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All human rights are interlinked. This includes the right to education.
It is not possible to achieve an effective education unless other rights
are realized. And if the right to education is fulfilled, it leads to the
realization of other rights. Thus, since the 1990s, there is a rise in attention
to inclusion in education encompassing inclusion in higher education (HE),
which is an important element of and leads to equity in society, as well as
being unmissable in an equitable society. Equity refers to the fair treatment
of everyone to not only ensure equal access but also an equal likelihood
of opportunity or, equal educational opportunities.

Inclusion in education is a fundamental issue core to the principle
that “Everyone has the right to Education”, as stated in Article 26
of the Universal Declaration of Human Rights proclaimed by the United
Nations General Assembly in Paris in December 1948. Inclusion
in education also figures prominently in Agenda 2030 under Sustainable
Development Goal (SDG) 4, and has gained importance internationally;
it is imperative for equality and human rights, with educational, social,
and economic benefits. [3] Inclusive education has generally been connected
to the requirements of people with disabilities and the interaction between
special education and mainstream education.

Since the 1990s, the struggles of those with disabilities have impacted he
world's view of inclusion in education, through measures taken in The
United Nations Convention on the Rights of the Child (1989), the World
Declaration on Education for All (1990), and the United Nations Standard
Rules on Equalization of opportunities for Persons with Disabilities (1993)
and the Salamanca Declaration and Framework for Action (1994). This has
resulted in Article 24 (the right to inclusive education) in the 2006 UN
Convention on the Rights of Persons with Disabilities, which acknowledges
the rights of the disabled to inclusive education, thus producing a legally
binding instrument with reference to the concept of quality inclusive
education. To understand what this actually means and what measures are

20



needed to make it a reality, the Committee on the Rights of Persons with
Disabilities produced a “General Comment” on education — a document that
explains what inclusive education means and sets out in detail what
governments must do to create inclusive education systems. [2]

The right to inclusive education is now defined as a process that shapes
culture, practice and policy within the educational setting. Inclusive
education aims to address the diverse needs of individual students,
and to remove barriers that hinder the presence, participation and achieve-
ment of learners. An inclusive approach places emphasis on providing
support to groups of learners who may underachieve or be marginalized or
excluded. Inclusive education is an education system that includes all
students, and welcomes and supports them to learn, whoever they are and
whatever their abilities or requirements. This means making sure that
teaching and the curriculum, learning buildings, classrooms, transport and
toilets are appropriate for all students at all levels [1].

Inclusive education requires: non-discrimination, best interests of the
students, right of the students to be heard, protection from violence and
abuse, opportunity for life within the community, support with mobility,
access to health care, habilitation and rehabilitation. It promotes:
participation in public life, exercise of legal capacity, work and employment,
adequate standard of living [2].

Inclusive education involves transforming the whole education system —
legislation and policy, systems for financing, administration, design, delivery
and monitoring of education, and the way educational institutions are
organized, namely:

1. Commitment and investments from education ministries — it takes time
and money to change systems.

2. Support for teachers and students — teachers need training and
guidance, and students need to be provided with services to overcome
barriers to learning.

3. Promotion of respect for diversity and inclusive learning — action
is needed to challenge negative attitudes and prejudice against students
with disabilities.

4. High expectations of all students — teachers need to invest in and
support all students.

5. Safe and inclusive environments — students cannot learn if they are
frightened either of teachers or bullying from other students

6. Partnerships between organisations of people with disabilities and
educational institutions — inclusive education will benefit from the widest
possible experience and knowledge.

7. Systems to monitor progress — it is vital to measure whether the
situation is improving, and if not, what further changes are needed.
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Inclusion in higher education links to HE with equal educational
opportunities for every student. There is a general trend in the focus
of inclusion in education toward equal educational opportunities for every
student, regardless of their bodies, background, or views, which is a change
from the narrower focus of inclusion in education on students with special
educational needs in the 1990s. Nowadays, the study of inclusion in HE is
influenced by a variety of research fields, including disability studies but
also gender studies, queer/LGBTQIA + studies, and multiculturalism and
anti-racism education [1].

In accordance with the social model, it is essential for establishing equal
educational opportunities in HE to view the diversity of the student
population as an asset to education, and not as an issue or deficit. This leads
to general view of inclusive HE, which focuses on providing education for
every student, giving everyone the opportunity to thrive, realizing their
capabilities, meaningfully engaging, and contributing to the flourishing
of others. With this broader focus on inclusive HE and equal educational
opportunities, and the focus on the shortcomings of the HE system, barriers
to education can be removed for every student, aiding equity in society.

Inclusive learning environments refer to spaces where learning takes
place (tools, culture, and organization), where every student has equal
educational opportunities. The tools, culture, and organization in which
students learn are influenced by a wide variety of actors. Collaboration
between these actors is important to improve inclusion in learning
environments. Higher education teachers are one of these actors, as are
students, HE institutions and national policymakers.

So, higher education teachers play a crucial role in making learning
environments more inclusive. They directly, albeit within the framework
established by the HE institution, influence the learning environment of
students; they design courses (“organization”), assess students' progress
(“tools”), have regular contact with students, and can function as role
models/trendsetters (“culture”).

However, the studies indicate three categories of challenges higher
education teachers have in establishing inclusion in HE: ineptness that HE-
teachers recognise in themselves (HE-teachers’ knowledge, skills, experi-
ence, and insecurity), HE-teachers’ perception of students' competences, and
challenges HE-teachers experience in their HEI (lack of resources, support,
training, and information). So, higher education teachers’ challenges for
inclusion in HE are internal (lack of knowledge, skills, experience, and
confidence) and institutional (lack of resources, support, information, and
training). Thus, the necessity of cooperation between teachers and HE-
institutions, in addition to the role of scholars in studying teachers'
understanding of inclusion, to improve the inclusive learning environment
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of students in HE. In general, as researches show, higher education teachers
recognise in themselves to establish inclusion in HE, but their lack
of knowledge is reported as a challenge. However, ‘lack of knowledge’
appears to have different meanings: knowledge about students' needs;
knowledge about inclusion and tools; and knowledge about HE institution’s
policies [1].

War affects all students, but for students with special educational needs,
the psychological and social challenges are often more devastating. Loss
of familiar surroundings, evacuation, danger, feelings of uncertainty, and
constant stress all add to existing developmental, learning, and socialization
difficulties. Three key challenges are: the impact of stress and traumatic
events, social isolation, and lack of professional support.

The experience of wartime has emphasized that inclusive education
should not only be formal, but also truly accessible and flexible. The crucial
lessons are: 1) Flexibility of the system: the ability to switch between online
and offline formats without losing the quality of education. 2) Indivi-
dualization: each student should have a digital portfolio and an individual
development plan, available in any institution. 3) Psychological support:
providing students and families with constant access to specialist consul-
tations. 4) Partnership: close cooperation between HE institution, families,
the state and the public sector. These lessons should become the foundation
for future reforms, so that inclusive education in Ukraine is not only
a response to the challenges of the present, but also a guarantee of equal
opportunities in a peaceful future.

Despite numerous challenges, inclusive education in wartime in Ukraine
has become a source of innovation and new approaches, and demonstrates
examples of resilience and innovation.. The use of modern technologies, the
active role of volunteers and international partners, as well as valuable
experience in overