached the highest
instrumental level. The most famous example of such a concep-
tualization is the semantics of possible worlds. It was first introduced

15 Lichao Song. The Role of Context in Discourse Analysis. Journal of Language
Teaching and Research. November 2010. Vol. 1. No. 6. P. 877.

16 Tasseva E. Determinants of Meaning: Invisible, though Ubiquitous Context.
Fslozofia. 68.2013. N2 10. P. 878.

17 Ibid.
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in relation to modal connectives, quickly developed, and soon became
commonly accepted in logic and philosophy. By its application a large
amount of scientific product has been obtained in logic, metalogic, and
philosophy of logic. But at the same time certain limitations began to
show under the impetuously growing diversity of logical systems?8.

Against that background, the semantics of possible worlds (which
are, so to say, conceptually closed, maximal systems) has gradually
turned from a universal into an insufficient (as regards giving an
adequate interpretation of part of the new content accumulated in logic)
semantic conceptual context in cases where the object of study are
logical types of determinacies that do not meet certain requirements
of “size” and consistency. This has led to attempts at essential and
instrumental working out of new more flexible interpretative context:
D. Lewis and Stalnaker’s “nearby possible worlds”, “impossible worlds”,
Barwise and Perry’s situational semantics, Scott-Montague’s
“neighborhood” semantics, Hintikka's “states of affairs”, Austin’s
“events”, Seligman’s “infons”, Fillmore’s frames, etc. Different versions
of contextual calculi (some defining context as “a term with a hole”)
have been launched in programming as well1°.

All these semants, upon which corresponding conceptions are built,
actually change the principle of global integrity (“worlds”) into various
principles of regional continuity as factors of contextual determinacy.
Again, it would be reasonable to ask why the fuzzier notions are
preferred as determinants?20.

Finally, having made this overview of the diversity of aspects,
functions and conceptualizations of various types of contextual ideas
working in linguistics and mainly outside it, which shows their semantic
richness, I should like to point out some specific features of the notion
of context. These issues determine its potential to function as a logical
philosophical category and that usually do not fall into the focus
of attention?l.

Ideas how to categorize types of context differ everywhere. Some
linguists divide context into two groups, while some insist on discussing

18 Tasseva E. Determinants of Meaning: Invisible, though Ubiquitous Context.
Fslozofia. 68.2013. N2 10. P. 886.

19 Ibid.

20 JleBunpbkuit A. E. IlopiBHs/IbHA TrpaMaTHKa aHIVIIMCbKOI Ta ykpaiHCbKOI MOB.
K. : OcBita Ykpainy, 2007. C. 7.

21 Tasseva E. Determinants of Meaning: Invisible, though Ubiquitous Context.
Fslozofia. 68.2013. Ne 10. P. 886.
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context from three, four, or even six dimensions. According to different
circumstances mentioned in the above definitions, it is accepted
to divide context into linguistic context, situational context and cultural
context. In this way, it is better to understand expressions of the
concept, especially good in the language.

§ 2.1. Linguistic Context

Linguistic context is a reflection of the experience of existential
contexts (the contexts of reality) in the structures of language. Such
discourse show the connection between the words, phrases, sentences
and even paragraphs. Take the word “bachelor” as an example. We can’t
understand the exact meaning of the sentence “He is a bachelor.”
without the linguistic context to make clear the exact meaning of this
word. Linguistic context can be explored from three aspects: deictic, co-
text, and collocation?2.

In the flow of speech and every certain episode, the recipients have
to recognize their location in space and time. It's important to notice,
that these peculiarities narrate directly to the deictic context.

Deictic expressions help to establish deictic roles, which derive from
the fact that in normal language behavior the speaker addresses his
utterance to another language personality, and may refer to himself,
to a certain place, or to a time. In recent years, some linguists began
to pay attention to the previous discourse co-ordinate. Levis introduces
this co-ordinate to take account of the aforementioned sentences.
We refer to the deictic expressions like the time expressions now, then,
etc, the spatial expressions here, there, etc, and the linguistic
personality expressions I, you, etc.. In 1934, Porzig argued for the
recognition of the importance of syntagmatic relations, between, e.g.,
bite and teeth, bark and dog, blond and hair, which Firth called
collocation. Collocation is not simply a matter of association of ideas.
Although milk is white, we should not often say white milk, while
the expression white paint is common enough?3.

In this instance, linguistic context is the language that surrounds
or go with the creator or model interaction of discourse. This kind
of context is the whole range of communicative topics, elements
of active and passive stock, sociolinguistic characteristics of the enviro-
nment, lexico-grammatical paradigms and the set of connections

22 Lichao Song. The Role of Context in Discourse Analysis. Journal of Language
Teaching and Research. November 2010. Vol. 1. No. 6. P. 876.
% Ibid. P. 877.
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between lexical meanings and grammatical forms that correspond
to a certain type of discourse. Such specific textual environment of each
phrase, group of phrases or individual word the interpretations
of the words occur in discourse, are constrained by, following Halliday,
their co-text?4.

§ 2.2. Situational Context

Situational context, or context of situation, refers to the environment,
time and place, etc. in which the discourse occurs, and also
the relationship between the participants. This theory is traditionally
approached through the concept of register, which helps to clarify
the interrelationship of language with context by handling it under three
basic headings: field, tenor, and mode?.

It is a set of material and abstract circumstances created or
generated according to a fact or situation. The environment of the
situation determines whether the foundations are material or symbolic.
This is directly related to the information that each participant has and
can provide, for example, by asking questions or intuitively,
to understand the event and to be able to interpret it. Verbal behavior
always occurs in certain scenarios, the real situation (characters, events,
time, place, etc.). The nascence of linguistic acts can also help determine
the significance of a situational context?2e.

§ 2.3. Cultural context
Cultural context is understood worldview that unites representatives
of social groups and distinguishes them from each other one.
The content of the information depends on the situation as well this
explains the importance of situation theory in the semantic and logical
analysis of information?7.

24 Halliday M. Systemic Background. In Systemic Perspectives on Discourse.
Vol. 1 : Selected Theoretical Papers from the Ninth International Systemic
Workshop, Benson and Greaves (eds). Vol. 3 in The Collected Works.
1985 p. P. 188.

25 Lichao Song. The Role of Context in Discourse Analysis. Journal of Language
Teaching and Research. November 2010. Vol. 1. No. 6. P. 877.

26 Dey A. K. Understanding and Using Context. Personal and Ubiquitous Computing.
2001.Vol. 5. N2 1. P. 6.

27 Devlin K. Logic and information. Cambridge : Cambridge University Press,
1991.P. 219.
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The ontological components of situation theory are individuals’
relations, place, type and parameters?®. The parameters are not
individual. They are determined by the cognitive behavior
of the protagonist and indicate important information links2°. Mechkor
S. determines the relationship between the situation in everyday life
and the situation in the theory of situations. He notes that people
often use the word situation to denote context and vice versa. However,
situation and context have different meanings in definitions
in dictionaries. So, a situation is a series of events that occur
and conditions that exist at a particular time and place. Context
is a situation in which something exists or happens and helps
to explain it30.

Cultural context, which we interpret as social conventions on speech
behavior in the context of a specific situation. Thus the process
in question gives rise to a very rich variety of different conceptions
of meaning. This includes, for instance:

- a group of verification theories of meaning stemming
from Frege (based on various correspondence concepts) and the Vienna
Circle;

- a broad type of use theories of meaning (deflationist, inflationist,
other versions of pragmatism, etc.), including the trend of inferentialist
theories of meaning;

- Putnam’s causal theory of meaning;

- relational theories of meaning based on Peirce’s semiotics;

- Fodor’s asymmetrical causal dependency theory of meaning;

- picture theories of meaning stemming from Wittgenstein’s “picture
theory of language”;

- a great diversity of contextualist theories of meaning;

- many stand-alone conceptions looking somewhat exotic against
the general background, e. g, Mihailo Markovi¢’s dialectical theory
of meaning, etc31.

28 Devlin K. Situation theory and situation semantics. pP.3.
URL: https://web.stanford.edu/~kdevlin/Papers/HHL_SituationTheory.pdf
29 Devlin K. Situation theory and situation semantics. P. 4.

URL: https://web.stanford.edu/~kdevlin/Papers/HHL_SituationTheory.pdf

30 Lindstrom S. Situations and Attitudes: critical study Jon Barwise and John Perry.
Cambridge, MA and London : MIT Press. 1983. 352 p. URL: http://citeseerx.ist.psu.edu/
viewdoc/download?doi=10.1.1.99.5867&rep=rep1&type=pdf

31 Tasseva E. Determinants of Meaning: Invisible, though Ubiquitous Context.
Fslozofia. 68.2013. Ne 10. P. 879.
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The noun ring in such context may possess the meaning “a circlet
of precious metal” or “a call on the telephone”; the meaning of the verb
to get in this linguistic context may be interpreted as “possess”
or “understand” depending on the actual situation in which these words
are used. It should be pointed out however that such cases, though
possible, are not actually very numerous. The linguistic context is by far
a more potent factor in determining word meaning32.

It is of interest to note that not only the denotational but also
the con- notational component of meaning may be affected
by the context. Any word which as a language unit is emotively neutral
may in certain contexts acquire emotive implications. Compare, e.g.,
fire in to insure one’s property against fire and fire as a call for help.
A stylistically and emotively neutral noun, e.g. wall, acquires
tangible3s.

The key gain from this framework is that it provides an account
of incremental learning of word meaning from discourse. In particular,
this framework allows both abstract and context-specific word
knowledge to increment through a single learning mechanism.
Encounters with words provide specific word memories that include
the contexts of these encounters. Abstraction over these instances
occurs as memories of prior instances affect the processing of a new
instance.

Thus, abstract meanings arise from the summation of unique
contexts and their effects on new encounters with the word.
This framework also allows the emergence of an aspect of meaning
that is often neglected in modern treatments, namely connotative
meaning34,

Associations between a word and the non-linguistic contexts
of its occurrences are part of what gets encoded in the instance-based
memory model. Finally, and perhaps most important, it provides
a theoretical basis for understanding the role of definitions. Definitions
are encoded as specific contexts for a word, as are sentences
that contain the word.

32 Deignan A. Metaphor and Corpus Linguistics. Amsterdam. Philadelphia :
John Behjamins, 2005. P. 48.

33 [bid. P. 49.

34 BopkauéB C. I'. JIMHIBOKYJIbTYypOJIOTHS, SI3bIKOBAsi JIMYHOCTb, KOHLENT: CTAHOB-
JIeHHe aHTPOINOLEHTPUYEeCKOH MapaJurMbl B I3bIKO3HAaHUU. Hayy. doka. ebicul. WK.
®unoa. Hayku. 2001. Ne 1. C. 64-72.

53



Language Personality: Linguistics and Language Didactics. Part 1

Whether a definition is just another context or a privileged context
depends on the overlap of its features with those of other contextual
memory traces. The definition has the potential of resonating
with sentence episodes (and vice versa) so as to aid in the emergence
of core meaning features.

Words in thematic groups are joined together by common contextual
associations within the framework of the sentence and reflect the
interlinking of things or events35. Common contextual association of the
words is due to the regular cooccurrence of these words in a number
of sentences.

Words making up a thematic group belong to different parts
of speech and do not possess any common denominator of meaning:

tree - grow - green;

journey - train - taxi - bags - ticket or;

sunshine - brightly — blue - sky.

Here we clearly perceive the combined effect of both the linguistic
arid the extra-linguistic context. The word wall does not ordinarily
occur in combination with the adjectives sweet and goodly. So the
peculiar lexical context accounts for the possibility of emotive overtones
which are made explicit by the context of situation. The verb accept
occurs in numerous contexts together with the nouns proposal,
invitation, plan and others. As a rule, thematic groups deal with contexts
on the level of the sentence3¢.

Such meanings are sometimes described as grammatically (or struc-
turally) bound meanings. Cases of the type she will make a good teacher
may be referred to as syntactically bound meanings, because the
syntactic function of the verb make in this particular context (a link
verb, part of the predicate) is indicative of its meaning “to become,
to turn out to be”. A different syntactic function of the verb, e.g. that
of the predicate (to make machines, tables, etc.) excludes the possibility
of the meaning “to become, turn out to be”.

In lexical contexts of primary importance are the groups of lexical
items combined with the polysemantic word under consideration.
This can be illustrated by analysing different lexical contexts with using

35 Vasylenko O. M, Horiainova V. V. The concept good in the English-language picture
of the world. I'izes : Haykosuii sichuk. 2018. N2 130 (3). C. 261.

36 Meyer Ch. F. English Corpus Linguistics: An Introduction. Cambridge : Cambridge
University Press, 2004. P. 9.
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polysemantic words. The adjective heavy, e.g., in isolation is understood
as meaning “of great weight, weighty” (heavy load, heavy table, etc.).

When combined with the lexical group of words denoting natural
phenomena such as wind, storm, snow, etc., it means “striking, falling
with force, abundant” as can be seen from the contexts, e.g. heavy rain,
wind, snow, storm, etc. In combination with the words industry, arms,
artillery and the like, heavy has the meaning “the larger kind
of something” as in heavy industry, heavy artillery, etc3’.

Features of the context in which a word occurs are important. The
constraint provided by the context was the primary predictor of vocabulary
growth, particularly for producing trained words. More generally, contexts
range from being supportive (to varying degrees) to being misleading.

In this study, the critical text factor was context variability, and we
assessed the supportiveness of context by using a cloze task procedure,
which, similar to that of Daneman and Green, asked a separate set
of participants to produce words for the context sentences with
the target word removed. Because our target words are too rare to be
produced in this cloze procedure, the cloze responses were evaluated
by independent scorers for their relatedness to the target word and
used in subsequent analyses as the predictors of context support from
the context sentences38.

It can be easily observed that the main factor in bringing out this or
that individual meaning of the words is the lexical meaning of the words
with which heavy and take are combined. This can be also proved by the
fact that when we want to describe the individual meaning
of a polysemantic word, we find it sufficient to use this word in
combination with some members of a certain lexical group. To describe
the meanings of the word handsome, for example, it is sufficient
to combine it with the following words - a) man, person, b) size, reward,
sum. The meanings “good-looking” and “considerable, ample” are
adequately illustrated by the contexts3°.

The verb take in isolation has primarily the meaning “lay hold of with
the hands, grasp, seize”, etc. When combined with the lexical group

37T'ymb6oapaT B. O pasivuuu CTPOEHHUs 4YeJIOBEYECKUX SI3bIKOB W €ro BJIMSHUHU
Ha JyXOBHOe pa3BUTHe dYesoBedecTBa (1830-1835) / mno B.®Pon T'ymGosbAT
«/36paHHbIe TPy bl IO A3bIKO3HaHUIO». M., 1984. C. 55.

38 PaeBcbka H. M. TeopeTnyHa rpamaTHka cydacHoi aHrJilcpkoi MoBu. K. : Bua
mkoJia, 1979. C. 36.

39 Vasylenko O. M, Horiainova V. V. The concept good in the English-language picture
of the world. I'izes : Haykosuii sichuk, 2018. N2 130 (3). C. 261.
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of words denoting some means of transportation (e.g. to take the tram,
the bus, the train, etc.) it acquires the meaning synonymous with the
meaning of the verb go.

As inherently social animals, humans live in a succession of multiple,
different, situational contexts. Consistent with my definition of culture
above, one of the functions of human cultures is to ascribe meaning
to these situational contexts. Of course, there are many different aspects
of situational context, including time, place, interactants, the content
of activities or conversations, the reasons why the interactions are
occurring in the first place, and the possibility of any future interactions
between the same interactants. All of these factors, and others, combine
to produce the unique situational contexts in which we live our lives#0.

Ambiguity refers to a word, phrase, sentence or group of sentences
with more than one possible interpretation or meaning. There are two
kinds of ambiguities: lexical ambiguity and structural ambiguity. Lexical
ambiguity is mostly caused by homonymy and polysemy. For example,
these four words, right, rite, write and wright, are all pronounced as
[rait], but they are quite different from each other. Let’s also have a look
at the following sentence: They passed the port at midnight.
This sentence is lexically ambiguous. However, it would normally be
clear in a given context which can indicate the meaning of the word
“port”, meaning either harbor or a kind of fortified wine. Structural
ambiguity arises from the grammatical analysis of a sentence or
a phrase. For example, the phrase young men and women can be
analyzed as either “young /men and women/” (i.e. both are young) or
“/young men/ and women” (i.e. only the men are young). Let us also
examine the following sentence: I like Bill more than Mary.

This sentence can mean “I like Bill more than Mary does.” or “I like Bill
more than I like Mary.” In such examples, a given context can indicate
what the sentence exactly means*!.

Among the attempts to determine the meaning of “meaning”, some
cases analogues to the “football” example can be found. In a considerable
part of the conceptions of meaning monism is recognized as a desirable
principle. But it is typical for the determining basis to be chosen from
among determinants of meaning (i. e. representation, inference, and
context) without taking into account that they may have the same level

40 Clark B. Stylistic analysis and relevance theory. Language and Literature. 2006.
Vol. 5.Ne 3. P. 15.

41 Lichao Song. The Role of Context in Discourse Analysis. Journal of Language
Teaching and Research. November 2010. Vol. 1. No. 6. P. 877.
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of generality (as “goalkeeper” and “forward”). A theory corresponding to
the chosen determinant is then developed and a program
of reinterpreting alternative conceptions in terms of the chosen basis
is set forth. The program gradually “grows over” with philosophical and
methodological arguments justifying it as necessary and with techniques
showing that it is possible (at least partially and relatively). It is also usual
in this process for a significant amount of scientific results to be produced
some of which might prove to be really important. But usually these
advances are also interpreted automatically as a confirmation of the basic
thesis, though the latter may not be correct*2.

Actually, in the present case the most natural candidate for general
basic concept is the notion “determinant of meaning”. Moreover,
this concept is meaningful even for those who believe the very term
“meaning” is more or less devoid of sense (at least in a substantial
aspect). Such choice of a monistic basic concept for the field of views
on the essence of meaning may seem as trivial as the “football player”
example. But it gives a new perspective, in which there is a general
framework, the irritating polyparadigmality becomes a normal diversity
of conceptions (of determinants of meaning), and the field as a whole
can start its transformation from a chaotic “cloud” containing
accumulated tensions and in commensurabilities into a more
systematically organized knowledge module*3.

§ 3. The lexical meaning of the concept good in English

Dualistic myths were a reflection of the attempts of our distant
ancestors to comprehend and understand the world around them.
The social and cultural background for the emergence of dualistic myths
was, first of all, the dualistic organization of society, dividing each tribe
into two parts. The overwhelming number of tribes described the device
of the world with the help of paired symbols - the sun-moon, the male-
female, the right-left, the upper-lower, the north-south.

For the English language picture of the world, the pair “north-south”
has a specific meaning. The spatial position of the north and south for
modern man is associated with the top and bottom, which is associated
with cartographic traditions. In turn, the top and bottom, the upper and
lower worlds, are the containers of good and evil, light and dark forces.

42 Tasseva E. Determinants of Meaning: Invisible, though Ubiquitous Context.
Fslozofia. 68.2013. Ne 10. P. 880.
43 Ibid. P. 881.
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Concepts are usually revealed on the basis of compatibility, mostly
predicative, less often - attributive, complementary, and sometimes
take into explanation a variety of broad linguistic contexts (folklore, art,
journalism and other manifestations).

However, in German-Scandinavian mythology, where English history
and culture originates, the spatial model of the world includes
horizontal and vertical projections. In the horizontal model of the world,
the center is inhabited by people, and on the outskirts, particularly
in the north, is the realm of the dead. The vertical model divides
the world into a land where people live, the sky where the gods dwell,
and the underworld where the realm of the dead is. Thus, the “bottom”
and “north” become identical to each other in the Old English period*+.

According to Plato, a person does not choose to live or not to live, but
he has the freedom of choice in living honestly and in good, or living
in vice and evil*>. Due to the analysis of the subject of language
personality as a form of representation of knowledge in language,
as a conceptual model reflection of reality, as a modification of the
recipient’s consciousness (artistic, aesthetic, ethical, scientific,
axiological, pragmatic) and as a model of influence on consciousness,
intelligence, memory, behavior, attitudes can be characterized context*.

According to the cognitive paradigm, language space (word, text,
situation, context, etc.) is understood as complex sign that expresses the
knowledge of the language personality about reality. It is exemplified
in the concepts as the form of individual-subjective picture of the world
by language personality*’.

Thus, the problems of interaction of the language picture
of the world and the language personality should be considered
as a speech product of the functioning of the language system.
It is characterized by double system, the basis of which is not only
the focus on usage, but also the subject’s reflection of the linguistic
picture of the world of a language personality. An integrating factor

44 TyM6oabAT B. O pa3nuyuy CTPOEHHs YeJOBEYEeCKUX SI3bIKOB U €ro BJIMSHUU
Ha JyxoBHOe pa3BuTHe dYesoBeyecTBa (1830-1835) / mo B.®Pon ['ym6osabaT
«M36paHHbBIe TPyl N0 SI3bIKO3HAHHUIO». M., 1984. C. 48.

45 Jleeuupkuid A. 3. OyHKIioHa/NbHI 3MiHM B CHCTEMi HOMIHAaTUBHUX OJAWHHUIb
cy4yacHoi aHr/ilcbKoi MOBHM : aBTOped. AUC. ... AOK. dinos. Hayk : 10.02.04. KIJIY.
Kuis, 2009. C. 11.

46 CesibaHoBa 0. O. AKTya/sbHi HanpsiMM Cy4YacHOI JIHIBiCTHKM (QHaJITHYHUH
orssax). K. : ditoconionentp, 1999. C. 107.

47 ba6eHko JI. I'. JIMHrBUCTUYeCKMH aHa/lW3 XyAO0XKeCTBEHHOro TekcTa. Teopus
Y IPaKTHUKa : y9eOHUK ; MpakTUKyM. M. : ®iinHTa : Hayka, 2003. C. 24.
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of the two mentioned categories - the language picture of the world
and language personality - there is a concept. After all, the concept,
as we know, on the one hand, is the basic unit of the conceptual picture
of the world, and on the other - the cognitive level of the language
personality.

Without questioning the fundamental nature of the concepts of good
and evil, it is impossible not to note the impossibility of their complete
definitions. Good and evil have been tried to interpret them
from the point of view of mythology, ethics, religion and philosophy,
from the point of view of commensurability of these concepts, the status
of primacy*s.

Communicative relevance and opportunity of domination of irrelevant
concepts may indicate about the lack of a concept and as a single integrated
unit in foreign mind of the recipient. However, it is also has the ability
to construct the translator concept in a particular act of communication
with a number of similar value concepts which are relevant to the recipient
of media culture*°.

Internal form etymological sign is revealed only to researchers
and scholars. To use this language of the content of this layer concept
exists indirectly, as the foundation on which any and keep the other
“layers” values.

We considered lexemes as they have a common feature, which
is the one responsible for the unification of all lexemes in one paradigm.
However, within the paradigm of each unit in a particular context
is neutralized by the existence of other immunologically distinct sems
which are specific to each lexeme>°.

Considered semantic field is based on privative oppositions,
ie the opposition of the “presence of X / absence of X”. Good is bipolar
field, based on two constituent units, which have antonymic relation
to each other. In such a bipolar structure, there is no arhisem
or arhilexeme because the two sectors, which divides the lexical
and semantic field, cannot be neutralized.

48 Bopkauyés C. I'. JIMHIBOKYJIbTYPOJIOTHs], SI3bIKOBasl JINYHOCTb, KOHLENT: CTAHOB-
JIeHHWe aHTPOINOLIeHTPUYEeCKOH MapajurMbl B I3bIKO3HAaHUU. Hayy. dok/. 8bicul. WK.
Qusoa. Hayku. 2001. Ne 1. C. 47.

49 Bapxygzapos JI. C. MoBa i nepeknaz,. M. : MixknapogHi BizHocuny, 2001. C. 62.

50 bapxygapos JI. C. CTpykTypa NpoCTOro npejJjoXeHUsl COBPEMEHHOr0 aHIJIMH-
ckoro a3bika. Penikc, 2008. C. 28.
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In addition to the difficulty of finding arhilexeme for both poles
the characteristics of the considered field is the fact that sem are
marked positive in all lexeme that contain these things (+ good)5!.

Within each category, the lexical unit contains a special type
of opposition and is neutralized according to the semantic component
in a certain context. Scientific studies have examined the semantic
sphere reflects the evolution of the language of science.

Good in the English language picture of the world is a linguocultural
concept, whose components are inseparable because of their axiological
nature. The subject-shaped component of the concept represents
the situation of evaluation and the interaction of the subject and the
object with respect to the standard / norm mediated by the context and
the field of experience. The conceptual component of good can be
as a universal value, consciously correlated with higher values / ideal
and acting simultaneously as a standard and an evaluation tool.
Two material and spiritual segments structure it; its value component is
graded with respect to the parameters of values and evaluation>2.

A cluster of four cognitive models forms the superordinate category
of good; its members possess a full set of criterial properties
of the category, reflected in the meanings of its prototypical name
adjective good. Extensions of subordinate categories are motivated by
one of the cognitive models corresponding to a particular hyperseme
of the word good; extensions are distinguished by the semantic links
of the verbalizing lexemes and are also structured according
to the periphery center scheme53.

As indicated above, vocabulary, despite being an open category,
might be organized into fields.

Human, through his intellect, formalizes verbal substance
and arranges it into a paradigm. In our case, we are dealing with a very
particular paradigm, that of a religious scenario.

On the one hand, it is identified the traditional, common language
and semantic connotations communication, on the other - the author's
vision. If the description of God, the day of goodness, justice it is used
vocabulary containing these things (+ good). The concept of Satan, night,

51 KopyHeupb 1. B. TlopiBHsiIbHA THIOJIOTiSA aHIJIIHACBKOI Ta yKpaiHCBbKOI MOB :
HaBY. Noci6HUK. Binnung : HoBa Kuura, 2004. C. 366.

52 Osborn M. Archetypal Metaphor in Rhetoric: The GOOD-Dark Family. Quarterly
Journal of Speech. 1967. Vol. 53. P. 25.

53 Jleunkuii 10. A. TeopeTuyeckasi rpaMMaTHKa COBPeMEHHOI'0 aHIVIMHCKOTO sI3bIKa.
UzparenbctBo [lepMckoro yHuBepcuteta, 2004. C. 25.
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evil are associated with the presence of seme (+ dark or - good), then
antonymic opposition fire (as a weapon in the battle against Satan God)
and the sun - individual way of structuring the lexical-semantic field
of fiction54.

In addition, metaphorical meanings are unevenly distributed
on the parts of speech: metaphor good is commonly used as a noun.
The only exceptions are non-conventional metaphors. Fresh metaphors
of good are used only for those target areas that are already involved
in the conceptual metaphors that reinforces the idea that the para-
digmatic relations are available for use in the development of new
meanings of words. On the other hand, the amount of fresh metaphors
in the body is very small, the vast number of metaphors with
the semantics of good are stable expression.

The concept good is both a benchmark and an assessment tool;
it is gradual and varies in height and strength of value; good consists
of two conceptual segments of moral and utilitarian. The stereotyped
view of good as an element of the English world reflects the moral
imperative and determines the dominants of morality, pleasantness,
high quality and sufficiency in the English national culture, correlated
with Christian ethics55.

The proposed integrative linguocultural and linguistic-cognitive
approach to the good concept allows us to interpret it as a cultural
universal as an idioconcept, whose content is conditioned by the picture
of the world of which it is a part. The specific character of the axiological
concept of good is the unity and interrelation of its conceptual, value and
figurative components. As a cultural universal, the concept of good
reflects the basic moral and utilitarian values, that have evolved
in the course of the development of civilization, which determine
the presence in it of two PCMs “Spiritual” and “Material”.

The concept of good is represented on the lexical level by direct
(primary) and portable (secondary) names. The basic, the most frequent
lexeme, is good, whose seminal composition demonstrates the greatest
number of criterial properties of the good concept, as well as its synonyms

54 Charteris-Black ]. The Blackbird on the Shoulder. Gender & Metaphors
of “Depression”. Paper presented at the “7th International Conference on Researching
and Applying Metaphor (RaAM 7)” on “Metaphor in Cross Cultural Communication,”
held at the University of Extremadura, Spain, 2008. P. 26.

55 IBaneHnko H. B. KoHuenT no6pa y koHTekcTi ¢inocodii MmoBU. Haykosi 3anucku.
Cepis : @inosoeiumi Hayku (Moso3Hascmao). Kiposoepad : PBL KAIIY im. B. B. BUHHU-
yeHka, 2002. Bumn. 44. C. 136.
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pleasing, kind, well behaved, virtuous, capable, healthy, useful, fine, suitable,
valid, significant, whole, possessing an incomplete set of values inherent
in the word good. In the English world, the concept of good is constructed
metaphorically and metonymically, using the language tools of the secon-
dary nomination. Metaphorical and metonymic mapping represent
different approaches to constructing a concept that complement each other
and form a holistic of good>®.

The core includes up to 30 lexical units (microfield benefit),
expressing the concept of good things or actions, good morals. They are
united in microfield, nuclear unit which is to benefit lexical unit good
(n), so between them there are direct semantic links. The mentioned
microfield has the greatest number of sems - 252 semantic components
and the most common sem nuclear unit good - 60%).

Semantic components “good” (adj.), “good” (n), benefit are active
(available in 20% or more units), they combine linguistic units
of specified microfield by different types of paradigmatic relations,
privative and identity.

Number of lexems of microfield happiness is 22 lexical units, 119 sem
(68 of them with common kernel). The most active sems of this
microfield is semantic components “success”, “fortune”, “luck”.
Opposition to equipollent is observed between units of happiness -
felicity, fortunate - lucky, fortune - luck — chance - hap, that the system
is ideographic English synonyms.

Lexemes of these microfields reflect the most essential features
of the concept of good in the English language and contain the largest
number of key common sem of good. Zone which is around nuclear has
microfields as happiness, good, good, as their nuclear units are part
of semes of nuclear microfield, and therefore the associated direct links
are as follows:

Good — benefit of happiness;

Good charity — kindness good;

Good — good— good — friendly— good.

Units of the English language to describe concepts good exist in
lexical-semantic field as elements of the system that are in opposition
and differ due to differential sems. Basing on the principle of direct /
indirect ties and quantitative criteria we refer units of microfields which
are related to key lexemes of semantic field of direct links and contain
the largest number of joint sem of nuclear of lexeme good.

56 3eseHenkuil A. JI. CpaBHUTe/IbHAsA TUIOJIOTHS OCHOBHBIX €BPONENCKUX A3BIKOB:
y4eb. mocobue. M. : Akagemus, 2004. C. 28.
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Between units of field it is installed paradigmatic semantic relation,
which appear in the privative relations and oppositions of identity.
This provided an opportunity to examine all sems set as a whole, which
has a certain structure>’.

Conclusions

In general, the corpus approach is attractive for any theoretical
framework in lexical semantics, for the basic reason that it provides an
unparalleled empirical basis for lexical research. The wealth of data
contained in the corpora - regardless from what perspective they are
analysed - will simply benefit any research endeavour in lexical
semantics, no less so in cognitive semantics than in other approaches.
But more specifically and more importantly, there is a certain
theoretical affinity between cognitive semantics and the distributional
analysis of corpus data, an affinity that rests on at least the following
three features. First, both approaches are explicitly usage-based. In fact,
it is difficult to see how cognitive semantics can live up to its self-
declared nature as a usage-based model if it does not start from actual
usage data and a methodology that is suited to deal with such data.

Despite the similarities in the comparable lexical and semantic fields
in both languages there are found differences in the semantics
of individual lexemes, the number of units entering into certain
relations and system of relations. This is due to a number of linguistic
and extra-linguistic facts. The environment of the language personality
functioning is determined by the organization and working in different
types of contexts, especially because of the concept good.

The analysis showed that all the examples described by bipolar
structure: + good / - good. In other words, decomposition of each unit
to sems revealed that the plan of the contents of each lexeme, on the one
hand, contain a common symptom of “the presence of good”
or “‘no good” on the other - are unique to this unit features
distinguishing lexeme from the other units of lexical and sematic field.

Among the distinctive features of lexical-semantic field of good
in two languages there is not the same amount of semantic components
in microfield. Differences are indicated as unequal types of paradigmatic
of semantic relations and different number of common semes between
peripheral units and nuclear fields.

57 Vasylenko O. M, Horiainova V. V. The concept good in the English-language picture
of the world. I'izes : Haykosuii gicHuk. 2018. N2 130(3). C. 263.
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Summary

The article deals with research of the structure of the context
components and ways of manner to ascertain the notion of the concept
good in the language. The lexical components have the occasional
character. It must be noticed, the context is determined as obligatory
function to divide meanings of concept good in the English language
picture of the world. Different lexical and grammatical classes show
lexical-semantic field of concept good. It is merged on the general base
good, resulting in them explicitly or implicitly. This approach allowed
disclosing the structure connections between units in the lexical-
semantic field good and the features of the language personality in
various types of context.
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Introduction

According to the anthropocentric principle that became rather actual
in the humanitarian sciences during the last decades, the cognitive-
communicative approach is considered to be the defining aspect
of verbal interaction. The main thing for anthropocentric paradigm
is the study of the «man and language» and «man and text»,
that is conditioned by the development of such humanitarian disciplines
as psycholinguistics, cognitive linguistics, social linguistics and so on.

The notion of the «language personality», is in the centre of science
discoveries, and some names are connected with the study of it, such as
0. Leontiev, Yu. Lotman, Yu. Karaulov, H. Bohin and other scientists.
This term started to be widely used in linguistics in the 80-90-ies
of the XX century.

Aforementioned notion «language personality» was used for the first
time by V. Vinohradov in his scientific work «About prose fiction»
(1930) and concerned the personality of the writer himself; afterwards
this extended notion was added to the context of reflections about the
author’s artistic «self», the «image of the writer», «author’s artistic
representation», and its synonyms are «poetic personality», «artistic
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and linguistic consciousness», «literary personality»!. The practical
application of the new approach was done by the scientist in the
language and style research of the works of O.Pushkin, M. Gogol,
F.Dostoyevskyi, A. Akhmatova and other famous poets and writers, and
so the basis of interdisciplinary study of the peculiarities of the creative
linguistic personality was made.

§ 1. The Implementation of the Concept of Language Personality
in the Art Discourse
§ 1.1. The Structure of the Language Personality
(according to Yu. Karaulov)

The concept of language personality was discovered by Yu. Karaulov
in detail in his research «Russian Language and Language Personality»
(1987)2. He thinks that «Language personality is a kind of personality
that is expressed in the language (texts) and by means of the language,
it is such kind of personality that is reconstructed in his main traits on
the basis of the language means3.

The scientist offers such definition of the language personality
structure that is introduced by three levels:

1) verbal-semantic level or lexicon; the structure of the inner lexicon
of the personality is introduced in the language consciousness
in the form of language units, lexical-semantic fields, synonymous
and homonymic lines, thematic groups, syntactic structures, associative
lines; lexicon is the lexicon is the lexical and grammatical knowledge,
the basis for the linguistic world-image;

2) linguo-cognitive level, or thesaurus; it includes the notions, ideas
and concepts and depicts the hierarchy of the spiritual values;
the outlook of a person, her worldview, the system of knowledge about
the whole world, that is determined by the dominant ideology finds
place on this level;

3) motivational- pragmatic level or pragmaticon, that includes goals,
reasons, settings, intentions of the personality; this is the level of action-
related and communicative needs*.

! Bunorpazos B. B. i36panHble Tpyabl: O si3blKe Xy[0’)KeCTBEHHOH Mpo3bl. MOCKBa :
Hayxka, 1980. 360 c.

2 The book was reissued. The citations in this article are done according to the
7th issue, 2010.

3 KapaysnoB 10. H. Pycckuil s3bIk W s13bIKOBasg JIMYHOCTb. U3pj. 7-e. Mocksa :
HzpatenbctBo JIKY, 2010. C. 38.

44 Ibid. P. 52-57.
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According to the scientist’s concept, the verbal-semantic level of the
language personality (her lexicon and grammaticon) is its zero level; the
primary one is the linguo-cognitive (thesaurus), the second one is the
motivational (pragmaticon): «...The language personality starts at the
other side of the ordinary language , when the intellectual powers start
to play, and the first level (after zero level) of its study is the revealing
and establishment of the hierarchy of meaning and and values in the
worldview and the thesaurus»>.

In Yu. Karaulov’s opinion, one can come to the study of language
personality as the object of exploration and the research method using
three different ways: psycholinguistic (by means of psychology and
speech); linguodidactic (using language study patterns); and at last, by
means of fiction study.

Nowadays the language personality has become the object of study
of many areas of linguistics. For example, S. Yeriomenko distinguishes
such of them®:

1) communicative competences, communicative strategies of the
personality depending on the peculiarities of the discourse conduct
(0.0.Pushkin, L.P.Susov, S.0.Sukhikh); with this approach the emphasis
is done to the individual psychological peculiarities of a person, her
temper, dominant motives of her activity; in this case the pragmatic
level of language personality is in the basis of creating the typology
of language personalities;

2) investigation of the real historical figure of the language
personality (it can be a scientist, writer or a political figure) on the basis
of the works, that are considered to be the famous person’s heritage. In
the process of investigation one must take into the account some
psychological, philosophical and national constituents of the
personality, her social characteristics and so forth;

3) investigation of the language personality taking into consideration
some social and psycholinguistic factors of the evolution of the person’s
communicative competence. K.F. Sedov considers that the structure
of a discourse is the result of the language personality’s peculiarities her
communicative competence capabilities. In such context it will be
correct to study the language personality’s competence in accordance

SKapayJIOB 10. H. Pycckuil s3bIK W sI3bIKOBasi JIMYHOCTb. M3z, 7-e. MockBa :
HzpatenbctBo JIKY, 2010. C. 36.

6 €Eppomenko C. B. Hanmpsmu jociijxeHHs MOBHOI 0COGUCTOCTI y cy4acHid
JHTBicTULI. 3anucku 3 pomaHo-zepmaHcvkoi ginonoeii. Bun. 2(33). 2014. C. 33-37.
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to genre system forms that a person masters in the precess
of improvement of language skills and abilities;

4) investigation of the language personality of the character/
characters of a work of literature that characterizes the individual
and collective (shared) language personality based on her discourse
(Ya. O. Bondarenko, I. A. Moriakina, T.I. Surian). This trend is
characterized by the complex approach in the study of a language
personality taking into account the communicative and cognitive
aspects of the individual discourse.

The idea of Yu. Karaulov that «spirituality is made tangible
in the speech actions of a man, his language conduct, in a broad sense -
in the texts created by that person»’, it opens some prospects
for the new view on the interpretation of the work of literature
and the investigation of the author’s language personality and his character.

§ 1.2. The Problem of the Language Personality of the Author

and the Character of the Work of Literature: Theoretical Aspect

The work of Literature (fiction) is the complex artistic and aesthetic
system, in which some things according to definite principles
are combined, such as subjective- objective, unitary - multiple, general
and specific and they obey the plan and the will of the author.

V. Vinogradov defines the author of the work of literature as the
«artistic and language consciousness », that has some cognitive and
language individual means of implementation of his own «self».
The notion of the «author’s image» introduced by him is a category
in which some semantic, emotional, cultural and ideological intensions
of the work of literature are introduced.

The imagery starts in the thesaurus; it is connected with the level
of the concepts’ hierarchy. As Yu. Karaulov puts it: «Any image <..>
is obliged by his origin and appearance to the knowledge only
and appears only when we leave the superficial and associative level
and go deep into the thesaurus»8. The writer’s ontology is depicted
in the system of images.

Value-based targets can be presented explicitly whenever «lexically
marked emotional-evaluative component is present»?, and implicitly -

7 KapaysioB 0. H. Pycckuil s3blk M s3blKOBasi JIM4YHOCTb. MU3pa. 7-e. MockBa :
H3patenbctBo JIKY, 2010. C. 70.

8 Ibid. P. 177.

9 Ibid. P. 239.
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under such conditions it is necessary to create a metatext, which will
explain goals and motives of the personality.

The extralinguistic information about the goals and motives should
help to restore the pragmaticon and also to transfer from one level
of the language personality to another in the process of analysis??, and it
means to describe the language personality’s structure.

As is well known, the basic notions of the image system of the fiction
world are the notions the author and the character of the work
of literature.

Sharing the Khrapchenko’s approach to the artistic (fiction) image
we consider that an artistic image is a «creative synthesis of the
generally significant, distinctive properties of life, the spiritual «self»
of the personality, generalization of her imagination about
the significant and important things in life, the embodiment
of the perfection, ideal, beauty»!l. As Yu. Karaulov puts it, «the spiritual
image of the personality, the world of her values, ideals, aspirations,
that are expressed in the features of character and behavior stereotypes,
the methods of thinking social life goals and specifically selected ways
of its achievement make the core of the artistic image»!2. Yu. Karaulov
singles out that the author himself but not his character is the real
language personality in the work of literature?3.

R. Bart and M. Fuko, having announced the «death of the author»
and the independence of the text, free the text from interpretations, that
are imposed by the author and open it to the new perusals that are not
provided by him. The « death of the author» is accompanied by the birth
of the reader: «To provide the future to the text it is necessary
to destroy the myth about it - the birth of a reader must be paid
by the death of the author»14.

However under the «opening» of the text for the multiple
interpretations the notion of the coherent text is destroyed. The German
scientist M. Freise points out rightly that the «cultural process

10 KapaysioB 0. H. Pycckuil a3blk M g3blkoBasdg JMYHOCTb. U374, 7-e. MockBa :
HzpatenbctBo JIKH, 2010. C. 43.

11 XpamyeHko M. B. T'opu3oHTHI Xyj0’kecTBeHHOT0O 06pa3a. MockBa : Xy/j0KeCTBeH-
Has auTepartypa, 1982. C. 78.

12 Kapaysios 10. H. Pycckuil 13bIK U s13bIKOBasi IMYHOCTb. M3a. 7-e. MockBa : U3pa-
TeabcTBO JIKY, 2010. C. 69.

13 Ibid. P. 202.

14 Bapt P. CMepTh aBTOpa / U36panHble paboThl: CeMuoTHKa: [loaTHKa / nep. ¢ ¢p. ;
cocr., 0611, pea. u Bcty. cT. . K. KocukoBa. Mockasa : [Iporpecc, 1989. C. 391.
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of the twentieth century, starting with formalism and ending with
poststructuralism had one goal: getting rid of the author to abdicate his
most substantial category: his responsibility. It is the necessary centre,
around which a meaning can crystallize. And this centre is an author
himself. We need a bakhtin’s term of responsibility»15.

The notion of the integrity of the work of literature is based on the special
organization of the art system and the author stands in the centre of it.

M. Bakhtin was one of the first persons who actualized the problem
of the author in the modern literary criticism: «The author doesn’t only
see and know all the things that every character sees and knows
separately and altogether , but much more than that, moreover, he sees
and knows something fundamentally unavailable for them, and in this
always definite and excessive overage of the author’s knowledge and
vision in relation to every character, all moments of completion of the
whole - characters as well as the work of are located»16.

In modern literary criticism the notion «author» is used in several
meanings: a) bibliographic author - the creative person, who exists
in the non-fiction, primary empirical reality; the creator of the fiction as
a real person with his own biography; 6) the image of the author, that is
located in the fiction, the author’s embodiment of his own self;
B) creator who is present in the whole work of literature (fiction)
inherent to him; the subject of the art activity, that creates the image
of the artistic reality, comprehends and evaluates it.

According to V. Vinogradov, the image of the author is the main and
ambiguous stylistic characteristics of the separate work of literature as
a different integrity, as a basis that synthesizes a fictional text, as
a concentrated embodiment of the «essence of the work», that unites the
whole system of the speech structures of the characters in their
correlation with the narrator - teller or tellers and by means of them
being the ideological and stylistic centre, the focus of the whole»17.
The author’s inception goes through all spheres of the artistic whole, all
the system of value landmarks and informational thesaurus.

As M. Bakhtin points it out, the author in his text «must be
on the edge of the world created by himself as its active creator, because

15 @paitze M. [locse u3rHaHue aBTOpa: JMTepaTypoBeJeHHe B Tynuke? Asmop
u mekcm. [lemep6ypckuii coopHuk. Bein. 2. CI16., 1996. C. 32.

16 BaxTuH M. M. ABTOp M repoil B 3CTeTUYeCKOH AesATeNbHOCTH. M. M. baxmuH.
Jcmemuka caoeecHo2o0 meopvecmaa. Mocksa : UckyccTBo, 1979. C. 14.

17 BunorpazoB B. B. O Teopuu xyjnokecTBeHHOM peud. MockBa : Beicuas wmkosa,
1971.C.118.
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his intrusion into this world destroys his aesthetic stablilty»18.
Therefore the author’s image is not identical to the real personality
of the writer, though it correlates with it. Behind the «author’s image»
stands the personality of the author with its own lexicon, grammaticon
and pragmaticon.

The relevance of the author’s image concept for the modern
linguistics is in the fact that it defines the new, author - centred
paradigm of the research, according to which the language constructs
are analyzed B in the context of the subject of speech of the definite
language personality.

According to Yu. Karaulov’s research, one of the most bright and
productive «models of the language personality» is the personalized
literary figure. The other models of the language personalities
of the work of literature can be the teller and the narrator.

The literary figure is a character, the subject of narration, personage.
The language personality of the personage is characterized by means
of his deeds, forms of communication and conduct, and also through his
thoughts, feelings and intentions.

The artistic discourse is a system of interconnected language
personalities: the language personality of the author and of the language
personalities of all characters of the definite work of literature.
The author shows his attitude to the characters’ positions, principles
and value orientation. The image of the character is the embodiment
of the writer’s idea, his concept; it exists in the limits of the artistic
reality that is created by the author.

In the work of literature the distance between the author and his
character is maintained. M. Bakhtin M. attracts attention to the peculiar
dialogue, that appears between the author and the character, and he
also underlines that the artistic creative consciousness and the author’s
will includes the characters’ world and rises above them as the higher
consciousness.

M. Bakhtin suggests three models of the author and character
interaction:

1) the unconditional authority of the character: «the emotional
and strong-willed setting of the character, his cognitive and ethic
attitude in the world is so authoritative for the author, that <...> he can’t
find the convincing and stable valuable fulcrum outside the character»;

18 BaxTuH M. M. ABTOp U repoii: K ¢unocopckuM ocHoBaM I'yMaHHUTApHBIX HayK.
CII6. : A36yka, 2000. C. 35.
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2) the author absorbs the character, and his attitude to the character
is the part of the attitude of the author to himself, «the character starts
to define himself, the author’s reflex is put into the character’s soul or
words»;

3) the character himself is his own author, he comprehends his life in
some aesthetical way, as if playing some role?®.

So we can state the presence of different forms and levels of reality
depicting in the process of its development by the author and the
character/ characters that demonstrate the existence of the subjective
consciousness, the creation of the personal « worldview» and the
person’s place in it, the evaluation of the deeds and events, that are
depicted in the worldviews of every subject of speech. As B. Korman
puts it, in the artistic text there can be three types of «subjects
of speech»: the narrator («that is not defined and named, fully dissolved
in the text»); the personal narrator («mainly named»); the teller (who
fills the whole text by his own self»)20.

The background for the language personality research in the work
of literature (fiction) is the lexical structure of the text. The objects
of analysis in that case are the direct speech of a character, the
fragments of different subjective correlation: inner, improper direct
speech, improper author speech and the narrator’s monologue speech.

M. Bakhtin suggests the differentiation between the author’s speech
and the character’s speech, hence the character is perceived as the
participant of the element of life, introduced in the work of literature,
and the author exists within the limits of the world which was created
by himself?1.

Thus, it is not enough for the reproduction of the character’s
language personality to include his subjective speech area only. We can
include into the area of analysis of the language personality, beside his
speech discourse, some fragments of the author’s evaluation of the
character, and also some fragments of the character’s evaluation by
other characters. After all, the approach to the character as a language
personality should include the reconstruction of his spiritual image,
social belongings, psychological peculiarities, the level of education, age,

19 BaxtuH M. M. ABTOop U repoil: K ¢unocopckuM ocHOBaM I'yMaHHUTapHBIX HayK.
CII6. : A36yka, 2000. C. 44-49.

20 KopmaH B. 0. U3yyeHue TeKkcTa Xy/[0XKeCTBEHHOTO IPOU3BeJeHUs : ydyeOGHOe
noco6ue. Mocksa : [IpocBemenue, 1972. C. 33-34.

21 BaxtiH M. M. JluTepaTypHO-KpUTHYeCcKHe cTaTbu. MockBa : XyJo0)KeCTBeHHas
nauTtepartypa, 1986. C. 311.
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experience of the personality himself as well as the worldview that is
defined by the linguistic picture that is peculiar for this or that language.

Everything mentioned below is true towards the author of the work
of literature, who is besides initiates his own cognitive layers by means
of generating the image of the artistic universe. The language personality
of the author is included into the artistic discourse, but at the same time
it creates this discourse, and it means that it rises above it.

The writer’s language personality is realized in the artistic text that
is marked by the author’s personality, his individual style and imagery.
In the process of creating the artistic text the author embodies the
ideological content that is actual for him in the form of the artistic images.
The surrounding dimension, the realities of the world act as a motive,
and the result is presented in the language units of different levels.

The language personality of the author of the work of fiction includes
the cognitive, mental, social, ethic and some other components, the
combination of which is presented in the form of author’s speech
discourse, and in combination of the speech texts.

Thus, the problem of the language personality of the author
and the character of the work of literature is very complex
and multidimensional, and it is characterized by the complex approach
to the definition of the communicative and cognitive aspects
of the individual discourse. The analysis of the lexicon, thesaurus and
pragmaticon of the characters and the author allows to approach
to the work of literature as to the holistic artistic and aesthetic complete
phenomenon, to draw conclusions about the individual and collective
language personality, to understand the identity of the real author -
the creator of the work of art.

§ 2. The language personality of the author and his character

in F. Beigbeder’s novel “99 Francs”
§ 2.1. F. Beigbeder as a real author of the novel

We will explore the language personality of the author and his
character, who is also the narrator in the F. Beigbeder’s novel
“99 Francs”.

F. Beigbeder’s creative works attract attention not only the readers
in France and some other countries, where his novels were translated,
but also the modern literature researches. Some of them interpret the
French writer’s works as a display of the mass literature, some consider
his works to be postmodern, and the some scientists investigate his
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creative works in the context of transgressive literature?2. But all
investigators are sure that his works are sheer provocation, they contain
the challenge to the morals, the destruction of social norms, and if
to speak about the works of literature, some linguistic literary norms.

The study of the person of real author of the novel should help us to
understand the conceptual content of the novel and the author’s and his
character’s pragmaticon better. «I write about the absurdness of our
existence, as F. Beigbeder. puts it. - We live in the paranoic world.
[ write about the squalor of the rich. My characters are the symptoms
of our epoch. They destroy themselves. They lost their hope because
we are living in the epoch that forgot about the God»?23.

F. Beigbeder, who was in the advertising business for 10 years of his
life, knew all the hidden mechanisms of influence of this so-called
«terroristic monster » to the mass consumer and he devotes his novel to
the debank of the «advertising totalitarianism» of the modern society.
He votes for the right to «write such books that will open the people’s
eyes»Z4, F. Beigbeder is famous for his lifestyle, he takes part
in numerous protest meetings, for example, the movement called
«The destroyers of advertisement» in Paris.

In one of his interview F. Beigbeder defines his novel «99 Francs» as
«the Don Quixote». Only the mills are changed by the advertisement
posters». «I wrote this book to claim: «Advertisement lies to us». I view
serous question somewhat comically. The advertisement is a brand new
censorship and ideology, so we should struggle with it with the help
of satire and humour». F. Beigbeder calls himself not a «cynic», but
a «moralist» and a «romanticist»?25.

§ 2.2. The Language Personality of the Character - the Narrator
in the First Part of the Novel
The composition of the novel consists of six parts that are called with
the help of personal pronouns («I», «You», «<He», «We», «They»), that is,
in fact, a request for the inclusiveness of the ideological and conceptual

22 Bauer-Funke C. «Pas d'alternative au monde actuel». Poétique de la transgression
dans 99 francs de Frédéric Beigbeder / Wolfgang Asholt, Marc Dambre. Un retour
des normes romanesques dans la littérature frangaise contemporaine. Troisieme
partie. P. : Presses Sorbonne Nouvelle, Parution, 2011. 318 p. P. 275-292.

23 dpepnepuk Berbenep: «f - mommuk pexsaamsl!.». URL: http://sostav.ru/columns/
league/2004/stat31/

24 Tbid.

25 Tbid.
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center of the novel’s discourse. In every part of the novel the change
of style can be traced, and as to the main character, Oktav Parango, he
either plays the role of independent instance or the role of the passive
object of the artistic discourse.

At first sight the reader may seem to consider the novel to be the
confession of a main character, the narrator called Oktav Parango. This
character’s name reminds us the main character of A. De Musse’s novel
«The Confession of the Century’s Son» Oktav, a romantic character, who
is neglected and disappointed by life and challenges his epoch. The
characters are brought together by the total disappointment in life and
in society, the loss of ideals and values, the premature soul’s senescence,
concentration on inner feelings without the absence of the active life
position. The main character’s last name in Beigbeder’s novel is
Parangon, and it is noted in the novel’s text we should interpret as an
«example, the perfect diamond, the perfect pearl», and in this fact the
author’s irony can be seen. The character himself in his ironic manner
and superiority points it out: J'écris la confession d’'un enfant du
millénaire (I'm writing the confession of the millenium’s son) (I, 4)32e.

The character’s story about the totalitarian world of «advertising
terrorism», about the people who work in this business, himself and the
civilization of consumption is done in the form of direct evaluation.
Oktav’s characteristics as a language personality is based on the special
and individual style of narration, using mainly conversational,
sometimes slang vocabulary, some peculiar syntax, that subordinates
some pragmatic settings. His motivation is determined, firstly, by the
selfish aspirations, when the fear for one’s life subordinates the desire
to get the decent compensation: Jécris ce livre pour me faire virer. Si je
démissionnais, je ne toucherais pas d’'indemnités... Je préfére étre licencié
par une entreprise que par la vie. CAR J’AI PEUR. (I write this book to
force myself to be fired. If I go at my own will, [ won’t get my
compensation... I want to be fired from the company rather than from
life. BECAUSE 1 AM AFRAID) (I, 1).

The character himself, who devotes his novel to the exposure the
society of consumption and advertising, shows himself as an
«advetiser», «text conceptualist», the author of the advertisement texts
and slogans, hense the professional component of the character’s
personality sets the place of honour in the structure of his
consciousness, and it is shown from the first pages of the novel: Je suis

26 Novel cit.from: Beigbeder F. 99 francs. URL: https://avidreaders.ru/read-book/
99-francs.html?p=1
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publicitaire: eh oui, je pollue l'univers. Je suis le type qui vous vend de la
merde. Qui vous fait réver de ces choses que vous n’aurez jamais. Ciel
toujours bleu, nanas jamais moches, un bonheur parfait, retouché sur
PhotoShop. (1 am an advertiser: oh yes, [ pollute the environment. I am
the one who sells you shit. The one who force you dream to have some
things that you will never have. The constantly blue sky, always
attractive girls and a perfect happiness done in PhotoShop) (I, 2);
«Je passe ma vie a vous mentir et on me récompense grassement. Je gaghe
13 000 euros (sans compter les notes de frais, la bagnole de fonction, les
stockoptions et le golden parachute)» (I live by means of lying to you,
I and [ am paid as in hell for this. I get 13 000 euros (not taking into
account the representative’s, the company’s wreck, exchange shares and
golden parachute)) (I, 2).

The lexicon of the character is presented by the stylistically reduced,
bad language, vulgarisms, obscene words («shit», «<wreck», «much as
hell», «damn car», «scum», «junk»), that combine with the official
vocabulary («attractive girls abd perfect happiness», «will be excited
because of a ... sacred ceremony») and show that the man is well-
educated, but depraved by his own lifestyle, and by the highness on
which he managed to get in the eyes of the modern society. Thus, the
self-presentation of the character characterizes his as a language
personality, who is well- educated, ironic and even sarcastic, intellectual
and cynical.

Moreover, there is a large number of barbarisms in the lexicon
of the character - these are English words that can be often seen in the
French text: (PhotoShop, golden parachutes, call-girl). They are used
very often in the slogans and aphorisms in the text of the novel: C’est
trop wonderful. C’est si cool; Les marques ont gagné la World War Il
contre les humains. (Trademarks won the World War III) (I, 4). English
words (whisky, coke) characterize not only the professional language
of the character, but his everyday mode of communication.

V. Sylin attracts attention to the fact that such language is
contemptuously called franglais in France and is condemned by
the official government and society?’. The stylistic device of using
barbarisms serve the creation of the character’s image that challenges
the society in such a way, demonstrates the contemptuous and
disparaging attitude to him.

27 CunuH B. B. Jlekcuko-cTuiucTU4Yeckoe cBoeoOpasue pomaHa @. Berbenmepa
«99 ¢ppankoB». URL:  https://cyberleninka.ru/article/n/leksiko-stilisticheskoe-
svoeobrazie-romana-f-begbedera-99-frankov

78


https://cyberleninka.ru/article/n/leksiko-stilisticheskoe-svoeobrazie-romana-f-begbedera-99-frankov
https://cyberleninka.ru/article/n/leksiko-stilisticheskoe-svoeobrazie-romana-f-begbedera-99-frankov

Language Personality: Linguistics and Language Didactics. Part 1

The combination of the artistic and journalistic style, the inclusion
of the plain facts into the artistic discourse, that strikes by its contrasts
and some given figures (for example: La fortune personnelle de Bill Gates
équivaut au PIB du Portugal. Celle de Claudia Schiffer est estimée a plus de
30 millions d’euros. 250 millions d’enfants dans le monde travaillent pour
quelques centimes de l'heure. (Bill Gates’ personal fund is equal to
Portugal’s GDP. Claudia Schiffer’s huge fortune is more than 30 million
euros. 250 million children in the whole world work for some centimes
per hour only) (VI, 5)), the vast amount of rhetorical appeals,
interrogative and exclamatory sentences attract the attention to the
character’s personality and his intentions and create the dynamism of the
narration : Vous me dégoiitez, minables esclaves soumis a mes moindres
caprices. Pourquoi m’avez-vous laissé devenir le Roi du Monde? (You are
disgusting to me, miserable slaves, who make my every wish come true.
Why did you allow me to become the Lord of the World?) (I, 2).

According to the typology of the language personalities due to the
type of the communicative interaction (K. ®. CegoB), the narrator of the
novel stands for the centered type of the speech conduct with some
prevailing settings on himself and ignorance of the communication
partners. He is characterized by the usage of the aggressive and
shocking type of communicative conduct that lies in the evaluation
of the events and phenomena, imposing his own point of view and
exaggerated definition of self-importance.

§ 2.3. The Play with the Subjects of Narration
As the Plot-Making Principle of F. Beigbeder’s Novel

In the next part of the novel the main character of it - Oktav Parango
is the subject and object of narration simultaneously. The second part
of the novel called «You» is presented by the other, different type of the
narrator, who addresses the narrator refers to the main character as
you. He appeals to the character and to the reader, by means
of dialogues and monologues giving the WORD to Oktav himself.

S. Meshcheriakov suggests that the «narration is still going from
Oktav’s perspective», and «the reader observes the process of self-
reflection, that reminds the subject’s inner dialogue which seem to split
his own «self» into two parts and defines himself as the different
personality»28. The language personality of the narrator of this chapter

28 MewepskoB C. B. [IpoGsema aBTOpa U ee Xy[0XKeCTBEHHas WHTepHpeTalus
B poMmaHe ®. Ber6esiepa «99 ¢ppaHkoB». [ymaHumapHsle Hayku. Pu10102us U UCKYccmeo-
sedeHue. Becmuuk TT'Y. 2013. Bein. 6(122). C. 134.
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has some individualized features, but at the same time one can observe
the extreme closeness to the main character in the conceptual and
speech sphere. Thus, the narrator of the second chapter gives the
evaluative characteristic to the civilization that coincides with Oktav’s
evaluation, that predicts its end: Cette civilisation repose sur les faux désirs
que tu congois. Elle va mourir (This civilization is built on the wrong
desires, that you erect and warm up. It is doomed to death) (11, 2).

The disorder in the character’s consciousness is caused by the inner
conflict that the character undergoes and he also wants to stop the
process of falling the world into the abyss, but he doesn’t do anything to
stop it, moreover he even accelerates it: Mais tu n’as rien fait pour
redécorer le monde. (But you haven’t done anything to change this world
for the better) (II, 2). Definite-personal sentences create the
generalizing effect, hence the reader is involved into the problem field
of the narration.

Thanks to the appearance of the effect of distancing from the
consciousness of the main character, the straightforward style of the
narration changes into some other emotional background of the
narration. The main character’s thesaurus is represented in the second
chapter of the novel by the concept «the ideal consumer». In the third
chapter the impersonal narrator who stands near Oktav (or his alter
ego), gives him the additional characteristics: Tu es a la pointe de la
société de consommation et a la cime de la société de communication.
(You are at the top of consumer society and the society of com-
munications) (II, 3).

The 7t chapter of the second part contains the extended description
of things that the main character possesses and it seems that he rose to
the bait of the advertising business himself, consumering the world best
and most expensive brands. Among the brands in the list one can
mention clothes, electric appliances, crockery, photographs of the main
character together with some celebrities, among which one can name
such as «Inés Sastre, Gérard Depardieu, Ridley Scott, Eva Herzigova,
NaomiCampbell, Caria Bruni, David Lynch, Thierry Ardisson», des
portraits de toi par Mario Testino, Ellen von Unwerth, Jean-Baptiste
Mondino, Bettina Rheims, Dominique Issermann. (II, 7). The photos,
autographs, pictures, ordered pictures are the display of «spirituality»
of the <homo consommatus».

The narrator asks a rhetoric question - how can a person be so
unhappy having such a luxurious life and possessing all that things:
Avec toutes ces choses qui t'appartiennent, et la vie confortable que
tu meénes, logiquement, tu es obligé d’étre heureux. Pourquoi ne l'es-tu
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pas? Pourquoi plonges-tu sans cesse ton pif dans la schnouff? Comment
peux-tu étre malheureux avec 2 millions d’euros sur ton compte
en banque? Si tu es au bout du rouleau, alors, qui est a l'autre bout?
(Having all these things and such comfortable life it's logical that you
must be obligatory happy. But why there is no happiness? Why are you
sniffing junk all the time? How can you be so displeased having 2 million
euros at your bank account? If you are really at the edge of the abyss
who at the bottom of it then?) (11, 7).

The third part which is called «He» is a story from a third person,
and Oktav moves to the state of the object of an artistic discourse.
The narrator of the third part tries to distance himself from
the character, he gets to know much more than the narrator Oktav
knows himself (in the sixth chapter the narrator knows about Sofia’s
relations with Marronier and it is unknown to Oktav: Elle était enceinte
de lui mais ne l'aimait plus. Elle le trompait depuis un mois avec Marc
Marronnier. (She was pregnant from him but she didn’t love him
any more. She has been with Mark Marronier for a month) (I1I, 6)).

In the fourth chapter of the novel is called «We», the character
speaks on behalf of the powerful advertising corporation: Nous,
c’est-a-dire toute la Rosse Europe: Jef, Philippe, Charlie, Odile, les
stagiaires, les puissants, les inutiles, et moi, Octave... Nous, c’est-a-dire tous
les parasites entretenus par l'argent de la Rosse: propriétaires de chaines
de télévision, actionnaires de grands réseaux radiophoniques, chanteurs,
acteurs, photographes, designers, hommes politiques, rédacteurs en chef
de magazines, présidents de grands magasins, nous les décideurs, nous les
leaders d’opinion, nous, les artistes vendus, reconnus ou maudits, nous
pleurions. (We - it means all European agency of "Ross"... all parasites
who live on “Rosse’s” money: the TV channels’ owners, stock holders
of the large radio stations, famous singers, actors, photographers,
designers, politicians, journals’ chief editors, huge department store’s
directors, we - who decide everything, influence the society’s opinions,
we are all venal artists) (IV, 1).

The comeback of Oktav Parango, the narrator of the first part takes
place, and he acts on behalf of all advertisers and merges with them.
The process of growth with other advertising business representatives
is declared in the fourth chapter: Nous serons riches et injustes...
Nous soufflerons le chaud et le froid pour terroriser tous nos employés...
Nous serons dangereux et hyperfétatoires... Nous resterons dans 'ombre
«méme en pleine lumiéere». Nous serons fiers d’avoir d’aussi importantes
irresponsabilités. (We will become reach and unfair... We will breathe
fire and chill to terrorize all our co-workers ..We'll be dangerous
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and tremendously revengeful ... We'll stay in the shadow «even being
in the bright light». We’'ll be proud of our irresponsibility) (IV, 4).

Under the conditions of preservation of the pragmaticon
of the linguistic personality one can observe the expansion and
deepening of his conceptual sphere: some new details are added
to the «advertising terrorism».

From the point of view of psychological approach, Oktav is
characterized as an unstable type, who is irresponsible and inclined to
entertainment and enjoyment and also to different types of chemical
dependence. With the weakening of his strong-will (cocaine, alcohol,
sexual depravity, the absence of moral and ethic norms and the serious
purpose in life) the character seems to be unable to decisive actions.
With the help of the main character’s inner speech the author
underlines the character’s manipulative nature and his absence
of responsibility not only for other people’s deeds abut for his own as
well: having got a position of a creative director of the European brunch
of a «Ross» company, Oktav finally leaves his dream to make an attempt
to change the world for the better, justifying his own point of view by
his «objective» reasons (the powerful system is so strong that one can’t
change it).

The well-considered novel’s composition makes it possible the direct
appeal of the narrator to the reader (chapter «You») in his provocative
and shocking manner: Vous étes les produits d’'une époque. Non. Trop
facile d’incriminer ['époque. Vous étes des produits tout court.
La mondialisation ne s’intéressant plus aux hommes, il vous fallait devenir
des produits pour que la société s’intéresse a vous. (You are the product
of the epoch. Oh no. It would be too easy to curse the epoch in all sins.
You are just the products. Globalization is no more interested
in people,that’s why you must become a product if you want the society
to attract attention to you) (V, 5).

The critical and rational character’s view to the society of consumer
is shown with the help of invectives, which are directed towards the
capitalist society itself, it prospers on the account of myths and
simulacrum, that are created and spread with the help of advertisement.

The frequent changes of the narration instances in the fifth chapter
allows us to speak about the increasement of the emotional and
psychological tension, which the character experiences. Thus, the
narrator’s «I» in the fourth chapter changes into «You»: Et voild, elle
t'embrasse une derniere fois et tu laisses filer son poignet gracile. Tu la
laisses partir parce que tu laisses tout le monde partir. (Here and here she
kisses you for the last time, and you allow her thin wrist to slip away.
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You let her go, because you have let everybody go) (V, 4). In the sixth
chapter the narrator speaks about Oktav’s triumph and fall, choosing
«You» form of addressing him: Vous en voulez un peu a Tamara de vous
avoir faussé compagnie mais ce n’est pas grave. (You are slightly mad at
Tamara for the reason she’s left you but it doesn’t matter); Trois
policiers vous ceinturent devant toute la profession mondiale. (Three cops
catch you in front of everyone in the advertising agency) (V, 6).
As a result of such changes in the object and subject of the narration one
can observe the effect of fake and illusiveness of all that happens in the
main character’s mind (under the influence of drugs and alcohol).

The shock that a main character undergoes, when he came to know
the truth about Sofie is the apogee of his psychological worries, it is the
climax and the preparation for the denouement in the last chapter. Time
and time again one can observe the theme of death and suicide in the
novel. In the seventh chapter: Tu accuses le coup. Elle était au Sénégal
quand Marronnier s’est suicidé... (You are shocked. He was in Senegal
when Marronier commited suicide..) Ce n’est pas la premiére fois que tu
chiales depuis que tu es incarcéré. (It's not for the first time when when
you cry after you find yourself in prison) (V, 7). The emotional
instability of the main character is traced by the inner narrator, who
evaluates the mode of conduct of the characters: En fait, pour des durs
a cuire, vous chialez assez souvent, Charlie et toi. (To tell the truth, you
whine too often as for such tough men as you and Charlie ...)) (V, 7).

The frequent change of the narration instances can be observed
as a play with the subject of narration: the unexpected non-personal
outer narrator tends to be the narrator himself: Tu pleures encore
a I'heure ot tu écris ces lignes (Even now, when you are writing these
lines, you are still crying) (V, 7).

The peculiarity of the sixth chapter (called «They») is ambiguity
of the interpretations. It is characterized by the difficult relations
between the subjects and objects of narration. In the first and the third
chapters one can observe the presence of the impersonal teller who has
the unlimited knowledge, he is non-subject, implicit, omniscient and
impersonal. He tells about Sofie and Mark Marronier’s life at the island
of Ghosts. It seems that they didn’t really die, but just ran away from this
world , which is distorted by the advertisement: IIs ne sont pas morts:
ils sont sur une ile (They didn’t die, they live on the island) (VI, 1).

In the second chapter of the sixth part we observe that the
impersonal teller gives the roles to Mark and Sofie. That's why in the
third chapter they seem to play Patrik’s and Caroline’s roles and in this
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way they’re living not theirs, ghostly lives in the extramundane reality,
on the island that one cannot find it on the map of the world.

The forth chapter demonstrates the frequent changes of the subject
and jbject positions: it seems that Oktav-the-narrator exists everywhere,
because he knows about Mark and Sofie’s stay on the island: «One day
when [ am dead I will find them there...on the island» (VI, 4). At the
same time the narrator's words give the possibility for another
interpretation: J'imagine Sophie sous la lune (1 imagine Sofie under the
Moon). The reality and illusiveness of events remain incomprehensible
for the reader.

Further narration offer the interpretation of events on the basis
of the mental state of the main character who gets to know about
Charlie’s suicide, glues the reproduction of the Gauguin's «Pirogue»
above his bed, gets sick with tuberculosis and sits in the isolated cell.
The immersion into the picture’s reality inspires a dream of the ideal life
on the island: Je regarde La Pirogue, cette scéne idyllique, ce couple et leur
petit bébé (I examine the «Pirogue», this ideal picture, the married
couple with their small child). Unrealizable future, repentance in the
chosen life path, lost possibilities - such thoughts and feelings provoke
the character’s intense emotionality: ...tu verras, je vais les rejoindre dans
I'lle fantéme, vous le croyez, ¢a, oui, c’est clair que j'ai pété les plombs, et je
nage sous la mer, je bois la tasse, je me sens si bien, et le coucher de soleil
de Gauguin ressemble vraiment a une explosion nucléaire. (...you’ll see,
[ will join them on the ghost island, you believe that yes, it’s clear that
I've gone mad, and I'm flying above the sea, I'm drinking the bow], I feel
so good, and Gauguin’s sunset really looks like the nuclear explosion)
(VI, 4). The syntax of the last passage of the fourth chapter of the sixth
part is full of complex sentences, and it creates the effect of the extreme
emotionality of the main character and his somewhat confused mind.

The keynote of the fifth part are some words that the author
distinguished with the help of the italics and repeats for several times:
Pas d’alternative au monde actuel (There is no alternative to the modern
world) (VI, 4). The story is conducted on behalf of the non-personal
teller, «<someone », «<nobody», as S. Meshcheriakov2? told it. The scientist
considers that this line should be addressed to the Oktav as well as to
the narrator or Mark. And also to the author’s consciousness itself as the

29 MemepsikoB C. B. [Ipo6siema aBTOpa M ee XyZ0XXeCTBEHHasl WHTepHpeTalus
B poMmaHe ®. Ber6esiepa «99 ¢ppankoB». [ymaHumapHsle Hayku. Pu10102us U UCKYCCmMBo-
sedeHue. BecmHuk TT'Y. 2013. Bein. 6(122). C. 135.
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author’s reflex as to the destiny of a modern man who changed the
existence by the consumption»30.

The last pages of the novel is the mindflow of «some» non-
personalized character, who is convinced in the absurdity of the
existence and the absence of any decent purposes in life in the world
without alternatives. The ironic mode of the narration is removed for
some time and is changed into reflections about the charm of death. The
philosophic reflections of the of the character who distances from any
temptations in life (whether in the centre of civilization or on the
uninhabited island), is rising onto the level of realizing the problems of
finality and exhaustion of life : I'homme est un accident dans le vide
intersidéral; pour arréter de mourir il suffit d’arréter de vivre; perdre le
contact... ne plus rien peser; crawler entre les anges et les sirénes; nager
dans le ciel; voler dans la mer; tout est consommé; au commencement
était le Verbe; (a man is just a case in the interstellar void; in order to
stop dying it will be enough to stop living; to lose contact... to lose
weight; to flow among angels and syrens; to fly in the sky; everything
has already happened; in the beginning was the Word) (VI, 6).

Thus the composition of the novel and its division into some parts fix
the formal change of the objects of narration: «He», «We», «You,
«They». Inside these parts the change of the narrative instances
happens, and close to the end of the novel it gets more frequent and
chaotic. The game with the subjects and objects of narration that acts as
a plot-making principle of F. Beigbeder’s novel «99 Francs», confirms
the idea of subordination of the main character’s image to the author’s
beginning. The structure of the language personality of the main
character, whose consciousness stands in the split form and
subordinates to the unity of the pragmatic and motivational settings, the
singular thesaurus of the linguistic personality of the author, that
organizes the artistic discourse of the novel into one unity.

Conclusions
The cognitive and communicative approach that defines the
development of the humanities of the last decades is characterized by
the close attention to the problems of man and the text. The notion
«linguistic personality» is in the centre of scientific works; it was
proposed by the academician V.Vinohradov, and thoroughly worked out

30 MewepsikoB C. B. [IpoGsema aBTOpa U ee Xy[0XKeCTBeHHas WHTepHpeTanus
B pomaHe ®. Berbeaepa «99 ¢ppaHkoB». [ymaHumapHvle Hayku. Puaosozus
u uckyccmeosederue. Becmuuk TI'Y. Bein. 6(122),2013. C. 136.
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in the works of O. Leontiev, Yu. Lotman, Yu. Karaulov, G. Bohin and other
scientists.

According to Yu. Karaulov’s definition, the linguistic personality
is a personality that can be reconstructed on the basis of the texts,
created by herself. The scientists proposed to distinguish several levels
in the structure of linguistic personality: verbal-semantic (lexical and
grammar «bricks» to built the linguistic picture of the world); linguistic
and cognitive (notions, ideas, concepts that specify the worldview of the
personality) and motivational and pragmatic level (purposes, motives
and intentions of the personality).

One of the ways of linguistic personality’s studying is the inves-
tigation of the discourse of the work of literature, and also the linguistic
personality of the author and his character.

The problem of the linguistic personality of the work of literature’s
author and the character is very complex and multidimensional; the
centre that organizes the artistic world of the novel is a linguistic
personality.

The hierarchy of the relations between the linguistic personality
of the character-narrator and the author is considered on the example
of the novel by modern French author F.Beigbeder «99 Francs». The
plot-making principle of the novel is the game with the subjects of the
narration, the constant change of the narration instances which is set by
the novel’s composition - there are six parts called by the personal
pronouns «I», «You», «He», «She», «You», «They».

The analyses of the subject’s and object’s three levels of discourse,
their thesaurus, lexicon and pragmaticon gives us reasons to assert that
the image of the author rises above the narration, subordinates it to the
ideological and aesthetic intention and is really an organizing instance
in the novel.

Summary

The novel is devoted to the author and the character’s linguistic
personality of the work of literature investigation taking the novel
of F. Beigbeder «99 Francs ».as the example.

The term «linguistic personality», that is associated with the works
of 0O.Leontiev, Yu.Lotman, Yu. Karaulov, G. Bohin and others is
introduced to the active linguistic usage in the 80-90-th of the
XX century. Nowadays one can observe the formation of some linguistic
directions that study the linguistic personality from the point of view
of psycholinguistics, linguistic didactics, artistic discourse and so forth.
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F. Beigbeder’s novel is of considerable interest from the point
of view of study of the linguistic personalities of the character/
characters and the author hierarchy. The novel consists of six parts
introduced by the personal pronouns «I», «You», «He», «We», «You»,
«They». One can observe the change of the narration instances in every
part, and the main character acts as a subject, and he also acts as passive
object of the artistic discourse.

The peculiarity of the style of novel written by Beigbeder is defined
by the homogeneity of the lexico-sylistic means, syntactical and
graphical devices, that are used by different subjects and objects
of narration, mutual pragmatic means and the single worldview of the
characters, and it gives us grounds to assert that the linguistic
personality of the author is the organizational, ideological and aesthetic
centre of the narration.
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Introduction

The radical changes taking place today in the political and socio-
economic spheres of society have determined the appropriate changes
in the spiritual world and the shift of emphasis in the traditional
education system. As a result, modern education in Ukraine is constantly
faced with many urgent problems, and the future of the society depends
on their solution. However, the central, in fact, is the problem
of communication.

The determining factor in the training of philologists is the formation
of professional and communicative skills, which are the basis of the
language personality of a modern student-philologist, as well as the
appropriate methodological support of this process. These skills are an
important indicator of their readiness for the professional activities -
their research work, their performance and their teaching efforts.
In other words, the future state of education and progress of the
Ukrainian society in some way depends on the level of formation of the
specified skills and on the methodical decisions of their formation. And
pedagogy and methodological science have approached the fork from

89



Language Personality: Linguistics and Language Didactics. Part 1

which different paths can be laid, both to the development and to the
degradation of education. Therefore, the transition to a new paradigm
of education, which is dominated by the idea of innovative approaches,
changing priorities and guidelines, is not only justified, but also able to
ensure the development of a person focused on broad and active social
interaction.

Thus, it is inevitable to find new solutions in the field of improving
the professionalism of future teachers, improving methodological tools
that combine fundamental theoretical knowledge with practical
training, development and implementation of an effective system
of formation of communicative skills of philologists.

A retrospective look at the development of science shows that the
strict need for linguistic, psychological, pedagogical and methodological
research arises at sharp turns in history, when there are qualitative
changes in social processes and phenomena. So it was in the
Renaissance, in the Modern times, so it is in the present era - the era
of globalization.

In the 60's and 90's in European philosophical thought (K.-O. Apel,
J. Habermas, M. Riedel, etc.) there was a communicative turn,
thanks to which the comprehension of linguistic communication,
language and speech was deepened to the beginnings of human
understanding of the world. And it prepared the theoretical
and methodological conditions for understanding the role and place
of communication in society.

In modern linguistics, the priority is to study the communicative
interaction of individuals, focused on dialogue in relation to the
dimensions of language, environment and culture, which stimulated the
development of such disciplines as text linguistics, speech theory,
linguopragmatics, cognitive pragmatics, sociopragmatics, functional
pragmatics, paralinguistics and the introduction of such concepts as
"communicative competence” and "language personality” to the
scientific apparatus.

In recent decades, a new scientific discipline has been actively
formed and theoretically substantiated in the modern scientific space -
"speech influence"” (I.A.Sternin), which considers the effectiveness
of communication and focuses on the practical needs of society.

In psychology, the study of pedagogical communication gained its
perspective and dynamics. It was carried out at the theoretical level and
in practical developments and recommendations on the factors
of successful formation and development of speech skills, psychological
foundations of communicative activity of the teacher, his/her individual
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psychological and professional qualities, features of organization and
management of educational activities of students.

In modern pedagogy, the emphasis is on the dialogical essence
of learning, the development of professional "technology” of interaction,
which appears as a subject-subject communication, the introduction
of a system of personality-oriented learning.

Mastering the profession of a teacher of philology is mastering a specific
activity, which is based not on the amount of knowledge in general, and
knowledge of the language in particular, but on the speech activity.
Therefore, it seems justified to talk not only about the professional and
communicative activities of the teacher-linguist, but also about the need to
form the linguistic personality of the student-philologist.

§ 1. The Problems of the Formation of the Linguistic Personality
of a Student-Philologist

The concept of linguistic personality is widely covered in the
humanitarian sciences. In linguistics, there are different approaches that
in one way or another characterize the linguistic personality and
highlight its features. Some scientists! (L.E. Azarova, L.R. Ermakova,
A.P. Sedykh) distinguish the following approaches: polylectal (multi-
human) and idiolectal (specifically human) personality (V.P. Neroznak);
ethnosemantic personality (S.G. Vorkachev); elite linguistic personality
(T.O. Kochetkova); semiological personality (A.G. Baranov); Russian
language personality (Yu. M. Karaulov); language and speech perso-
nality (Yu. E. Prokhorov); linguistic personality of western and eastern
cultures (T.M. Snitko); vocabulary language personality (V.I. Karasyk);
emotional language personality (V.I. Shakhovsky) and others.

This wide range of approaches demonstrates the significance and
relevance of the concept of "linguistic personality" for modern science,
as well as the possibility of using scientific achievements for practical
use in various fields of human activity. In linguodidactics, this concept is
associated with the scientific work of Georgy Isayevich Bogin and his
model of linguistic personality. The scholar claimed that the linguistic
personality is "the central concept of linguodidactics” and considered

1 AzaposBa JI. E. [loHsiTHE S13bIKOBOY JIMYHOCTH B IMHIBUCTHKe. Annales Universitatis
Mariae Curie-Sklodowska, section FF - Philologia. Lublin-Polonia. Vol. XXXV. 1-2017.
C. 169-183 ; EpmakoBa JI. P, Cexmbix A. Il. fI3pIKOBasi JIMYHOCTb U CIOCOGBI
ee MaHuecranuu. HayuHovle eedomocmu. Cepusi I'ymanHumapHwvlie Hayku. 2010.
Ne 8(89). Bein. 7. C. 81- 87.

91



Language Personality: Linguistics and Language Didactics. Part 1

it in terms of "readiness to create speech acts"?; linguistic personality
is characterized here "not so much by what he/she knows about the
language, but by what he/she is able to do with the language"3. Thus, not
only "the knowledge of a language" is important, but also "the language
acquisition” and "the willingness to use it"# are of a great importance.
The author identifies the elements that are necessary for a developed
linguistic personality at the stage of its development, which requires
"the unity of all functions of language in speech activity”, namely:
subject-visual, expressive, connotative-attractive, phatic, aesthetic-
poetic, metalinguistic ones. But the realization of these opportunities
occurs only "in speech works"s.

It should be noted that today there are different views on the linguistic
personality in linguodidactics. This is the linguistic personality of Lyubov
Ivanivna Matsko, who considers and characterizes the linguistic personality
of the teacher-linguist, taking into account the realities of modern language
education. The researcher emphasizes that these are “language-
communicative social demands, motivational needs and perfect
competencies; thorough language knowledge and mobility of their use;
language consciousness; national cultural conductivity of the language
personality, knowledge of concepts and language signs of national culture;
language ability and language capability; language sense, language taste;
conscious aesthetic language behaviour; language stability "6.

This is also the technology of formation of the linguistic personality
of the teacher-philologist on the basis of the competence approach
of Tetiana Volodymyrivna Symonenko, where the scientist emphasizes
the importance of the cultural factor that "fully influences the formation
of the linguistic personality of the teacher-philologist in the modern
educational paradigm."” And the views of Natalia Mykolaivna
Ostapenko, who offers to consider the model of "ideal teacher-

2borud I'. U. CoBpeMeHHas JIMHIBOJUJAKTHKa : ydyeOGHoe mocobue. KaquHUH :
KanunuHckuii roc. yH-T, 1980. C. 3.

3 Ibid. P. 4.

41bid. P. 7.

5 Ibid. P. 8-9.

6 Maupko JI. I. YkpaiHcbka MOBa B OCBITHBOMY HPOCTOpP : HaBYaJbHUM MOCIOHUK
I CTyAeHTiB-¢inosoriB ocBiTHbO-kBasdidikauiiHoro piBHA «mMaricTp». Kuis :
Bug-Bo HITY im. M. I1. [jparomaHoBa, 2009. C. 84.

7 CumoHeHko T. B. TexHosorii ¢opMyBaHHS MOBHOI OCOGUCTOCTI BYMTeJA-
C/IOBECHHWKA Ha OCHOBi KoMINeTeHTHicHoro migxony. JliHzeodudakmuuHa komne-
meHmMHicmb MalibymHb020 84UMesi-C/108eCHUKA: MeopemuKo-npakmu4Hull acnekm.
Jo weineto H. M. Ocmanenko. Yepkacu : BusaBenb Yabanenko 10. A., 2016. C. 44.
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philologist” through the prism of the language personality
of the teacher, in which the scientist clearly traces the linguistic aspect
(perfect language skills according to the types and styles of speech; deep
knowledge of all language subsystems; readiness for linguistic self-
improvement, knowledge of the theory of training and upbringing,
mastery of innovative teaching technologies, knowledge of modern
communication technologies, ability to organize independent language
and cognitive activities of students, etc.) and communicative aspect
(the ability to combine educational, developmental and upbringing goals
in the classroom by means of communication; the internal readiness
to promote the language in extracurricular activities among students
and adults; the ability to reveal the beauty and richness of language;
the ability to use language tools to get acquainted with the values
of people and maintain folk customs and traditions, etc.)8.

It is not difficult to notice that linguodidactists are looking
for a universal model of language personality for a teacher of philology.
Summarizing the list of characteristics that describe the linguistic
personality of a teacher of philology, we can identify several main
aspects, namely: linguistic, speech, social and aesthetic ones. Based on
them, in our opinion, we can best reveal the ways of forming the
linguistic personality of the student-philologist, for whom language is
the purpose and task of learning, and a means of transmitting
information and a form of communicative interaction. For that reason,
in linguodidactics there is a tendency to expand and deepen the
understanding of linguistic personality.

In defining the linguistic personality of a philology student, it seems
appropriate to rely on the definition of professional and communicative
skills?, as well as on the modern characteristics of a philology teacher.
So, the basic definition of the linguistic personality of a philology
student will be the following: the linguistic personality of a student-
philologist is a complex integrated system that has a clear social and
active nature, based on a set of professional linguistic and pedagogical
communicative knowledge, skills and abilities to effectively
communicate in various areas of communication and which are able to

8 Octanenko H.M. [lo mnpoGseMu mn06GYAOBU MoJeJi ifeanbHOro BYUTEJIS-
c/l0oBecHUKa. BicnHuk Yepkacvkozo yHieepcumemy. Cepia : IlepjaroriuyHi Haykw.
Yepkacu. 2001. Bum. 23. C. 101-109.

9 Bacunenko M. II. ®opmyBaHHs npodeciiHO-KOMyHIKATUBHUX YMiHb y CTY/JEHTIB
¢inosnoriyHUxX GpaKyIbTeTIB : AUC. ... KAHA. el Hayk : 13.00.02 / YepkacbKui Hawio-
HasibHUU yHiBepcuTeT. Kuig, 2008. C. 103.
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provide their own cultural, economic, intellectual, personal, value, etc.
needs, interests, ideals through effective interaction with people.

It should be noted that in modern conditions it is impossible to teach
Russian as it was twenty years ago. This situation is formed due
to a number of factors. First of all, it is the social significance of the
functioning of the Russian language in Ukraine, which is to implement
personal, cultural, professional and economic ties of people, and
therefore requires the formation of students' ability to properly express
their views, obtain and process necessary information, to perform all
types of speech activity. Secondly, the functioning of the Russian
language in Ukraine is limited to the spheres of use (relevant are
domestic, scientific, journalistic spheres), which requires in-depth
knowledge of linguistic and extralinguistic features of genres inherent
in these areas and skills of their construction in Russian. Third, the
functioning of the Russian language in Ukraine takes place in the
Ukrainian-speaking environment, which requires a student of philology
to make the right and appropriate choice of language forms and
provides in-depth knowledge of the Russian and Ukrainian languages.
Fourth, the Russian language is considered in Ukraine as the language
of culture of the Russian people, which necessitates the future specialist
of the Russian language to take into account the ethnographic and
linguistic context.

In this situation, it is inevitable to find new solutions in the field
of improving the professionalism of future teachers of philology:
improving teaching aids, combining theoretical language knowledge
with practical training; development and implementation of the most
effective system of formation of the language personality of the student.

§ 1.1. The Tasks, Structure and the Basic Principles of the
Integrated Course "Theory and Practice of Communication”

We offer a system of work that organically complements
and specifies the theoretical, methodological and linguistic education
of philologists at the university by means of an integrated and end-to-
end course "Theory and Practice of Communication".

In this case, we took into account the important, in our opinion, needs
of students of philology, namely: the social need for communication;
communicative needs of students in scientific and cognitive activities.
In addition, the communicatively significant for philologists genres
of scientific, journalistic styles and pedagogical orientation of professional
training of future specialists were taken into account.

The proposed course solves the following tasks:
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1) the arrangement of empirical and the expanding of theoretical
knowledge on the main issues of communication and determining
of their constitutive significance in human life in general and in the life
of a teacher-philologist in particular;

2) ensuring that students of philology are aware of their
communicative behaviour and their own communicative needs, which
will be realized by them in the social, scientific, cognitive and
professional spheres of activity;

3) in the process of training of future language specialists to form
their scientific and critical attitude to their own speech activity, the
ability to solve communicative problems by choosing a certain speech
action in accordance with the situation and the logic of the speech act;

4) the formation of their own set of methods, techniques of scientific
knowledge, taking into account the communicative needs in cognitive
and educational activities;

5) mastering communicatively significant for students of philology
genres of scientific, journalistic styles with a focus on further scientific
and pedagogical activities;

6) the use of interactive teaching methods that would provide
awareness, development of their own communication skills, taking into
account the communicative approach to language learning.

The program of the course is designed for 4 years and consistently
implements these tasks in a particular period of study.

The educational and methodical work, which forms the language
personality of the student, combines the following areas of work:
1) the acquisition of knowledge in the theory of communication and mas-
tering the skills of effective communicative interaction; 2) the formation
of skills related to different types of speech activity and mastering
of communicatively significant for future philologists genres of scientific,
journalistic styles and genres of professional speech of the teacher.

§ 2. The Establishment of the Work on the Formation
and Development of the Linguistic Personality of a Student-
Philologist (1-2-d Years of Study, Bachelor's Degree)

In the first year of studying in the 1st direction of training the
following topics are offered: the general knowledge about
communication, verbal and nonverbal components, the concepts
of speech act, sender and addressee, the communicative situation and its
components, communicative noise. The practical classes discuss such
issues as communication and interaction - the relationship of the
concepts, the functions of communication etc. The concept of speech
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etiquette is given, its functions and the most typical semantic structures
of "address", "greeting", "acquaintance", "gratitude"”, "advice", etc. and the
implementation of etiquette formulas in different speech situations are
considered.

The consideration of these topics is predetermined by the fact that,
firstly, the compliance with the speech etiquette always serves
to optimize any communication; secondly, the ignorance or incompetent
use of standard speech etiquette formulas often causes dissatisfaction,
anxiety, insecurity, lack of confidence in yourself and your
communication partner; thirdly, a conscious attitude to the use of speech
etiquette formulas in one's own speech promotes the responsibility of
future language teachers for their own words. These topics to some extent
consolidate the knowledge about communication, communicative situation,
social roles of the sender and the addressee; allow you to understand the
process of communication in real life and predict its results.

The work on the formation of communicative skills within the
2nd direction of training continues the school line of work on types
of speech activity, which provides the improvement of "skills and abilities
in the main types of speech activity: listening, reading, speaking and writing
necessary for perception, understanding and interpretation of language and
to compose their own statements"10. However, this work is now more
focused and interconnected and takes into account the communicative
needs of students and the peculiarities of their future profession.

And in the first year of studying it is actually important for the future
language specialists to master these general communication skills,
without which their further professional activity is impossible. At the
stage of adaptation of students to the independent mastering
of educational material, a big role, in our opinion, is given to the
formation of their ability to listen and understand. Therefore, the
practical classes address issues related to the psychological mechanisms
of listening, listening functions, listening rules, the prerequisites for
effective listening-understanding; the barriers to effective listening are
identified and the rules for overcoming them are learned. Theoretical
questions about listening are considered in connection with the

10 Pociiicbka MoBa i JiTepaTypa. [Iporpama inTerpoBaHoro Kypcy ajaa 10-11 kiaciB
3araJlbHOOCBITHIX HaBYaJIbHUX 3aKJaJliB 3 HABYaHHAM pocCiicbKkolo MOBOMW. PiBeHb
CTaHAapTy /aBT. KosieKTUB : Kypau JLI, ®igkeBuu 0.J1., CHeriproBa B. B., 2017. URL:
https://mon.gov.ua/storage/app/media/zagalna%?20serednya/programy-10-11-
klas/2018-2019/natsmenshyny/rosijska-mova-ta-lit-ra-integrovanij-kurs-dlya-znz-
z-ros-m-riven-standartu.pdf (zaTa 3sepHenHs: 30.10.2021).
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methods of active listening of a public speech, particularly a lecture and
a dialogue. In addition, the techniques of active listening-understanding
during a dialogue and listening to a public speech are studied.

Reading is studied from the point of view of communicative tasks and
features of different types of reading, necessary for educational and future
professional activity of students. Writing is analyzed as a productive type
of speech activity in connection with the psycholinguistic content of the
process of oral speech summarizing. Speaking is considered in connection
with the understanding of the peculiarities of a dialogue and monologue
speech, as well as in correlation with the production of the secondary texts
relevant to the first study year - an oral and a written detailed response to
a linguistic topic and a review on a peer’s respond.

It is from the first practical classes that students' attention is drawn
to an important and difficult moment in the communication process -
the ability to listen to the interlocutor, as well as to determine their own
level of listening, to be aware of their own weaknesses and the need to
overcome them. In the first practical class, the psychological tests are
used to identify the listening skills (we applied the test offered by
0. Ya. Goykhman and T.M. Nadeina)!!. The testing shows that students
usually gain a small number of points (from 49 to 60), which
characterizes their listening abilities as average. Of course, the tests do
not claim the objectivity of the assessment, but our goal was different -
to demonstrate the imperfection of the level of mastery of their listening
skills and to make them realize the need to improve them. It is appro-
priate to suggest such questions to the students:

- What difficulties do you have during communication and why?

- For what is it necessary to listen and why?

- Do you know how to listen?

- What, should be behaviour of an active listener look like, in your
opinion?

An important point of work is the development of active listening
techniques during educational activities, usually while listening to
lectures or student reports. We focus on the principles of lecture notes:
highlighting keywords, semantic series, writing abstracts, coding
information, using colour etc. We offer to evaluate their own way
of listening (whether they were tuned to the perception of the lecture,
what factors helped and what things hindered the perception
of information) and lecture notes (what they wanted to record in the first

11 ToiixmaH O. {., Hagenna T. M. PeyeBass KOMMYHHKaLUsl : Y4eOHUK. 2-€ U3J,.,
nepepab. u fon. Mocksa : Undpa-M, 2008. C. 79-92.
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place: basic facts and ideas, the whole lecture, interesting examples;
whether they put question marks on the margins, do they separate a new
topic with the help of a new paragraph) and to analyse the dynamics
of the progressive growth (what has changed in their own way of taking
notes; whether the knowledge, gained in class, has helped). Thus, the
assimilation of theoretical material is organically combined with the
improvement of students' communicative skills.

The studying and compiling of "The Review of a Peer's Respond”
is one of the types of work that can be considered as cross-curricular
and multifunctional, as it aims not only to develop skills to build his/her
own speech, instilling a culture of listening, but also to form the
language personality of a freshman.

It should be noted that students usually (and in the best cases)
characterize the answer of a friend in a few sentences, indicating
the correctness of the answer, its completeness, the presence
of the necessary parts in it, as well as examples and comments to them.
It should be emphasized that such skills are not enough, because
the new level of knowledge requires: a) a higher degree of indepen-
dence of analysis, meaningful material, scientific presentation, audience
orientation, depth and versatility of characterization; b) the ability
to evaluate even a not very successful answer in a correct and friendly
manner, which educates an attentive listener, a correct opponent and,
finally, a future teacher and scientist.

Compiling of "The Review of a Peer's Respond" is also a certain stage
of preparation for pedagogical work, as a teacher of philology in his/her
professional activity solves various communicative tasks. He listens, asks,
explains, informs, motivates, persuades, generalizes, evaluates, that is,
implements the repertoire of pedagogical genres. The teacher's evaluative
statement is also included into these pedagogical genres and the
assessment of the student's detailed response is one of the types of it.
This is true because the evaluative genres also "contribute to the formation
of communicative skills of students, give the teacher the opportunity to
show tolerance and implement a personality-oriented approach to learning,
become a text-sample of the evaluation genre for the student’!2.
When working on a review, we use a summary table (or memo)?3.

12 CmeskoBa 3. C., Mnnosmtosa H. A, JlagpikeHckas T. A. Putopuka : yue6. Jjs CTyA,.
BhbICLI yue6. 3aBeieHUN. MockBa : TK Ben6u, U3a-Bo IIpocmekt, 2006. C. 356.

13 Bacusnenko M. II. CocoGcTBOBaTh peasv3alMy «perepTyapa nejaroruyeckux
»kaHpoB». CocTaB/ieHHe OT3bIBA Ha OTBET TOBApHILA KaK MHOTOQYHKI[MOHAJIbHBIH
BU/J, paboTbl MpH GOPMHUPOBAHHH NPOdecCHOHANTbHO-KOMMYHHKAaTUBHBIX YMeHHH.
Pycckaa cnosecHocmb 6 wkoaax Ykpauuwl. KueB : U3g-Bo «llejaroriuna mpecan.
2006. Ne 3. C. 40-42.
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As a type of work aimed at developing the ability to create their own
works and be able to present them to the audience, we offer students
some speech topics. These topics may include the following: “In your
opinion, why is life compared to travel?”, “Do you agree with the
phrase:”"The result justifies the means”. Prove your point of view",”What
is more important in life: knowledge or success? “,"Is there a conflict
of generations today? Is it possible to overcome it? “etc. Students usually
like to think over the speech works. This is an opportunity to express
your point of view and get acquainted with your classmates. Moreover,
students learn to speak in front of an audience, answer questions and
ask questions themselves in a correct and friendly manner.

Thus, the offered system of work for the first-year students, in our
opinion, not only combines theoretical issues of communication with
fundamental and special disciplines and transforms them into a field of
practical application, but also specifies the training of philologists,
whose activities are focused on research and active social
communication. It also makes the foundation for scientific and cognitive,
practical and professional activities of the future specialist.

In the second year, within the first direction of work at practical
classes, the following issues are discussed: communicative strategies
and tactics; basic rules of communication; communicative behavior; the
concepts of speech influence and ways of speech influence on person,
concepts of manipulation in communication are given. It is noted that
communicative processes concern not only interpersonal commu-
nication. In this regard, we give general concepts of intercultural and
international communication, consider some features of communicative
behavior of different nationalities of the world.

Our students are introduced to new professions generated by
communication technologies of the 20th century: advertiser, conflict
manager, speechwriter, press secretary, etc. (in the future, students
prepare reports on the offered list of "new professions").

Within the topics of communicative interaction, the types
of interactivity become the object of attention: 1) communicative
cooperation, characterized by consistency of intentions, strategic
programs of communicators, symmetrical relations between them,
efficiency and optimality of communication; 2) communicative conflict
due to inconsistency of intentions, strategic programs of commu-
nicators, asymmetric relations between them, resulting in the
termination of communication, unwillingness to continue commu-
nication; 3) communicative contest, based on the desire to gain
intellectual superiority, to realize their intentions in a debate,
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discussion, to raise the status of the person of each of the
communicators'4.  Analyzing the concept of "communicative
cooperation”, we turn to the basic rules of communication of P. Grice
(or postulates of speech communication) as a way to cooperation in
communication. In practical classes on "The concept of speech
influence" and "The concept of manipulation” students can study the
concept of speech influence and its methods (proof, affiliation,
persuasion, order, request, constrain)!5; concepts and methods
of manipulation. In the course of the conversation, the concepts
of influence and manipulation are distinguished. These topics
are of interest to students, they emotionally discuss the issues offered in
the plan of a practical class and those that arise during the conversation;
give examples from their own experience and the experience of their
acquaintances.

Thus, the considered issues of communication give a general picture
of communication, features of communication and knowledge of reality,
which must be known and able to take into account in their own
communicative activities.

The task of the second direction is to study the current written and
oral genres of academic writing. The practical classes first of all consider
the general theoretical issues regarding the main features of the
scientific style in terms of: 1) the method of teaching the material,
2) the system of speech at the level of vocabulary, grammar, syntax,
3) extralinguistic means.

The tasks presented to students include theoretical issues and work
on a scientific text (we use the texts of linguistic articles for the
analysis).

After studying the main features of the academic writing, its
linguistic and extralinguistic features, we consider (theoretically and
practically) communicatively significant for students of philology genres
of scientific style. Namely: annotation, abstract, report, abstracts of the
report, term paper, etc.

For example, the work on an abstract begins with a theoretical
introduction: definition, purpose, objectives of the abstract,
consideration of types of abstracts and their purpose.

The next stage is the work on the perception and awareness of the
original text and activities aimed at creating a new text. The system

14 CeniBaHoBa 0. Cy4acHa JIIHIBiCTHKaA : TepMiHOJIOTiYHA eHIUKJIoneAis. [loaTasa :
Joskinnga-K, 2006. C. 185.
15 CtepnuH U. A. BBesieHue B peueBoe Bo3zeiicTBue. Boponex, 2001. C. 64-66.
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of exercises is aimed at comprehending and compressing the proposed text.
The main task of these exercises is to develop the ability to highlight
the primary and the secondary information and reduce the latter.

The work is completed by analyzing the sample texts of abstracts
and writing an abstract.

Students are encouraged to create a folder with files, which would
accumulate theoretical and practical material on the genres we are
considering: photocopies from various sources to the specified topics,
memorabilia, etc. Students themselves select the necessary material in
folders. This is very convenient: at any time you can refer to the
theoretical material and recollect the main points of the study.

Within the same block, we consider the concept of discussion as a type
of scientific discussion and issues related to the preparation and
performance of a discussion on a scientific topic. We conduct vocabulary
and semantic work with synonymous concepts of discussion, debate and
polemics. This topic ends with a discussion, during which the teacher acts
as a moderator (note that in the third year within the study of journalistic
style, a discussion is also planned, but there the moderator will be
a student and the teacher will play the role of an expert). The topic
of a discussion may be: "Personal influence or manipulation: good or evil."
The choice of this topic is determined not only by training but also by
educational purpose, because, as N. Yu. Butenko notes, "When trying
to identify criteria for manipulation or other influence, it is very difficult
to do it without moral and ethical categories."16

The topic presented as the title of the discussion is problematic.
Scientists evaluate it differently, and there are directly opposite points
of view. Thus, LA. Sternin considers that “a modern person should have all
the skills, because in different communicative situations, in different
audiences, when communicating with different types of interlocutors there
is a need for both speech influence and manipulation. Manipulation as
a type of speech interaction cannot be seen as a "swear word" or a method
of speech influence that is condemned”.l” Other researchers (E.Fromm,
E. Shostrom, E.L. Dotsenko) believe that manipulation is an extremely
negative phenomenon, because they destroy the personality and have
a detrimental effect on the environment: "manipulation is harmful because
it masks the disease of this or that personality"!8.

16 Bytenko H. 10. KomyHikaTuBHI npouecy y HaByaHHi : migpy4nuk. K. : KHEY, 2004. C. 144.
17 CrepHuH U.A. BBesieHue B peueBoe Bo3/elicTBre. Boponex, 2001. C. 72.

18 [lloctpom 3. AHTuU-KapHeru, uau YesoBek-maHumynaTop. MockBa : H3a-Bo
"Nly6ap-B", 1994. C. 11.
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The preparation for the discussion plays an important role.
The preparatory stage includes: determining the topic of discussion,
acquainting students with the problem, selecting material and its
systematization, determining the features of the construction of the
speech, material on how to establish contact with students, work on the
rules of communication in public speaking etc.

The role of the teacher at the preparatory stage is consultative.
The teacher advises how best to build a speech, pays attention to the
selection of language tools depending on the purpose of communication
and the addressee of speech, focuses on etiquette, speech clichés.

The main stage of work is to conduct the discussion itself:
the presentation of the head of a discussion with an introductory word
in which he/she substantiates the choice of the topic, its relevance;
determines the tasks set by the discussion participants; performances.
The final stage - consideration of the discussion: the results
of discussions are summed up, the conclusions are analysed, and the
speeches of opponents are considered. The attention is drawn to the
content, abstract formulation, persuasiveness of arguments, contact
with the audience, means of activating the attention of listeners,
behaviour, and speaker’s speech.

Consequently, the offered system of work on the formation
of professional communication skills of the second-year students, firstly,
organizes the experience and extends the theoretical knowledge
of communication issues, and secondly, allows them to master
communicatively significant for philologists genres of academic style
with orientation to further scientific and pedagogical activity; thirdly,
it provides awareness of students of their communicative behaviour and
their own communicative needs.

§ 3. Practical Expanding of Knowledge and Consolidation
of Linguistic Skills through Scientific and Pedagogical Activities
in the 3-4th Years of Study, Bachelor's Degree

In the third year, we are working on communicatively significant
for future specialists genres of journalistic style. The tasks at this stage
of work are following: 1) the students should assimilate the knowledge
about extralinguistic and language peculiarities of journalistic texts,
genres of newspaper journalism and artistic-journalistic genres;
communicative purpose, structure and peculiarity of linguistic means
of each genre considered; 2) developing the skills of effective reading
of journalistic texts; 3) mastering communicative skills associated with
the production of the journalistic style texts.
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An important element of work on this section is the formation
of communicative skills associated with writing works of various genres.
For example, work on writing essay begins with discussion of essay
features. It is emphasized that in the essay the reader comes across
a subjective perception, a subjective assessment of the writer/the
journalist on the subject of speech. Essay reproduces individual vision
and evaluation; it contains a description of phenomena, events, pictures
of nature, as well as the reflection of the author, admiration, surprise,
etc. Essays may have a different genre-stylistic form: essays-notes,
essays-artistic sketches, lyrical miniatures; essay- portrait; essay-
biography or autobiography; essay-review; essay-memories; essay-
diary notes!®. The next stage of work is the analysis of samples, getting
familiar with varieties of essays. We offer the students to read essays
(for example, Yu. Trifonov "Prolonged classes" (about K. Paustovsky).
Students' essays are very different in content and mood, but
demonstrate the understanding and interest in a specific genre,
the ability to describe their own thoughts and depict feelings in the
genre of essay. It should be noted that the work on processing of other
genres mentioned for study is performed in a similar way (notes,
reportage, interview, review, press review, etc.).

The fourth course is to a certain degree determinative
for philologists. It is on the 4th year that they write qualification works,
assert themselves as researchers. In this course, an active pedagogical
practice is held, so they answer an important question to them:
"Am I able and do I want to work at school?" This is a good time for the
self-analysis and self-assessment of the development of certain abilities,
readiness for active social partnership.

The tasks of the first direction of work are: 1) deepening the
knowledge of pedagogical communication, its functions, structure,
contents of stages, etc.; 2) familiarization with the theoretical bases
of communicative activity of the language teacher, its verbal and
nonverbal means; 3) mastering of method techniques for the
organization of effective communication of a language teacher;
4) developing the skills of communicative analysis of the language
teacher activity and his/her own communicative activity as a teacher.

The tasks of the second direction are: 1) the study of speech genres
(mostly oral), which are directly implemented in the activities of the
teacher; 2) familiarization with educational and communicative

19 Pytopuka. 11 kyacc : ydyeGHOoe mocobue AJjis1 061e06pa3oBaTe/bHON LWIKOJbI /
nop peg. T. A. JlagpnkeHckol. Mocksa : I0BenTa ; Banacc, 2004. C. 121.
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situations at language classes; 3) modelling of their own communicative
activity in various educational-communicative situations during
the classes; 4) formation of skills of constructing statements that are
used in various educational language situations during a language class.

At this stage, the training process is focused on professional
communication - communicative-speech activity of the teacher
of language. Particular attention is paid to educational and speech
situations in the classes of language and communicative activity of the
teacher in these situations - the introduction of information,
organization of educational and practical activities of students in the
class, acquaintance with class, etc. We draw attention to the connection
between training and educational tasks of the class and communicative
techniques, that is, linguistic and non-linguistic means of educational
activity, through which the contacts with students are carried out
in various educational and speech situations, their implementation
and peculiarities of this implementation.

The object of analysis is the main characteristics and properties
of speech, intonation diversity of speech, expressiveness of movements,
gestures, facial expressions of the teacher, as well as the functions they
perform in the class. The attention is payed to the types of interaction
between the teacher and the class, to the means of involving students
in communication, to the effective examples of attracting attention
and establishing contact, communication style and the general
atmosphere of the class. We analyse the typical drawbacks
of the communicative activity of a teacher of philology in educational
and speech situations and consider the ways to prevent them. In this
regard, active forms of learning are indispensable. Moreover, such tasks
are best solved when conducting role-playing games, when typical for
professional activities and communication problem situations are
created. Not a new, but quite an effective type of work is also used -
watching and analysing videos with recordings of classes of both
teachers and students-interns. Students learn to evaluate the commu-
nicative behaviour of the teacher in the classroom, as well as
to correlate their capabilities with the requirements of society.

The non-verbal behaviour of the teacher is also the object of our
attention. Students prepare reports on suggested topics, study non-
verbal means in the teacher's activities and the role they play. To sum
the topic up, we recommend to describe the verbal and nonverbal
activities of the teacher during the class in the complex (using video
recordings of classes) according to the following scheme: teacher's
language (clarity, accuracy, consistency, etc.), voice, timbre, pace,
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volume, tone, pauses, intonation variety, facial expressions, eye contact,
gestures, how he/she listens to the student, types of interaction,
communication style, the general atmosphere of the class (we use
a summary table, which is available to each student before the work).

A special topic is the topic "Speech act". While offering this topic
to students, we took into account that pedagogical activity, according
to G.K. Mikhalskaya, is included to the circle of professions with "increased
speech responsibility”, as well as "designed not only to ensure the speech
acquisition as a means of knowledge transfer”, but also to present
“the highest speech pattern ", or " the ideal rhetorical model".2 We consider
the ideal rhetorical model as "a concretization of the ideal model of general
rhetoric"”, but with its specifics, which is "determined by the peculiarities
of pedagogical speech communication - the task of using the word
as a means of acquiring knowledge and educating people?l." Therefore,
the teacher's speech is an act that reflects the "communicative and moral
side of the speech behaviour of the individual" and is qualified as "such
a speech expression of the teacher that affects the student with the purpose
of communicative and moral education?2."

Drawing up a plan-summary of the class with comments on the speech
and non-speech activities of the teacher, we rely on guidelines that are
given to different types of classes and relate to the peculiarities of class
construction, organization of students' thinking, take into account
different types of memory, choose the most optimal and effective
exercises that helps achieve the objectives of the class. We have put the
comment of T.0. Ladyzhenskaya to the classes of the Russian language?3
into the basis of the analysis of the communicative support of the class,
and because of this in practical classes the communicative analysis
of the language lesson is divided into some parts: presentation to the class
and acquaintance with it, organizational moment, input of information,
organization of educational and practical activities of students.

Students first analyse the classes of teachers on video, and then
prepare their own fragments of the recommended learning and speech
situations.

20 Muxanbckasa A. K. Ilemarornyeckass puTopuKa: UCTOpUS U Teopusi. Mocksa :
Uspatenbckuil neHTp «AkageMusi», 1998. C. 283-284.

21 ]bid. P. 285.

22 CmesikoBa 3. C,, MnnosutoBa H. A, JlaabnkeHckas T. A. Putopuka : y4e6. s CTy [,
BhbICLI yueb. 3aBeieHUN. MockBa : TK Benou ; U3a-Bo [Ipocnekr, 2006. C. 231-233.

23 JlappnkeHckasa T. A. XKuBoe cioBo: YcTHasd peub Kak CpeACTBO M IpeAMeT
o6ydeHus. Mockaa : [IpocBenenue, 1986.
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This section of the program is not only a logical continuation of the
previous ones, but also, firstly, is based on courses in language teaching
methods, basics of speech culture, pedagogy, psychology, and secondly, is
a more practical intensification of acquired knowledge and consolidation
of language skills through scientific and pedagogical activities.

Conclusion

The course "Theory and Practice of Communication" is a holistic
process that combines two areas of work: a) the acquisition
of theoretical knowledge of communication and mastering the skills
of communicative interaction; b) mastering the skills associated with
different types of speech activities and practical work on
communicatively significant for philologists genres of scientific,
journalistic styles and genres of professional speech.

Heuristic conversations, asking complicated questions, etc. are most
effective in lectures. In practical classes: creative tasks, discussion
of reports, use of memorabilia, compilation of algorithms, preparation
of their own questions; exercises: for the analysis of their own commu-
nicative activity, improvement and development of their own intonation,
diction possibilities, formation of skills of application of knowledge and
skills in new communicative situations, formation of a set of ways, methods
and procedures of scientific knowledge. As a part of independent work,
students prepare reports and notifications, compile summary tables,
summarize linguistic articles, and perform creative exercises.

To ensure a high level of mastery of various types of speech activity,
the main types of work are: psychological tests; tasks with game
elements; heuristic conversations; independent preparation of reports;
tasks that encourage to study the dynamics of the development
of language skills; exercises for text compression, separation of the
primary and secondary information.

The most effective method in working on genres of scientific,
journalistic styles are role-playing games, analysis and independent writing
of texts of various genres of scientific and journalistic styles. Active forms
of learning are extremely essential for the actual mastery of the genres
of professional speech and the formation of professional and
communicative skills. These are: role-playing games, creating problem
situations, video analysis on lessons of teachers and students-interns.

The course allows us to systematically form the language personality
of a student of philology from the first to the fourth year of the
bachelor's degree.
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Summary

The article is devoted to the problems of forming the language
personality of students of philology at the university by means
of the end-to-end course "Theory and Practice of Communication".
A system of work is provided, which takes into account the important
needs of students of philology. They include: the social need
for communication; communicative needs of students in scientific and
cognitive activities; genres of scientific and journalistic styles that are
communicatively significant for philologists; as well as the pedagogical
orientation of professional training. The author's definition of the
linguistic personality of a student-philologist is presented. The main
tasks of the course, which are implemented in the learning process,
are covered. The main types of work that contribute to the formation
and development of the student's language personality are recom-
mended. The effectiveness of work is ensured by the use of both
traditional and active teaching methods and techniques.
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Introduction

The processes of globalization and rapid development of technology
directly affect the training of specialists in various fields. The tasks
of education at the present stage of society’s development include not
only and not so much the transfer of knowledge and development
of necessary skills, but also the need to form an innovative creative
learning environment. This environment provides students with the
opportunity to receive a lifelong learning incentive, the need to improve
their professional skills and to acquire the social skills necessary for
successful career development in the era of rapid technology
development and high competitiveness!. Educators, analyzing the
employment of graduates and monitoring their career success,
comparing the requirements of employers with the program

1]ohn, J- (2009) Study on the Nature of Impact of Soft Skills Training Programme
on the Soft Skills Development of Management Students. Research Gate:
https://www.researchgate.net/publication/228136153_Study_on_the_Nature_of_Im
pact_of_Soft_Skills_Training Programme_on_the_Soft_Skills_Development_of Manage
ment_Students
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competencies of graduates, conclude that in addition to professional
competencies, social skills are necessary for a successful careerz
The social skills are becoming increasingly important in the rapid
development of technology and changes in the list of work types and
positions. A modern professional must have a high rate of social skills
to be competitive and successful in today’s competitive labour market3.

Social skills are essential in building both personal and professional
relationships. Demonstrating strong interpersonal skills can help future
specialists accomplish career goals, contribute to company achieve-
ments, perform well during the hiring process and expand their
professional network.

Social skills include assistance and readiness to foster and support
other group members, capacity to share thoughts, listen attentively and
appreciate the views of other group members, positive contribution to the
group work, assistance and support given to other members of the group
in their tasks, awareness of the personal value of each group member*.
It is believed that there are several advantages of having well-developed
social skills for both personal and professional relationships. With solid
social skills, we can increase our opportunity to: communicate our needs
and wants clearly and effectively; to have better — and potentially more -
relationships; to navigate tricky social situations; to be considered for
career opportunities; to feel happier.

Educators, methodologists and scholars are convinced that
innovative teaching is a necessary condition of modern society to meet
the educational needs of new generations. With the use of innovative
learning environment and appropriate teaching/learning strategies
it is possible to increase students’ social sKills.

2 Ali ]. et al. (2014) The Effectiveness of Finishing School Programmes from the
Perspectives of Graduates and Employers Research Gate: https:/ /www.researchgate.net/
publication/270959963_The_Effectiveness_of _Finishing_School_Programmes_from_t
he_Perspectives_of_Graduates_and_Employers

3 Balachander S., Jayam, R. (2015) Soft Skill Requirement and Suggested Training
for Student Community at Colleges in Today’s Context. Research Gate:
https://www.researchgate.net/publication/307964226_A_STUDY_ON_THE_SOFT_SK
ILL_REQUIREMENTS_AND_SUGGESTED_TRAINING_FOR_STUDENT_COMMUNITY_AT
_COLLEGES_IN_TODAY'S_CONTEXT

4 Orlova N. Student peer performance evaluation: importance of implementation
for group work enhancement. Science and Education a New Dimension. Pedagogy
and Psychology. 2019. VII(84). Issue: 207. Budapest, 2019. 76 p. Pp. 26-29.
DOI: https://doi.org/10.31174/SEND-PP2019-207VII84-05
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Researchers and educators agree that innovative learning should help
contemporary students to be successful in their further professional deve-
lopment. Methodists prove that innovative teaching practice is a joint lear-
ning process with a practical approach to enrich students' learning activi-
ties. Innovative teaching and learning are characterized by student-cente-
red pedagogy, enhanced learning opportunities and extensive use of infor-
mation and communication technologies for teaching and learning ¢,

§ 1. The problem of innovative teaching and learning

Scholars have concluded that changes in the education system are
needed, and that the old industrial education system of the past is
inappropriate. It means that in a society of rapid progress of information
and communication technologies, the specialist must have deep knowledge,
which he/she will expand and improve throughout his life. More and more
studies show the necessity to rethink the learning process, that involves
its redesigning to develop 21st century skills. These, in turn, include such
skills as collaboration, communication, problem solving and innovation,
knowledge building, self-regulation, innovation and communication
technologies and other key skills for success in modern society. Therefore,
in the 21st century, the learning environment should be special: mostly
problematic and research, with active involvement of students in planning
the learning process and its organization, with the construction
of knowledge by students with or without management by other
participants in the learning process, with student government, with
effective teacher-student relationships. Researchers recognize that the role
and functions of a teacher are changing, shifting from knowledge transfer
to knowledge building. The modern teacher must clearly understand how
the student learns and understands the available resources, including
information and communication; must apply a collaborative approach
which provides for changes and flexibility of the methodology; develop
productive relationships with students, using differentiated learning.
Modern pedagogical research emphasizes the concept of “an educator as
a student”, i.e., “a professional who learns”. Contemporary students are

5 Mehta, P. (2021) Significance of soft skills for accounting students Research Gate
https://www.researchgate.net/publication/351450834_Effectiveness_of Training on_Skill_
Enhancement_of Accounting_Students

6 Kalyani D., Rajasekaran K. (2018) Innovative Teaching and Learning. Journal
of Applied and Advanced Research. 3. (Suppl. 1). 23-25. v351.162 ISSN 2519-9412. URL:
https://www.researchgate.net/publication/325090377_Innovative_Teaching and_Learning
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representatives of a generation that is growing with the development
of means of collaboration and communication. Researchers note that the
21st century teaching is a bridge between theory and practice. It requires
new programs and new methods, and the design of an educational
environment. Such design, according to experts, should be based on
innovative approaches to teaching and learning and research
methodology. The key elements of curricula are the focus on redesigning
the learning process, using new approaches and disseminating new
learning activities in the wider learning environment.

Stanford Research Institute, with the financial support of Microsoft
Learning Partners, developed the Innovative Teaching and Learning
research project (2012), which aimed to help teachers plan learning
activities that would enable students to develop and form the 21st century
skills”8.The 21st Century Learning Planning contains rubrics that explore
the definite 21st century skills: collaboration, knowledge building, self-
regulation, problem solving and innovation, the use of ICT in learning, and
skilled communication. The study of each skill covers two types of rubrics:
the rubric of learning design and the rubric of student’s work. In particular,
the purpose of the collaborative learning design rubric is to help teachers
identify and understand the possibilities of the learning process for the
formation and development of collaborative skills. The purpose of the
rubric of student's work on the development of collaboration skills is to
determine the degree of demonstration of students' collaboration skills® 10,

7 Safarini, D. (2019) Developing Students’ Collaboration Skills though Project-Based
Learning in Statistics. Journal of Physics: Conference Series, Volume 1265, Konferensi
Nasional Penelitian Matematika dan Pembelajarannya 27 March 2019, Central Java,
Indonesia. https://iopscience.iop.org/article/10.1088/1742-6596/1265/1/012011/
8 The Partnership for 21st Century Skill. (2012). Framework for 21st Century
Learning, retrieved January 2017, from 21st Century Learning Design -
ITL Research: https://education.microsoft.com/GetTrained/ITL-Research

9 Beers, S. Z. (2011). Teaching 21st Century Skills an ASCD Action Tool. Alexandria, Virginia
USA: ASCD. [3] Bell, S. (2010). Project-Based Learning for the 21st Century: Skills for the
Future. The Clearing House, 83(2), 39-43. URL: https://www.academia.edu/34971404/
ProjectBased_Learning for_the_21st_Century_Skills_for_the_Future [4] Buck Institute for
Education. (2012). Project-Based Learning. accessed on September 2014 from
https://www.pblworks.org/ [5] Buck Institute for Education. (2013). Research Summary :
PBL and 21st Century Competencies. URL: http://pblworks.org/sites/default/files/2019-
1/FreeBIE_Research_Summary.pdf (accessed on January, 2017).

10 Makaramani R. (2015) 1st Century Learning Design for a Telecollaboration Project.
Elsevier. Procedia - Social and Behavioral Sciences. 191(2015) 622-627.
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More than ever before, students of higher educational institutions will
apply what they learn in university for their future professional careers.
To become global leaders and valuable citizens of today and tomorrow,
students must learn to be independent critical thinkers, to be societally and
ethically responsible, and to have a broad understanding of the world.

Therefore, the purpose of this research is to review innovative
approaches to teaching and learning; to consider the 21st century skills
that will contribute to students' future successful careers in general; to
investigate the collaboration skills in particular; to analyze students’
educational activities aimed at developing the skill of collaboration
according to the rubrics of the project “Innovative teaching and learning”
and the experience of the Cherkasy Bohdan Khmelnitsky National
University; to determine the opportunities of the discipline “Professional-
Oriented Foreign Language” in relation to the development of social skills
of collaboration of students majoring in “Health Study”; to develop and
analyze the types of educational activities in the process of learning the
foreign language for professional purposes in accordance with the codes
of rubrics on the development of students’ collaboration skills.

§ 2. Collaboration skill as a component of the 21st century skills

According to innovative approaches, the learning environment
should promote the development of students’ collaboration skills.
Collaboration requires students to share responsibilities, make joint
decisions, and work interdependently. In order for students’
collaboration to be effective, they have to work together, respect each
other and compromise.

Collaboration differs from cooperation in the types of student
interactions we see occurring!l. In cooperative learning activities,
students typically will divide up the work, individually complete tasks,
and then assemble their respective contributions. Consequently,
cooperation does not require collaboration or promotive interaction.
This is not to say that division of labour cannot occur within
collaborative learning activities; coordination of group thinking and
work processes still occurs throughout!®. In contrast to individuals
working alone, cooperative learning may lead to better group

11 Dillenbourg, P. (1999). What do you mean by “collaborative learning?”
In P. Dillenbourg (Ed.), Collaborative learning: Cognitive and computational
approaches. Pp. 1-19. Oxford, UK : Elsevier.
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performance outcomes simply because the division of labour allows
more to be accomplished. On the other hand, cooperative learning
(or poorly designed collaborative learning activities) may lead to more
“free riding” or “social loafing” behaviours where individuals do not
contribute equally toward the group goall?13. This often frustrates
students working in groups.

The concept of collaboration exists both in nature and in various
spheres of society, in particular. The Ukrainian word “collaboration”
is interpreted as “joint activity with someone”!*. The etymology of the
English and the French word collaboration comes from the Latin
collaborare (assimilated form from com “with” and laborare “to work”)
and has the meaning "to work with". Regarding the meaning of the
word, the noun collaboration is considered as "action together, united
by work" (1830)15.

In German, a similar meaning also sounds like “working together”
(Zusammenarbeit). The concept of collaboration has existed and still
exists in the fields of politics, trade, medicine, science, art, etc.
In education, the meaning of this concept is reinterpreted in view of the
processes that take place in modern global society.

Thus, we can conclude that collaboration can be thought of as either
a process or an outcome of joint activity. When analyzing definitions
across the research literature, three fundamental aspects differentiate
collaboration from other related activities, such as cooperation and
coordination:

1) when two or more students working interdependently;

2) who participate in a genuine joint activity (e.g., solve a problem,
complete a task, design a product, etc.);

3) when students pool their knowledge, skills, and efforts.

Collaboration in modern society covers such concepts as
negotiations, conflict resolution, agreement, division of tasks, listening

12Barron, B. (2003). When Smart Groups Fail. The Journal of Learning Sciences,
12(3), 307-359. URL: https://doi.org/10.1207/S15327809]LS1203_1

13 Sears, D. A, & Reagin, J. M. (2013). Individual versus collaborative problem solving:
Divergent outcomes depending on task complexity. Instructional Science, 41, 1153-
1172. URL: https://doi.org/10.1007 /s11251- 013-9271-8

14 C/I0BHUK yKpaiHCbKOI MOBH : aKafieMiuHUH TiyMayHUi cioBHUK. URL: http://sum.in.ua/
s/spivpracja

15 Online Etymological Dictionary. URL: https://www.etymonline.com/word/
collaboration
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to the ideas of others, the integration of ideas. Based on these aspects,
the learning culture and learning environment should be designed.
Researchers note that the learning culture moves from an individual
model to a model of collaborationl6. The educational process may
include different levels of students’ collaboration at all stages; however,
organizational and content forms of learning, aimed, in any case, at the
joint work of students, will promote the development of collaboration
skills necessary in further professional life of future specialists.

According to the 21st century curriculum, the collaboration rubrics
examine whether students collaborate with each other, whether they
have shared responsibilities, whether they make important decisions
together (about content, process, or product), and whether their work is
interdependent. The project “Innovative teaching and learning” offers
a visual idea of collaboration in the form of the decision tree (Fig. 1)16:

Students are
required to work
in pairs or groups? NO

YES
wadl >

¢

Students have
shared
responsibility?

E

Y

m

S

Students make
substantive

E

decisions together? NO
YES
Students’ work is ‘ n
interdependent?
P NO

YES

Fig. 1. The Decision Tree of Collaboration
under the project “Innovative Teaching and Learning”16

16 The Partnership for 21st Century Skill (2012). Framework for 21st Century
Learning, retrieved January 2017, from 21st Century Learning Design -
ITL Research: https://education.microsoft.com/GetTrained/ITL-Research
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As noted in the project, not every task in the learning process will
include all levels of students’ collaboration, but it is worth including the
learning experience of all levels during the study period. According
to the project, the Decision Tree can be presented in the form of rubrics,
indicating the code and criteria:

1 - students are not required to work together in pairs or groups;

2 - students work together but do not have shared responsibilities;

3 - students work together, have shared responsibilities, but do not
make significant decisions about content, process or product;

4 - students work together, have shared responsibilities, make
important decisions about content, process or product, but their work
is not interdependent;

5 - students work together, have shared responsibilities, make
important decisions about the content, process or product and their
work is interdependent!?. 18,

Since the study of each skill covers two types of rubrics: rubric
of learning design and rubric of student’s work, we found out the attitude
of the research and teaching staff of the university to the use of forms and
methods of work in the educational process, that would promote such
social skill as collaboration. We also study out an attitude of students to the
forms and methods of work that promote the development of collaboration.

More than 50 teachers and 380 students took part in the survey.
According to the teachers’ survey, 76% of teachers often use methods
of teaching and learning that promote the development of collaboration
skills in the learning process, and 24% - from time to time, using such
forms of activities as the work in mini-groups (42%), group work (32%)
and work in pairs (26%) (Fig. 2).

The vast majority of teachers (67.3%) consider it appropriate
that the educational process includes forms and methods of teaching
and learning for the development of collaboration skills. Some
respondents believe that it is appropriate to use such approaches from
time to time (32.7%) (Fig. 3).

17 Framework for 21st century learning. Retrieved from http://www.p21.org/our-
work/p21-framework SRI International. (2013). ITL LEAP21 Learning activity
rubrics in Twenty first century learning design. Retrieved from:
http://www.pil-network.com/.../450ed650-a9ee-4933-aaff-b5daaba98606

18 21st Century Learning Design for a Telecollaboration Project. Available from:
https://www.researchgate.net/publication/282536178_21st_Century_Learning_Desi
gn_for_a_Telecollaboration_Project
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2. What elements of students’ cooperation do you apply more often?
30 answers

@ Workinpairs
®  Work in mini-groups
Work in groups

Fig. 2. Organizational forms of students’ collaboration

T
3. Do you think it is appropriate for the learning process to include elements of student
collaboration (joint tasks, joint discussions, joint training, joint presentations, etc.)?

52 answers

® Yes
® Sometimes
No

Fig. 3. Appropriateness of using elements of students’
collaboration in the educational process

Most teachers are convinced that the learning process would be
more effective if the forms of work that promote the development
of collaboration skills were regularly used (86%), while 6% of teachers
do not think so, and 8% are not sure about one or another option. At the
same time, almost all teachers are convinced that the skills of students’
collaboration are necessary both in the educational process (96%)
and in the further professional career (98%).

Thus, the research and teaching staff of the Cherkasy National
University, in general, use forms and methods of work in the educational
process that promote the development of students’ collaboration skills (with
different frequency), and most teachers consider this type of work necessary
for the educational process and for further success in a professional career.
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Analyzing the students’ attitude to the forms and methods of work that

promote collaboration, we came to the conclusion that students have
different experiences with this type of work, namely, the frequent use of dif-
ferent forms of work related to students’ collaboration is noted by 43.4%
of students, regular use - 30.9%, sometimes - 23.4%, never - 2.3% (Fig. 4).

385 answars

. ‘What iz your experience of cooperation {communication, joint discussion of the task,
its implementation and problem solving)?

Regularly
Often
Seldom
Never

Fig. 4. Students’ experience in using elements of collaboration
in the educational process

Regarding the prevailing forms of organizing the work in the classroom,

35.2% of students distinguish work in mini-groups, 35.2% - group work
and 29.7% - work in pairs. At the same time, mentioning the disciplines, in
the study of which elements of activities aimed at students’ collaboration
are more often used, they highlight social and humanitarian disciplines
(70,7%), sports disciplines (18,7%), natural and mathematical (8,9%) (Fig. 5).

385 anawers

3. In which disciplines do teachersuse elements of collaboration more often?

socio-humanitarian
natural,physical-mathematical,
IT

sport

English

any disciplines

economic

law
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Regarding the effectiveness of the educational process, 63.9%
of students believe that students’ collaboration would contribute to this,
28.9% are not sure about this, and 7.1% do not see connection in these
aspects. Therefore, 88.7% of students are convinced in the necessity
of collaboration skills (7.6% of students are not sure about it, and 3.7%
of students do not see the need for such types of work). Although, the vast
majority of students (92.9%) consider collaboration skills as necessary
ones for the success in their professional careers, there are 6% of students
who are not sure in the fact, and 1% of students deny this fact.

Thus, students have different experience related to the use
of collaboration in the learning process. At the same time, the forms of work
used in pairs, in mini-groups and in groups, are distributed approximately
evenly. According to students, it is during the study of the disciplines of the
social and humanitarian cycle that the forms of students’ collaboration are
most often used. This fact can be explained by the nature and the purpose
of these types of disciplines. It should be noted that despite the insignificant
difference in assessments of students’ collaboration forms in the learning
process, most students consider these types of work necessary and the vast
majority of students believe that collaboration skills are necessary ones
for the success in their professional careers.

§ 3. Learning Materials Design and Potential of Professional-
Oriented Foreign Language in Development of Cooperation Skill
(on the example of English for “Health Study” students)

Researchers!® consider soft skills to be an ability to operate
strategies for implementing subject content knowledge and foreign
language in a professional environment to solve special problems and
fulfil professional tasks. The development of soft skills should be closely
related to the development of strategies and techniques necessary
for coping with professional situations.

“Health Study” Education Programme involves the courses of human
biology (anatomy and physiology), health-related courses, education
courses. Learning material design for the discipline “Professional-

19 Kic-Drgas J., Development of soft skills as a part of an LSP course, “e-mentor” 2018.
S. 27-36. URL: http://dx.doi.org/10.15219/em74.1349 (PDF) Development of soft
skills as a part of an LSP course. Available from: https://www.researchgate.net/
publication/328564636_Development_of_soft_skills_as_a_part_of an_LSP_course
[accessed Oct 15 2021]
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oriented foreign language” is closely associated with the content
of these disciplines and future responsibilities of a Rehabilitation
Specialist. We propose the English course to involve the following topics
as Anatomy and Human Body, Body Systems, Physical Fitness, Remedial
Gymnastics and Massage, Healthcare. The development of learning
activities should promote the development of both hard and soft skills.
Although researchers analyzed soft skills in reference to the non-
academic professional world, institutions of tertiary education
conducting research on communication and preparing graduates for
their initial careers should teach soft skills!®. Forming and developing
soft skills help future specialists to be successful in their careers.
Consider the possibilities of the discipline “Professional-oriented
foreign language” in relation to the development of social skills
of collaboration of students majoring in “Human Health”. Development
and analysis of educational activities aimed at developing students’
collaboration skills in learning the foreign language for professional
purposes allowed to distribute some forms and types of education in
accordance with the rubrics proposed by the project “Innovative
teaching and learning” (formulation of tasks for students majoring in
“Human Health” in English)?20:
1 - Students are not required to work together in pairs or groups, e.g.:
e Listen to the dialogue “In the gym”. Write down English words
and word combinations related to physical fitness. Talk about the main
aspects of physical fitness.

In the Gym
. Hello, my name is Alice. Pm interested in physical fitness.,
Hello, Alice. What can I do for you?
. Tneedto get in shape.
Have you been doing any exercises lately?
I'm afraidnot.
Which types of exercizes do you enjoy doing?
Aerobics and .. .weight-lifting, I think.
I see. How often can you work out?
Twice or three times a week would be good.
You’ll need to start slowly with aerobics, I think.
. What kind of equipment will I need?
. Aleotard and some sneakers.
I can’t wait to get started. Thank you for your advice.
No problem. I’ll see you in aerobics class. |

SENOTHONR PR R R

20 Kyutia 1. M., Kopouttok I'. O. AHrutilicbka MoBa Jj1sl CTYZIEHTIB CleliaIbHOCTi «340pOB’st
JIIOJUHU». Bujanua apyre, nepepo6sere / 1. M. Kyuxim, T. O. Koposok. Yepkacu :
YepkacbKuil HallioHabHUH yHiBepcuTeT iM. B. XMenbHULBKOTO, 2019. 248 C.
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Read the article “Stretching and Flexibility”. Choose the informa-
tion about different types of flexibility.

Stretching and Flexibility
by Bradford D. Appleton.

Types of Flexibility

Many people are unaware of the fact that there are different types of flexibility.
These different types of flexibility are grouped according to the various types of
activities nvolved in athletic training. The ones which involve motion are
called dynamic and the ones which do not are called static. The different types of
flexibility (according to Kurz) are:

- dynamic flexibility

Dynamic flexibility (also called kinetic flexibility) is the ability to perform dynamic
(or kinetic) movements of the muscles to bring a limb through its full range of motion
in the joints.

- static-active flexibility

Static-active flexibility (also called active flexibility) is the ability to assume and
maintain extended positions using only the tension of the agonists and synergists
while the antagonists are being stretched. For example, lifting the leg and keeping it
high without any external support (other than from your own leg muscles).

- static-passive flexibility

Static-passive flexibility (also called passive flexibility) is the ability to assume
extended positions and then maintain them using only your weight, the support of
your limbs, or some other apparatus (such as a chair or a barre). Note that the ability
to maintain the position does not come solely from your muscles, as it does with
static-active flexibility. Being able to perform the splits is an example of static-
passive flexibility.

Research has shown that active flexibility is more closely related to the level of
sports achievement than is passive flexibility. Active flexibility is harder to develop
than passive flexibility (which is what most people think of as "flexibility"); not only
does active flexibility require passive flexibility in order to assume an initial extended
position, it also requires muscle strength to be able to hold and maintain that position.

Look through the pictures with different types of exercises
and describe one of the pictures.

Types of Physical Exercises

1. Flexibility exercises
2. Aerobic exercises
3. Anaerobic exercises
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2 - Students work together but they do not have shared
responsibilities, e.g.:

e Work in pairs. Read the information about jogging. Ask your
partner some questions to the text. Discuss the beneficial effect of jogging.

e Work in groups of 3-4. Here is the description of training session.
Which statements go with flexibility training? Discuss your answers with
your partners.

e Look through the pictures with different types of exercises
and describe one of the pictures to your partner. Discuss the type
of the exercise with your partner.

Types of Physical Exercises: Examples

3 - Students work together, have shared responsibilities but they
are not required to make substantive decision, e.g.:

e Work in groups. Read the information about physical fitness and
decide who will find the information and who will present physiological
aspects, health-related aspects, skill-related aspects, sport-related aspects
of physical fitness.

e Work in pairs. Devise a fitness routine for a client (imagine that one
ofyou is a fitness instructor, another- nutritionist).

e Work in pairs. Look through the pictures with different types
of exercises, choose one of them. Prepare joint description of this physical
exercise.

4 - Students work together, have shared responsibilities, make
substantive decision but their work is not interdependent, e.g.:
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e Group work. You should present our university gym in English to
the first-year students. Your presentation should involve different parts
concerning workout area, equipment, information about fitness
instructors, types of exercises, fitness routine, etc.

e Group work. Devise a fitness routine for a gymnast involving
flexibility training, stretching, strength training, and nutrition plan.

5 - Students work together, have shared responsibilities, make
substantive decision and their work is interdependent, e.g.:

e Group work. You should present our university gym to the student
delegation from Poland. Make Power Point presentation concerning
purpose, functions, equipment of the gym and ways to help clients achieve
their goals.

e Group work. Devise a fitness routine for a gymnast involving
flexibility training, stretching, strength training, and nutrition plan). One
of the students should present all the findings.

Regarding the frequency of usage of educational activities aimed
at developing students' collaboration skills, it should be noted that
in classes of foreign language for professional purposes, the activities
of codes 1 and 2 are used in almost every lesson, for example?2?:

e activities related to code 1: 1) listen to the dialogue “In the gym”,
write down words and phrases related to physical fitness; tell us about the
main aspects of physical fitness; 2) read the article “Stretching and
flexibility”, name the main types of flexibility; 3) look at the pictures with
different types of exercises, describe one of the pictures;

« activities related to the code 2: 1) work in pairs, read information about
jogging, ask a few questions on the text to the partner, discuss the beneficial
effects of this type of running; 2) work in groups of 3-4, review training
descriptions, choose statements about flexibility training, discuss your choice
with partners; 3) work in pairs, look at pictures with types of exercises,
describe one of the pictures to a partner, discuss the type of exercise.

Types of educational activities that can be attributed to code 3,
as a rule, are used in foreign language classes of professional purpose
in each content module, for example: 1) work in mini-groups, read
information about physical fitness, distribute who from the group
presents: physiological aspects, aspects of health, aspects of skills and
sports aspects of physical fitness; 2) work in pairs, develop a joint program
for the client (imagine that one of you is an instructor, the other is
a nutritionist); 3) work in pairs, look at pictures with different types
of exercise, prepare a joint description of the exercise.
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Types of educational activities related to code 4 are practically used
at the end of the semester or as a final module control, for example:
1) group work: you must present in English the university gym for first-
year students; the presentation should include a description of the work
area, equipment, information about fitness instructors, types of exercises,
a description of the fitness program; 2) group work: develop a joint fitness
program for the gymnast, including flexibility training, stretching,
strength and nutrition plan.

Types of educational activities related to code 5 can be used as a final
control of the discipline study, for example: 1) group work: prepare and
make a presentation of the university gym for a delegation of Polish students,
using Power Point, include information on practical goals, functions, hall
equipment, ways to help customers achieve their goal, and offer illustrative
material; 2) group work: develop a fitness plan for the gymnast, including
elements of flexibility training, stretching, strength, nutrition plan;
a representative of each group presents the plan of his group.

Among the types of educational activities related to code 5, e.g,, is the
participation of students in professional communication at a student
conference, which is a comprehensive solution of educational and
developmental tasks, and which is based on developing students’
collaboration skills. It should be noted that such conferences are held by
our department on a regular basis. A situation of creative
communication of future specialists within the professional sphere
of activity is created among the students of our university when
working together on the conference materials?1.

Conclusions
Thus, one of the tasks of an innovative learning environment
is to develop collaborative skills, which, in their turn, include skills such
as  distribution of responsibilities, joint decision-making
and interdependent work, as well as the ability to respect colleagues
and to make a compromise.

21 Hekos I. B. IHo3zeMHa MoBa Ta mpodeciiiHa mijroToBKa TYpUCTHUYHUX KaApiB
y BUILiA wKoJi. BicHuk Yepkacbkozo yHisepcumemy. Cepisi : IledazoziuHi Hayku.
Ne 2018. Yepkacu : bisHec-innoBauiiinui nentp YHY im. b. XmMesnbHunpskoro, 2018.
130 c. C. 65-70. ISSN 2076-586X (Print) 2524-2660 (Online). DOI: 10.31651/2524-
2660-2018-18
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Analysis of teaching activities aimed at developing collaboration
skills shows that the research and teaching staff of the Cherkasy
National University, in general, use forms and methods of work that
promote the development of students’ collaboration skills (with
different frequency) in the educational process. The most teachers
consider it necessary to apply this kind of work both for the educational
process and for further success in a professional career. A review
of students’ learning activities aimed at developing collaboration skills
shows that students have different experiences with the usage
of collaboration in the learning process. At the same time, the applied
forms of work in pairs, mini-groups and groups are approximately
evenly distributed. The forms of work for the development of students’
collaboration are the most often used in the humanities, and students
consider collaboration skills necessary for the success in their
professional careers.

The discipline “Professional-oriented foreign language” has potential
opportunities to develop skills of collaboration in the educational process,
which will also be necessary in the further professional career of students,
as the development and analysis of educational activities allowed
to distribute some forms and types of education in accordance with the
rubrics proposed by the project “Innovative teaching and learning”.

Thus, with regard to the frequency of using educational activities
aimed at developing students’ collaboration skills, the activities of codes 1
and 2 are used at almost every foreign language lesson for professional
purposes. Types of educational activities that can be attributed to code 3,
as arule, are used at foreign language classes for professional purposes in
every content module. Types of educational activities related to code 4 are
practically used at the end of the semester or as a final module control.
Types of educational activities that belong to code 5, can be used as a final
control of the discipline study.
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Introduction

Currently, educators pay much attention to preparing university
students for prolific graduate work in their spheres of study.
This involves formation of a particular dynamic mindset of an expert
who will not simply accept and fulfil instructions submissively, but will
be a proactive, independent, flexible and mobile specialist who is prone
to their further development as a language personality as well. Multi-
competence takes into account the presence of both specialised and
professional competences. Additionally, it requires integral or universal
ones, which are in some way related to the future professional
and social life of graduates. Furthermore, special attention should be
drawn to the formation and development of a number of transferable
social-psychological or soft skills, known as human skills that cover
leadership and managerial skills, skills of effective communication,
the ability to resolve conflict situations and others that should also serve
as characteristic features of a language personality. Despite
the conventional belief, it is possible to develop such competencies
for the benefit of further professional activity of university graduates
not only during the students’ learning activity, but also in the process
of evaluation of both the learning process and its outcomes. Being
involved in peer performance evaluation, students develop new
essential skills and competences promoting their further development
as language personalities. Students’ active participation increases their
autonomy and engagement in the learning process. It as well enhances
the degree of responsibility towards their own learning and that
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of other peer students. The additional advantage of peer performance
evaluation is that as a result, students will focus on the aspects of their
work under evaluation, thereby improving its quality. Other benefits
of application of peer performance evaluation and students’ active
involvement in the process of learning encompass improvement of their
motivation and productivity, development and progress of their ability
for critical analysis and critical way of thinking.

As a process, student peer performance evaluation is supposed
to include the following components, such as articulation of the purpose
of the theme being studied, revealing and collecting relevant
information valuable for students in their future profession, analysis
and interpretation of information amassed, summarising the facts and
informed decision-making. These elements aim to promote students’
active involvement in the educational process. Such active involvement
in learning will foster critical thinking skills, communicative skills,
teamwork skills, collaborative skills; develop social intelligence, higher
order thinking and intrinsic motivation; enhance students’ sense
of responsibility and independent active learning. All the skills
and competences will consequently serve a highly useful instrument
for preparation of university students for their future successful and
productive functioning as employees with a shaped proactive mindset.
Student peer performance evaluation as a kind of feedback practices in
higher education institutions oriented towards producing non-
judgemental evaluating reports is usually non-directive, which is
particularly valuable because it becomes positively and beneficially
associated with current and forthcoming developments and
improvements in students’ work and learning outcomes.

Implementation of peer performance evaluation in the system
of higher education in Ukraine will increase students’ involvement in
their own development, professional and personal autonomy in the
learning process. In peer performance evaluation, the focus is usually
placed on students’ involvement in active learning and development
of social skills. In the case of participation in peer performance
evaluation, students become active and involved in the teaching-
learning process as a pro-active valuable part, not just as passive
partakers acquiring educational information. That will make them more
active as prospective workforce and citizens as well as properly
developed language personalities.
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§ 1. Modern tasks of teaching a foreign language and a foreign
language for occupational purposes at the tertiary level
in the context of the development of a language personality

At present, particular attention is paid to preparing university
students for vigorous and effective work in their fields after graduation.
This implies both the formation of students’ specific knowledge
and competencies, and the creation of a particular active mindset
of an expert. University graduates must be ready to work productively
in a team, be able to accept decisions of other group members,
to appreciate and adequately evaluate the performance and end
products of both their work and the work of other team members.

One of the goals of contemporary higher education in Ukraine is to
focus on the production of qualified professionals of multiple
competences who would be competitive in the European and world
labour marketst. Multi-competence considers both the specialised and
professional competences, and integral or universal competences,
related to the future professional and social life of graduates. Moreover,
the formation and development of a number of social-psychological or
soft skills, which are part of the universal competencies, covering
leadership and managerial skills, skills of effective communication,
ability to resolve conflict situations attract considerable attention2.
Regardless of the long-established view, it is achievable to build up such
competencies not only during the students’ learning activity, but also
through the evaluation process of the learning process and its outcomes.
Therefore, present-day student-centred approaches in education
presuppose students’ active involvement in classroom activities that
means not just participation in the learning process, but also in the
process of evaluation.

1 Orlova N. Competence-Based Education: Context Analysis for the Subject Area
of Philology / ®inos02iuHa oceima e cyvacHomy yHieepcumemi — npoekmuuii nioxio
do opeauizayii pobomu 32i0HO 3 nosoxceHHsIMU €8ponelicbkux KeasigikayiliHux
pamok (doceid Ynieepcumemy /Jlany6iyc) : 36ipHUK Te3 HAYKOBO-MeTOJUYHUX JIOTO-
Bige#. CnagkoBiueso, 2017.C. 71-76.

2 OpsioBa H. IleparoriuHa [AOLIJBHICTH BIPOBa/PKEHHS IApUTETHOTO GopMy-
BaJILHOTO OIL[iHIOBaHHS e(pEeKTHUBHOCTI HaBYa/JbHOI [iSIJIBHOCTI  CTYZEHTIB.
PyHdameHmanbHi ma npukAAdHi AocaiONCeHHS: CYyYacHi HaQyKoB80-NPAKMUYHI pilleHHs
ma nidxodu: MixcducyunainapHi nepcnekmusu : 36ipHUK MartepianiB IV-oi MixkHa-
poJiHOI HayKoBo-NpakTH4HOI kKoHepeHuil. BaHcbka Buctpuns - Baky - Yxropog -
XepcoH - Kpusuii Pir, 2019. C. 138-139.
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The new demands for quality, goals and content of English
for Occupational Purposes (hereinafter as EOP) teaching and learning
are imposed by the current processes of globalisation. In this regard, it
is essential for educators to consider learners’ individual needs, and to
ensure existing approaches and demands while planning a learning
process. Furthermore, they should take into consideration personal,
social, cultural and economic circumstances, which could cause issues
and sometimes make fulfilment of an individual’s potential in studying
impossible. The process of learning EOP by students of non-linguistic
study fields remains especially central during the most recent decades.
Present-day professional requirements placed on prospective university
graduates include the high level of profession-oriented knowledge and
skills as well as a combination of willingness and ability to master their
professional proficiency, to be a competitive and mobile specialist in our
integrated world. Hence, these demands obligatory cover a good
command of the English language both for specific and occupational
purposes. Subsequently, besides the development of language
personalities, the ultimate goal of the higher tertiary education
is to train qualified and competitive specialists capable of meeting the
employers’ requests built upon certain competences of specific
character with the secured place of EOP.

Today, teaching students the usage of the English language on a daily
basis as well as the peculiarities of its application in profession-specific
situations is integrated into the basic tasks of the EOP courses.
The features of EOP teaching and learning organisation involve syllabus
formation, creating EOP teaching courses, reasoning for timetable
arrangements, appropriate amounts of contact study hours, availability
and contents of learning and supporting materials. Regarding planning
and organisation of EOP teaching and learning, they comprise
of the process of development of EOP syllabuses as a product
of interaction of several factors, starting from social and institutional
policy aspects to the ways the culture of an educational process formed
after the documents’ implementation. A syllabus design is known
to be a complicated process built around an initial analysis of students’
needs and the contents of education, with the subsequent evaluation
of the program effectiveness. The most well-known approach
to the syllabuses’ analysis is examining their content, that is, structures,
situations, functions and notions, units they are divided into, genres
and types of texts, procedures and tasks, language skills.
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Various reference sources and researchers as a rule classify
a syllabus in similar ways. Oxford Dictionary of Education defines
it as a specification of the content of a course of study, when the teacher
translates the contents of the syllabus into an appropriately sequenced
series of lessons designed to enable learners to achieve the learning
outcomes, which the syllabus sets out3. Richards and Rodgers mention
that the term syllabus is used to refer to the form in which linguistic
content is specified in a course or methods* Hall suggests a syllabus
to be generally understood as the content of a particular language
programme (or subject area) or the systematic guide that sequences and
structures content, specifying what is taught>.

The methods of teaching ESP generally entail overt or covert
decisions made in the relation to the selection of language items
or features to be used within a course or method. Concerning this,
we will identify two forms of syllabuses employed: a “priori” syllabus
and a “posteriori” syllabus®. Priori syllabuses are usually determined
in advance of teaching and linked to specific approaches and methods.
Educators have proposed a number of taxonomies of syllabus types
in language teaching. Richards (2001) lists the following basic syllabus
types - grammatical, lexical, functional, situational, topical or content-
based, competency-based, skills-based, task-based, text-based,
and integrated’. These types are used in accordance with the
subsequent methods: Oral/Situational methods employ a situational
type of syllabus, Audiolingual methods use a grammatical syllabus,
Communicative Language Teaching makes use of a functional syllabus,
and Task-based Language Teaching is oriented to the task-based type
of syllabus. Whatever the type of syllabus, it usually consists of a list
of grammatical items and constructions, together with a related list
of vocabulary items, or may specify the certain communicative content
of a course in terms of functions, notions, topics, grammar,

3 Wallace, S. (ed) (2009) A Dictionary of Education. Oxford: Oxford University Press.

4 Richards, J.C., Rodgers, Th.S. (2014) (34 ed) Approaches and Methods in Language
Teaching. New York : Cambridge University Press.

5 Hall, G. (2011) Exploring English Language Teaching: Language in Action. Oxon :
Routledge.

6 Richards, J.C., Rodgers, Th.S. (2014) (34 ed) Approaches and Methods in Language
Teaching. New York : Cambridge University Press.

7 Richards, J.C.,, Rodgers, Th.S. (2001) (2nd ed) Approaches and Methods in Language
Teaching. New York : Cambridge University Press.

132



Language Personality: Linguistics and Language Didactics. Part 1

and vocabulary, or can be organised in terms of text-types activities
such as reports, recounts, and narratives. However, posteriori
syllabuses are usually determined after the lesson, from examining
lesson protocols and result from interaction between teachers
and students. This type of syllabuses is distinctive to process-based
methods, such as Community Language Learning, known as Counselling
Learning when learners select content for themselves by choosing
topics they want to talk about®.

Considering the ways syllabuses may be organised, some
researchers distinguish syllabuses by content, organisation and
presentation®. Perhaps the most common way of describing syllabuses
is in terms of their content, meaning, the nature of the units the syllabus
is divided into, for example, structures, functions and notions,
situations, genre and text-type, processes, procedures and tasks,
or language skills. Structural syllabuses introduce learners to grammar
items such as modal verbs, tenses, plural forms or sentence structures
systematically. In such a context, functions, situations or tasks may also
be introduced to facilitate the central focus on structures and forms
of the target language. Yet despite the fact that the focus on forms
and structures has been criticised for a long time, and the impact
of communicative and task-based approaches and widespread
understanding that meaning matters more than forms, most EOP course
books are organised according to the structural type of syllabuses.
Contrary, functions or ‘the communicative purposes for which we use
language’ and notions as conceptual meanings such as ‘time and
duration’ propose more meaning-focussed approach to syllabus design,
where the basic units include ‘asking for information’, ‘giving advice’,
etcl0, Furthermore, a syllabus may be organised around situations such
as ‘at the Supermarket’, ‘at the Counsellor’s’, ‘at the GP’s’ etc. Thus,
currently, notional-functional syllabuses are rare in their pure form,
since ESP courses cannot teach all the functions and structures
of the English language. Moreover, they are often organised considering
genre- and text-based aspects. Although different in their own ways,

8 Richards, J.C., Rodgers, Th.S. (2014) (34 ed) Approaches and Methods in Language
Teaching. New York : Cambridge University Press.

9 Hall, G. (2011) Exploring English Language Teaching: Language in Action. Oxon :
Routledge.

10 Nunan, D. (1988) Syllabus Design. Oxford : OUP.
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structural, notional-functional and genre-based syllabuses focus on and
categorise language. In contrast, procedural, process and task-based
syllabuses prioritise principles of EOP teaching and learning and the
routes or means of EOP teaching and learning more significantly. Thus,
we can differentiate product-oriented and process-oriented
syllabuses!l. Product-oriented syllabuses usually focus on what is to be
learned and are organised according to the external (regarding
the students’ interests) factors. For example, the learning goals are
determined and established by the institutional authority, the course
content is selected by an certified expert, objectives are defined
in advance, all decisions as for the lesson plans are made by teachers
or academics, assessment is made according to the general demands
of achievement or mastery. Process-oriented syllabus designs focus
on how EOP is to be learned and are as a rule internal to learners as
objectives are negotiated between learners and teachers and described
afterwards, content is identified by learners and comprise of what
learners bring and want, and assessment is made in relationship
to the learners’ criteria of success!2. Thus, in order not to go to
extremes, the most common contemporary type of syllabus designs
is the multidimensional or multi-layered syllabus, serving a hybrid type
of syllabus that combines structural, functional and notional, task-based
learning and skills development elements.

The subsequent aspects of the improvements within EOP teaching
and learning involve organising, sequencing and grading the contents.
There are numerous ways for contents to be sequenced in EOP
syllabuses. The most broadly spread criterion is difficulty, or awareness
of necessity to teach easier material before introducing learners to the
more difficult items. However, similarly to contrasting external and
internal factors influencing syllabus designs, here we might face certain
issues in interpreting notions of ‘easiness’ and ‘difficulty’. Moreover,
linguistic forms can be of dual nature. The articles in the English
language are simple in forms, but the peculiarities of their use are
difficult to explain and learn. In addition, the existence of the learners’
‘internal syllabuses’ linked to ‘in-built learning programmes’

11 Richards, ].C., Rodgers, Th.S. (2014) (34 ed) Approaches and Methods in Language
Teaching. New York : Cambridge University Press.

12 White, R. (1988) The ELT Curriculum: Design, Innovation and Management.
Oxford : Blackwell.
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complicates perceptions of what language items learners are ready
to learn and, therefore, which language they are likely to find difficult?3.
Usefulness, or urgency, constitutes another principle around which
teachers plan EOP syllabuses. It focuses on learners’ direct needs
and is linked to frequency. On the other hand, the relationship between
usefulness and frequency is not always obvious as in some particular
contexts definite infrequent words may appear to be more useful than
those of more frequency are. Traditions also play an important role
in a syllabus design as learners and teachers expect certain items
to be included. It draws attention to the principle of grouping items
to be taught together, for example, some and any, will and going
to and many others. Although syllabuses are often organised linearly,
when language items are dealt with one after another and mastery
is assumed before learners move on, content is mainly organised
cyclically, through a spiral syllabus%. According to it, learners return
to the same content area to explore it in more depth in various contexts.
It is typical of this approach to start with learning the basic meaning
of the notion, then, on the next stage, to introduce other meanings,
steadily advancing learners’ knowledge.

Moving to other underlying approaches of categorising syllabuses,
we will consider synthetic and analytic language presentations.
Syllabuses may present language synthetically, when it is broken down
into a series of constituent parts that are taught separately.
Alternatively, language may be approached analytically, where
a language is not perceived as a series of items to be progressively
mastered and there is much less careful linguistic control within
the learning environment. Synthetic approaches to syllabus design
are directly related to structural syllabuses, and consequently
to Grammar-Translation and Audiolingual language teaching methods.
More analytical approaches to syllabus design are mainly linked
to process-oriented syllabuses and underpin stronger forms
of Communicative language teaching and Task-based language teaching.
However, most contemporary syllabuses draw upon both approaches,
being a combination of them.

13 Richards, ].C., Rodgers, Th.S. (2014) (34 ed) Approaches and Methods in Language
Teaching. New York : Cambridge University Press.
14 Corder, S. (1973) Introducing Applied Linguistics. Harmondsworth : Penguin.
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§ 2. Cooperative learning in the context of the implementation
of modern principles of teaching foreign languages
for occupational purposes

The use of fundamental principles of cooperative learning based on
active cooperation and group work in the process of teaching EOP will
help improve the quality of students’ independent learning as well as
activate their cognitive activity!5. The inclusion of cooperative learning
in the curriculum will promote awareness of the diversity of higher
education students, active involvement in the learning process of all
students, regardless of the level of their knowledge, personal differences
and characteristics, their own pace of learning and competences
formed16.

Within the multifaceted approach to the educational process at the
tertiary level, special attention should be drawn not only to the
formation of students’ general, professional and universal competences,
but also to the principles of multiculturalism, diversity and inclusivity,
since they are crucial for a multifaceted nature of language
personalities. In EOP teaching, there is an additional orientation on
mastering social and psychological skills during active and complete
involvement of students in the whole complex of the educational
process!’. Therefore, EOP learning should awaken students’ curiosity,
willingness for professional and personal growth, desire for effective
interpersonal interaction, readiness to solve problematic or conflict
situations, and at the same time, it should be dynamic and effective.

15 Orlova N. Teaching Foreign Languages for Occupational Purposes to University
Students of Non-linguistic Study Fields: Concept’s Multifaceted and Complex Nature.
Humanities Science Current Issues: Interuniversity collection of Drohobych Ivan Franko
State Pedagogical University Young Scientists Research Papers. Drohobych
Publishing House “Helvetica”, 2019. Issue 23. Vol.3, 2019. 188 p. (P. 93-99).
DOL: https://doi.org/10.24919/2308-4863.3/23.166379

16 Orlova N. Student Peer Performance Evaluation: Importance of Implementation for
Group Work Enhancement. Science and Education a New Dimension. Pedagogy and
Psychology. V11(84). Issue: 207, 2019 Nov. Budapest, 2019. 76 p. (P. 26-29).
DOI: https://doi.org/10.31174/SEND-PP2019-207V1184-05

17 Orlova N. Student Peer Performance evaluation in the Context of Teaching Foreign
Languages for Occupational Purposes. Humanities Science Current Issues:
Interuniversity collection of Drohobych Ivan Franko State Pedagogical University
Young Scientists Research Papers. Drohobych: Publishing House “Helvetica”, 2019.
Ne 25. P. 239-243. DOI: https://doi.org/10.24919/2308-4863.0/25.179025

136



Language Personality: Linguistics and Language Didactics. Part 1

During the completion of educational tasks in the context
of cooperative EOP learning, students of higher education receive
the opportunity to form and improve the qualities and skills necessary
for effective performance, fulfilment of the assignments set, solving
complex specialised psychological and social issues related to their
future professional activities!8. Among the skills and qualities developed
in a cooperative context, the following are worth mentioning: leadership
skills, ability to communicate effectively with colleagues, establish
professional contacts and techniques for identifying and solving
problems, willingness to make informed decisions, use the obtained
knowledge and experience to set up productive work as a team and
successful interpersonal interaction.

Cooperative EOP learning includes assistance, monitoring and
evaluation by peers, i.e., students-members of the same group or team.
This approach focuses on the development of critical thinking skills
in students, which is one of the basic tasks of modern higher education
institutions?®. In addition, this approach builds on and at the same time
aims to nurture, a commitment to collaborate and develop
a communicative and competent component through socially structured
interactive activities including group discussions, pair and group work
that are carefully planned to maximise student interaction and facilitate
students’ contribution to each other’s learning?°.

The implementation of a cooperative approach to EOP teaching
and learning will help create a student’s conscious mindset related
to the awareness of the important implementation of a common task
for the whole group or team. The forms of cooperative learning include
brainstorming or idea generation, opinion exchange for problem-solving
and/or decision-making, puzzle-type and jigsaw activities, creating
group projects and presentations, and more.

18 Orlova N. Student Peer Performance Evaluation: Importance of Implementation
for Group Work Enhancement. Science and Education a New Dimension. Pedagogy
and Psychology. V11(84), Issue: 207, 2019 Nov. Budapest, 2019. 76 p. (P. 26-29). DOI:
https://doi.org/10.31174/SEND-PP2019-207VII84-05

19 Orlova N. Development of Transferable Skills through Student Peer Performance
Evaluation Activities. Scientific Achievements of Modern Society. Abstracts of V Inter-
national Scientific and Practical Conference. Cognum Publishing House, Liverpool,
United Kingdom, 2020. P. 159-167. URL: http://sci-conf.com.ua

20 Orlova N. The Methodology of Teaching Foreign Languages. Cherkasy :
Chabanenko Ju. A, 2019. 122 p.
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Additionally, the learning experience becomes more memorable when
social and emotional memories are part of the learning activity. Thus,
cooperative learning that involves and engages students’ interdependence
and collaboration, is a powerful enhancer of effective memorisation during
EOP learning?!. Furthermore, all types of competencies, including socially
oriented ones, are formed and developed more successfully in a colla-
borative environment, while implementing group tasks and projects, the
involvement in which is characteristic of the cooperative approach to EOP
learning. Carefully selected and structured activities in the context
of cooperative learning meet the current requirements related to diffe-
rences within learning groups. Previously, learning groups were tradi-
tionally considered as homogeneous entities. Presently, group differences
are linked not only to personality types and to temperament characteristics,
levels of foreign language proficiency, educational, cultural and social
backgrounds, but also to personal learning paces and styles, learning
strategies and more?2.

§ 3. Development of Soft or Transferable Skills through Student
Peer Performance Evaluation Activities

Awareness of and preparedness for the forthcoming changes within
the global employment system can hardly be underestimated these
days. In present-day higher education, the trends are associated not
only with preparing university students as language personalities
to fulfil certain professional duties, to engage in specific profession-
oriented activities, but also with providing them with the opportunities
to build up and enhance a set of skills to be used in any field they will
need to be productive, are constantly becoming more crucial. As Richard
Riley has mentioned, we need to prepare students for ‘jobs that do not
exist yet, using technologies that have not been invented in order
to solve problems we do not even know are problems yet’23. That means
that not the job title but the skill sets will be necessary for future
employability. There are several employability frameworks that unite

21 Orlova N. Development of Transferable Skills through Student Peer Performance
Evaluation Activities. Scientific Achievements of Modern Society. Abstracts of V Inter-
national Scientific and Practical Conference. Cognum Publishing House, Liverpool,
United Kingdom, 2020. P. 159-167. URL: http://sci-conf.com.ua

22 Ibid. P. 164-165.

23 Gunderson. S., Jones, R. & Scanland, K. (2004). The Job Revolution: Changing How
America Works. Chicago : Copywriters Inc.
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areas as well as the competencies covered in each area. The Pearson
Employability Framework, for example, is made up of four areas such as
core academic competencies, occupational competencies, personal and
social capabilities, career knowledge and transition skills24. Core academic
competencies cover literacy, numeracy and digital fluency. Occupational
competencies include skills related to a specific job and are known as ‘hard’
skills. Personal and social capabilities as ‘soft’ skills or 21st Century skills
encompass critical thinking, creativity, communication, collaboration, self-
management, leadership and social responsibility. Career knowledge and
transition skills include showcasing skills and qualifications, developing
a presence on social media, interview skills and CV writing. Critical thinking
can be manifested through the abilities to solve problems, make reasoned
judgements, analyse and evaluate, reflect and make connections. It can be
developed by means of categorising, choosing the best option, making
predictions, making decisions supported by reasoning when given time to
think. Creativity as an ability to produce novel and useful ideas can be built
up by knowing idea creation techniques, through elaborating, analysing,
refining and evaluating ideas, forming creative problem solving that are
supported by the awareness of freedom to make mistakes. Communication
is a social process in which information is exchanged in order to convey
meaning and achieve desired outcomes. It can be fulfilled by developing
abilities to identify desired outcomes, craft clear messages, model others’
minds, adhere to conversations, account for social and cultural differences,
listen actively, do in-depth reading and others. Collaboration is more than
just ‘group work’. However, it is also based on interpersonal commu-
nication, conflict resolution, task management, group formation, role
assignment and peer evaluation. Self-management is the ability to deal with
one’s emotions, behaviour, effort and environment intentionally and
strategically in the pursuit of goals that are fulfilled via planning, organising,
persistence, progress monitoring, control and attention to details. Under
present day conditions, leadership has shifted focus from managing and
controlling to inspiring and motivating. As a skill, leadership challenges
assumptions, establishes vision and possibilities for the future, fosters
collaboration among followers, respects and acknowledges contributions,
empowers followers and provides authority, maintains accountability,

24 Pearson Employability Framework. Online resource. Retrieved from:
https://www.pearson.com/uk/web/future-skills-for-employability.html?utm_source=
twitter&utm_medium=social&utm_campaign=GBSEGS0819EPQEM
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is open-minded to ideas and viewpoints, provides mentorship. Social
responsibility is viewed as the ability to behave ethically and sensitively
toward social, cultural, civic and environmental questions. This skill
framework is interwoven with the essential transferable skills that are
significant and helpful across different areas of life, especially when
applying for a job or when thinking about a career change as these skills are
highly sought by present-day employers. Moreover, these skills are a great
way to show a person can fit for a position or a job, regardless of a person’s
previous experience, because they can be applied to a wide range
of different jobs and industries.

Soft or transferable skills are highly valued by employers because
of their ability to show what a person as a candidate brings to a position,
and highlight what and to what extent a person has learnt from previous
roles or experiences. As examples, we can mention leadership, time
management, prioritisation, delegation, listening, communication,
research and analysis. In case when several candidates are well qualified
for a job, the one who demonstrates developed soft or transferable skills
will have higher chances to win the job contract. As it is clear, this type
of skills cannot be taught, however, may be enhanced through
appropriate activities during an educational process. Moreover, these
skills should be formed during studying at all educational levels and
mastered at the tertiary educational level with the focus on their practical
application in students’ fields of study and areas of employability.

Teaching EOP can be valuable for the development of soft or
transferable skills. Both modules as academic courses cover not just
specific linguistic aspects, but at the same time, may involve certain
activities beneficial in the context of fostering soft or transferable skills.
Among the methods and approaches used in teaching EOP, cooperative
learning is known to promote cognitive activity, increase the level
of independence in students in the learning process and so on?2s.
The dynamic nature of the educational process within the framework
of cooperative learning, awakening of students’ natural curiosity,

25 Orlova N. (2019). Teaching Foreign Languages for Occupational Purposes to University
Students of Non-linguistic Study Fields: Concept's Multifaceted and Complex Nature.
Humanities Science Current Issues: Interuniversity collection of Drohobych Ivan Franko
State Pedagogical University Young Scientists Research Papers. Drohobych : Publishing
House “Helvetica”, 2019. Issue 23. Vol. 3, 2019. 188 p. (P. 93-99). DOI: http://doi.org/
10.24919/2308-4863.3/23.166379
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implementation of the approach of active involvement and the use
of student-oriented tasks and activities make cooperative learning
essential for addition to a university syllabus2¢. Despite the lack of its
application, cooperative learning is supposed to be a helpful perspective
in teaching EOP because of cooperation and collaboration used in it.
This approach to EOP learning is focused on the diversity of participants
as well as direct involvement of all students in the learning process,
regardless of their levels of knowledge and pace of study?’.

Cooperative learning is considered an instrument that provides
university students with opportunities to engage in learning actively, be
involved in sharing ideas, problem-solving, and decision-making in
order to complete academic tasks promoting improvement in students’
performance. Beneficial roles of cooperative learning in the context
of soft or transferable skills development can be explained by the
reliance of this approach upon the similar competencies: individual
accountability, personal responsibility for reaching individual and group
goals, systematic group processing and reflection?8. In the context
of cooperative learning, development of soft or transferable skills takes
place during student-oriented and student-driven activities, promoting
not only comprehensive learning, but also the skills necessary for future
employment in the flexible global labour market. Soft skills are likely to
be enhanced in the collaborative and cooperative learning environment,
as students are required to exercise their leadership, communication,
conflict resolution skills etc, so they can function efficiently and
effectively in future. The cooperative and collaborative learning
activities include such forms as think-pair-share, three-step interviews,
round-table discussions, structured problem-solving, jigsaw activities
and others. Whatever the title, collaborative learning, cooperative
learning, group-based learning, the focus in all these cases is placed on
student involvement in active learning and development of social skills,

26 Orlova N. Methods of Increasing Motivation for Learning Foreign Languages
for Occupational Purposes. Cherkasy University Bulletin, Pedagogical Sciences Series.
Cherkasy, 2016. Ne 3. P. 89-95.

27 Orlova N. Student peer performance evaluation: importance of implementation
for group work enhancement. Science and Education a New Dimension. Pedagogy
and Psychology. V11(84). Issue: 207. 2019 Nov. Budapest, 2019. 76 p. (P. 26-29).
DOI: https://doi.org/10.31174/SEND-PP2019-207VII84-05

28 Slavin, R. E. (1990). Cooperative learning: theory, research, and practice. Upper
Saddle River: Prentice Hall
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allowing for a greater degree of student autonomy in an educational
process. The use of the underlying principles of cooperative and
collaborative learning based upon collaboration and group work will
promote the quality of independent learning and activate curiosity,
readiness to grow personally and professionally??. At the time
of working on the group tasks during EOP lessons, students develop
language skills, profession-oriented competencies and transferable
skills significant for future employment. They learn how to commu-
nicate with other group-members effectively, and how to convey
information and formulate assignments. Students discover how to solve
problems either at workplace or in relationships and how to establish
and develop professional contacts and relations. Moreover, learners
study the ways to identify and resolve conflicts, be ready to make
reasonable decisions, accept feedback, evaluate the process and come
to relevant conclusions in order to improve the quality of work or study
both at the personal and group levels.

Soft or transferable skills are possible to be developed not only
during students’ learning activities, but also in the process of evaluation
of both the learning process and its outcomes. Involvement in peer
performance evaluation helps students develop and enhance soft or
transferable skills 30, since a process of student peer performance
evaluation (hereinafter as SPPE) is supposed to encompass such
constructs as revealing and collecting valuable information, analysis and
interpretation of information amassed, summarising the data and
informed decision-making. These elements will then foster
communicative and collaborative skills, critical thinking skills,
teamwork skills; develop social intelligence, higher order thinking,
leadership and managerial skills that will serve a significantly helpful
instrument in preparing university students for functioning as flexible
and open-to-development employees. Being oriented towards
production of non-judgemental evaluating reports, SPPE is a kind

29 Orlova N. Cooperative Learning in the Context of Fulfilment of Present-day Principles
of Organisation of Teaching English for Occupational Purposes. Overcoming Language
and Communication Barriers: Education, Science, Culture: Proceedings of International
Scientific and Practical Conference. K. : NAU, 2019. 628 p. (P. 412-416).

30 Orlova N. Peer Performance Evaluation as a Tool Promoting Development of Students’
Interdisciplinary Soft Skills. EU Cross-Border Cooperation Activities and Governance of its
Eastern Neighbourhood: Workshop Proceedings. Cherkasy, 2019. 76 p. (P. 36-39).
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of feedback practices associated with current and forthcoming develop-
ments in university students31.

All activities within the process of SPPE can be directed towards
development and mastering certain soft or transferable skills. From the
subdivision of communication skills, SPPE will be beneficial to building
capabilities to report information, provide appropriate feedback, and
respond to both positive and negative feedback appropriately. The skills
from the subdivision of planning/research/investigation developed
through practicing SPPE in the context of cooperative learning include
abilities to identify problems, imagine alternatives, gather information
and extract important information, develop evaluation strategies, define
needs and make conclusions. Important skills from those of the work
survival subgroup that may be fostered during cooperative learning and
SPPE activities encompass accepting responsibility, making decisions,
attending to detail, evaluating personal and professional strengths and
weaknesses. To build up the organisational skills together with
leadership and management while completing group tasks, students are
required to master abilities to handle details, promote changes, analyse
and prioritise tasks, follow up with others to evaluate progress, give
praise and credit to others for a job well-done, identify people who can
contribute to solutions of problems or tasks, take responsibility for
decisions.

When being involved into SPPE activities during and after
completing group-based tasks and projects, students are likely to build
up such abilities as to define problems and identify possible causes,
identify possible solutions and select the most appropriate one; develop
plans to implement solutions, involve group members to evaluate
solutions etc.

Involvement in SPPE allows students to analyse and evaluate the
skills within such groups as an academic field, an organisational side,
productivity and social factors. The academic aspects to be evaluated
cover awareness and ease with material under discussion, enthusiasm
and interest in the project contents, intellectual contributions made to
the team project discussion etc. The following statements will represent
the organisational side: regular and punctual attendance of group

’

31 Orlova N. Peer Performance Evaluation as a Tool Promoting Development of Students
Interdisciplinary Soft Skills. EU Cross-Border Cooperation Activities and Governance
of its Eastern Neighbourhood: Workshop Proceedings. Cherkasy, 2019. 76 p. (P. 36-39).
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meetings, prompt completion of the assigned tasks, qualitative
preparation of the tasks assigned, accuracy in task completion,
participation in developing ideas and planning project work,
participation in leading or facilitating group work or discussion, reliability
in terms of attending group meetings. Students’ effectiveness
and productivity may be evaluated through the following assertions:
the amount of work done, the quantitative value of the useful ideas
brought in, willingness and readiness to accept and fulfil the tasks given,
accurate and complete completion of the assigned tasks. Among the social
skills, we should distinguish between demonstration of cooperation
and support with other members of the group, willingness to cooperate
with individual members of the group in successive project work,
the degree of contribution of each group member to the collective project
work, willingness to discuss the ideas of others. In addition, social skills
include assistance and readiness to foster and support other group
members, capacity to share thoughts, listen attentively and appreciate
the views of other group members, positive contribution to the group
work, assistance and support given to other members of the group
in their tasks, awareness of the personal value of each group member32.

§ 4. Student peer performance evaluation:

ways of implementation at the tertiary educational level

for the benefits of language personalities’ development
Present-day student-centred approaches in education presuppose
students’ active involvement in classroom activities that means not just
participation in the learning process, but also in the process
of evaluation. In this context, it is required to distinguish between
assessment and evaluation. In general, all types of assessment and
evaluation are meant to measure the effectiveness of learning33 and can
be based upon either qualitative evidence, or a quantitative assessment.
According to Wallace, evaluation should be differentiated from

32 Orlova N. Student peer performance evaluation: importance of implementation
for group work enhancement. Science and Education a New Dimension. Pedagogy
and Psychology. VII(84), Issue: 207, 2019. Budapest, 2019. 76 p. (P. 26-29).
DOLI: https://doi.org/10.31174/SEND-PP2019-207VI1184-05

33 Kyuim I. M. Jlo npo6sieMH OLjiHIOBaHHS HaBYaJIbHOI JAiJIHOCTI 37400yBaviB BHILOL
OCBITH 3 iHO3eMHOI MOBM npodeciiiHoro cnpsimyBaHHs1. [Ipo6iemu MosHoi ocobucmocmi:
JNiHesicmuka ma siHzeodudakmuka : Martepiaau IV MixHapoAHOI HayKOBO-IPaKTHYHOI
koH¢epeHuii. Yepkacy, 2018. C. 171-176.
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assessment because only students’ levels of attainment may be assessed,
whereas the effectiveness of the learning process should be evaluated3+.
That is, as mentioned by Frank, assessment is a summative form
of measuring students’ attainment focussing on learning outcomes,
while evaluation represents a formative type of assessment focussing
on learning as a process3®. In other words, evaluation is the assessment
for learning which aims to facilitate the development of necessary
competencies in students.

However, it is important to emphasise that peer evaluation plays
a significant role in the process of evaluation as a multifaceted concept.
This type of evaluation involves peer students who provide evaluation
of certain aspects linked to their own and other students’ level
of participation in the learning process3¢. Being involved in peer
performance evaluation, students develop new essential skills and
competences. Moreover, students’ active participation will increase
their autonomy and engagement in the learning process. It will as well
enhance the degree of responsibility towards students’ own learning
and that of other peer students3’. The additional advantage of peer
performance evaluation, as stated by Farrell and Jacobs, is that
ultimately, students will focus on the aspects of their work under
evaluation, thereby improving the quality of that work38. Other benefits
of application of peer performance evaluation and students’ active
involvement in the process of learning encompass improvement of their
motivation and productivity, development and progress of ability
for critical analysis and critical way of thinking.

As a process, SPPE presupposes incorporation of the following
components, including articulation of the purpose of the theme being
studied, revealing and collecting relevant information valuable for students
in their future profession, analysis and interpretation of information

3¢ Wallace, Susan. (Ed.).(2009). A Dictionary of Education. New York : Oxford
University Press. 335 p.

35 Frank, Jerrold. (2012). The Roles of Assessment in Language Teaching. English
Teaching Forum. Vol. 50. Ne 3. P. 32.

36 Hall, Graham. (2011). Exploring English Language Teaching: Language in Action.
New York : Routledge. 282 p.

37 Frank, Jerrold. (2012). The Roles of Assessment in Language Teaching. English
Teaching Forum. Vol. 50. Ne 3. P. 32.

38 Farrell T.S. C,, Jacobs, G. M. (2010). Essentials for Successful English Language
Teaching. London : Continuum International Publishing Group, 142 p.
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amassed, summarising the facts and informed decision-making. These
elements aim to promote students’ active involvement in the
educational process. Students’ participation in the process of evaluation
will widen their understanding of learning requirements and learning
outcomes expected. Thus, it will improve both of them, meaning the
process and product of learning. Since the process of peer performance
evaluation does not entail pure peer judgement and grading, it focuses
on the ongoing learning process, consequently, providing student
participants with the possibility to influence it while assisting others
and correcting their performance. So, students become more actively
involved in the educational process. Such active involvement in learning
will foster critical thinking skills, communicative skills, teamwork skills,
collaborative skills; develop social intelligence, higher order thinking
and intrinsic motivation; enhance students’ sense of responsibility
and independent active learning. All the skills and competences will
serve a highly useful instrument to prepare university students for their
future successful and productive functioning as employees
with a shaped proactive mindset. Student peer performance evaluation
as a kind of feedback practices in higher education institutions oriented
towards producing non-judgemental evaluating reports is usually non-
directive, which is particularly valuable because it becomes positively
and beneficially associated with current and forthcoming developments
and improvements in students’ work and learning outcomes.

SPPE in the context of cooperative learning can be a useful tool that
will improve both the learning process and its outcomes, but it also
prepares students for engaging in and accomplishing group tasks
in their future professional fields as successful and productive industry
professionals who work together to achieve common goals. Cooperative
or group-based learning is highly dependable on various socio-
psychological factors. The most influential group-work phenomena
include social facilitation and social loafing. The latter is an example
of social inhibition as a general effect where the presence of others
interferes with or inhibits the carrying out of actions3°. According
to Colman (2009), social loafing as a tendency to reduce the effort
toward a task as part of a cooperative group, tends to occur when

39 Reber, A.S. Allen, Rh., & Reber, E.S. (Ed.). (2009). The Penguin Dictionary
of Psychology (4th Ed). London : Penguin Books.
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individuals contribute to a group product’. In academic, cooperative
settings, the effect of social loafing can be noticeable as students put less
effort into solving academic or applied cognitively complex problems
when these tasks are carried out in a group. As been mentioned by
Zajonc (1965), a reason for social loafing to occur can be the presence
of other people that can make individuals feel relaxed and anonymous#2.
Another cause of group pathologies including social loafing described
in a recent comprehensive review on group behaviour by Baumeister
et al (2015) linked their occurrence to submerging of the individual self
in the group*2. Thus, social loafing can be reduced by making individual
contributions identifiable within the group evaluated adequately.
It means that group members’ efforts can be enhanced when the group
is subject to student peer performance evaluation. SPPE can improve
reciprocal communication within the group; consequently, better
communication quality will promote the reduction of social loafing.

As stated by Hall (2011), assessment as the general process
of monitoring or keeping track of the learners’ progress can fulfil both
a formative and summative role43. Jerrold Frank suggested that student
peer evaluation can serve an effective alternative form of formative
assessment involving students who themselves evaluate each other’s
levels of participation, engagement, behavioural and organisational
aspects4,

In higher education in Ukraine, summative assessment focusing
on results of learning, in other words, on learning as an end product,
is traditionally used to grade students who are exceptionally passive
in the process of assessment. Formative assessment, or evaluation aims
to facilitate the development of content and competences through

40 Colman, A. M. (Ed.). (2009). A Dictionary of Psychology (3d Ed.). Oxford and New
York : Oxford University Press.

41 Zajonc, R. B. (1965). Social Facilitation. Science, New Series. Vol. 149. Ne 3681.
Jul. 16, 1965. P. 269-274.

42 Baumeister, R,, Ainsworth, S. & Vohs, K. (2015). Are Groups More or Less than the Sum
of their Members? The Moderating Role of Individual Identification. The Behavioral
and brain sciences. 2015, May 1. Pp. 1-38.DOI: 10.1017/S0140525X15000618

43 Hall, G. (2011). Exploring English Language Teaching: Language in Action.
New York : Routledge.

44 Frank, Jerrold. (2012). The Roles of Assessment in Language Teaching. English
Teaching Forum. Vol. 50. Ne 3. C.32. Available at: https://files.eric.ed.gov/fulltext/
EJ997527.pdf
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evaluation of students’ own activity and that of their peers’, members
of the same group, activity. In this case, students play an active role and
are highly involved in the teaching-learning process as its valuable part.
Although this form of evaluation is not widespread in the system
of higher education in Ukraine, it is significant to promote and
implement SPPE in the tertiary educational level in Ukraine, as it is
supposed to be beneficial for both learning as a process of gaining new
knowledge, skills and competences, and learning outcomes as a final
product to be assessed summatively by a tutor. Due to its features, SPPE
helps students develop essential skills, increases students’ autonomy
and engagement as well as enhances the degree of responsibility
towards their own learning and that of other students. SPPE is usually
associated with group/team work with each group/team member’s
contribution to the process and final product being significant.
The levels of group/teamwork competencies and skills can hardly be
assessed by teachers or tutors solely. As a rule, group members have
more opportunities to amass the information required for a sufficient
evaluation. Thus, SPPE can be considered as an effective tool for tutors
aiding them in group-work evaluation. However, it is crucial to point out
the weaknesses SPPE has. Information about students obtained from
students, peer group members, is definitely influenced by social
acceptance within a group, students’ relationships and attitudes
towards other group members. Depending on relationships within
a group, or personality traits of individual students, group members can
either express unwillingness to criticise other students as their friends
or be overwhelmed by a wish to over-criticise those they have bad
relations with or negative attitudes to. As the subjectivity seems to be
the main weakness influencing the effectiveness of SPPE, the thorough
evaluating instruments should be developed to solve the issue.
The students need explanation, demonstration, preparation and
training. As stated by Hains-Wesson (2013), the teaching staff should
inform students and discuss aspects linked to SPPE, starting with its
objectives, procedure and expectations*>.

Since SPPE is not incorporated into the system of higher education
in Ukraine, its implementation in the context of teaching EOP requires

45 Hains-Wesson, R. (2013). Peer and Self Assessment. Available at:
https://www.deakin.edu.au/__data/assets/pdf_file/0020/53462 /peer-and-self-
assessment.pdf
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substantial preparation. It should include preliminary studies on
students’ perspectives on possibilities of involvement into SPPE, design
and development of questionnaires, experiment verification of the
influence SPPE has on the progress of both individual students and
team/group work, and subsequent implementation of SPPE into the
learning progress. Thus, effective SPPE implementation requires
development of SPPE tasks with clear, unambiguous, and
understandable criteria and standards, engagement in training and
practicing SPPE activities before actual employment of SPPE. In case
of evaluating students’ contribution to group work or project, it should
be clearly stated what degree, content and extent of a student’s
contribution will be evaluated. Therefore, it is vital for students’ explicit
encouragement to provide them with adequate instruments to practice
SPPE effectively. In this context, it is necessary to know students’ views
of the form and contents of SPPE questionnaires, as well as their
attitudes towards SPPE as a prospective form of evaluation during EOP
teaching and learning. To develop effective SPPE instruments
to examine students’ views on SPPE for learning and improvement
of the learning process and learning outcomes with regard to
group/team work, it is necessary to distinguish students’ key skills and
activities to be evaluated by their peers. As mentioned by Peng (2010),
the core skills revealed during students’ group work to be evaluated
encompass participation in group meetings and discussions, degree
of preparation for meetings and discussions, communication with other
group members, effective contribution to group work and fulfilment
of allocated responsibilities#t. It is assumed that these five skills are
definitely associated with group/team work and should be included into
questionnaires. However, some skills are more complicated.
Consequently, they need formulation that is more detailed. To amass
required data concerning students’ personal attitudes and considera-
tions as for SPPE and its implementation, it is essential to design
a questionnaire for conducting a semi-structured interview. Since
collaborative group/team work presupposes that not only academic
factors will be involved, it is necessary to add evaluating statements
concerning social aspects, productivity and organisational constructs.

4 Peng, Jui-ching. (2010). Peer Assessment in an EFL Context: Attitudes
and Correlations. Selected Proceedings of the 2008 Second Language Research Forum,
ed. Mathew T. Prior et al. 89-107. Somerville, MA: Cascadilla Proceedings Project.
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Consequently, the questions for a semi-structured interview are
supposed to clear up the following: (a) Have you ever experienced SPPE?
(b) Do you think your personal relationships can influence the objectivity
of your evaluation? (c) How will your personal relationships influence
your evaluation of other group members? (d) Can SPPE influence the
quality of the whole group/team work? (If Yes - explain how) (e) Can
SPPE influence productivity of work of individual group members?
(If Yes - explain how) (f) Can SPPE be used as a means to influence group
members? (g) Is there a possibility that the prospective implementation
of SPPE will improve the quality of preparation and learning outcomes
of group/team work? (h) Will SPPE implementation influence group/team
work dynamics? (If Yes — explain how) (i) Do you consider it necessary
to implement SPPE in the system of higher education in Ukraine?

The Likert-like scale questionnaire statements can be divided into
four skill groups: an academic field, an organisational side, productivity
and social factors. The academic aspects to be evaluated cover
awareness and ease with material under discussion, enthusiasm and
interest in the project contents, intellectual contributions made to the
group/team project discussion etc. The organisational side will be
represented by the following statements: regular and punctual
attendance of group meetings, prompt completion of the assigned tasks,
qualitative preparation of the tasks assigned, accuracy in task
completion, participation in developing ideas and planning project
work, participation in leading or facilitating group/team work or
discussion, reliability in terms of attending group/team work meetings.
Students’ effectiveness and productivity may be evaluated through
the following assertions: the amount of work done, the quantitative
value of the useful ideas brought in, willingness and readiness to accept
and fulfil the tasks given, accurate and complete completion of the
assigned tasks. Among social skills, we should distinguish
demonstration of cooperation and support with other members of the
group, willingness to cooperate with individual members of the group in
successive project work, the degree of contribution of each group
member to the collective project work, willingness to discuss the ideas
of others, assistance and readiness to foster and support other group
members, capacity to share thoughts, listen attentively and appreciate
the views of other group members, positive contribution to the group
work, assistance and support given to other members of the group
in their tasks, awareness of the personal value of each group member.
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Conclusions

To summarise, it should be stated that in the process of the
development of a language personality through the SPPE during
teaching a foreign language and a foreign language for occupational
purposes at the tertiary educational level, academics are to take such
aspects as syllabus types and designs, principles and components
of cooperative learning, and organisational peculiarities of SPPE
and its ways of implementation into consideration.

Thus, it is significant to mention that EOP syllabus designs involve
certain decisions about language content, organisation and presentation.
Syllabuses provide transparency, clarifying learning objectives for teachers,
learners and other interested parts including parents and policy-makers.
They also regularise and guide teaching and learning; specifying what
content is taught and how it should be organised. Yet the main attempts
in a syllabus design are to ensure uniformity, it is highly problematic to
identify clearly what can be learned easily and quickly, as well as to predict
EOP learning outcomes through individual characteristics, which involve
‘hidden syllabuses’#’. ‘Hidden’ syllabuses may be typical not only
of learners. Here we can speak about teachers’ ‘hidden’ syllabuses since
their beliefs about the EOP learning content and its organisation differ
from the ‘official’ syllabus. Indeed, all interested parties including
learners, teachers, parents, institutional authorities and policy-makers
may have their own ‘hidden syllabuses’ that may cause mismatches
between the ‘official’ syllabus and actual practice*s. Finally, it is signi-
ficant to state that in order to enhance EOP learning organisation
it is necessary to remember that syllabuses should act as a guide
for teaching and learning, however they are not to be too prescriptive
or overly comprehensive, since they may be viewed by teachers as
controlling and disempowering documents that impose both content
and classroom methodologies. Consequently, syllabuses need to be
designed in close connection between teachers, learners and
administrators and leave scope for individual interpretation. There is
a pressing need for a more modern and flexible syllabus in EOP at

47 Johnson, R. K. (1989) ‘A Decision-making Framework for the Coherent Language Curricu-
lum’. In RK. Johnson, (ed.) The Second Language Curriculum. Cambridge : CUP. P. 1-23.

48 Nunan D. (1989) ‘Hidden Agendas: The Role of the Learner in Programme Imple-
mentation’. In R.K. Johnson, (ed.) The Second Language Curriculum. Cambridge : CUP.
P. 176-186.
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university level#?. Besides, following the recommendations given by Bolitho
and West, contemporary versions of EOP syllabuses designed in Ukraine
should be organised in accordance to the current approaches and
correspond to the worldwide standards®C. Since there exists an urgent
requirement for contemporary teaching and supporting EOP materials,
a more modern and flexible syllabus for English at university level, the
Ministry of Education and Science of Ukraine should ensure that
international EOP materials are used with the accompanying technological
support and aids. Furthermore, a contemporary, communicative EOP
syllabuses that meet international standards is being developed, and EOP
courses are taught correctly in accordance with the number of contact
hours recommended for the entire study period (of four years) to achieve
required CEFR standards in language learning51.

Thus, cooperative EOP learning is oriented towards the formation
of the necessary competences in contemporary graduates that is an
important condition for their present successful learning and further
productive activity in the field of their chosen field.

Moreover, taking into account the content and the specific
components of the cooperative learning and SPPE, it becomes evident
that they both serve a setting that will facilitate the effective
development and improvement of soft or transferable skills in almost all
subdivisions. The value of a wider use of cooperative learning during
EOP lessons and SPPE implementation at the tertiary educational level
will promote desired productive changes in the progression
in the development soft or transferable skills and their enhancement
for the benefit of students’ academic and employment success and
progression in their academic activities and future employment. SPPE is
supposed to be very useful in order to prevent social loafing, since it can
help distinguish individual contribution from group productss2.

49 Bolitho R. & West R. (2017) The internationalisation of Ukrainian universities: the
English language dimension. British Council, Ukraine : English for Universities
Project / InTepHanioHasnizanis ykpaiHCbKUX yHiBepcHTeTiB y po3pisi aHrjilcbkol
MoBH. [IpoekT «AHrjilicbka MoBa JJiag yHiBepcuteTiB» / Pox BosaiiTo Ta Piuapp
Bect. K. : BugaBuunTso «Ctanb». 2017. C. 82.

50 [bid. P. 95.

51 Ibid. P. 96.

52 Peng, Jui-ching. (2010). Peer Assessment in an EFL Context: Attitudes and Cor-
relations. Selected Proceedings of the 2008 Second Language Research Forum, ed.
Mathew T. Prior et al. 89-107. Somerville, MA: Cascadilla Proceedings Project.

152



Language Personality: Linguistics and Language Didactics. Part 1

However, to become actively engaged in SPPE, students should be aware
of its benefits, know how to learn from it, not just simply judge others
and be judged by others. The non-directive nature of SPPE promotes its
positive association with forthcoming improvements and developments
in students’ current learning process as well as their future career.

Thus, implementation of SPPE in the system of higher education in
Ukraine will increase students’ involvement in their own development,
professional and personal autonomy in the learning process. In peer
performance evaluation, the focus is placed on students’ involvement in
active learning and development of social skills. In the case
of participation in peer performance evaluation, students become active
and involved in the teaching-learning process as a pro-active valuable
part, not just as passive partakers acquiring educational information.
That will make them more active as prospective workforce and citizens.
In order to implement SPPE effectively, we should consider students as
significant stakeholders with their individual and different from those
of teaching staff's perspectives on SPPE in general and within EOP
context in university settings. Subsequently, the implementation
of SPPE will serve a functional construct of the process of teaching
students whilst developing their language personalities at the tertiary
educational level in Ukraine.
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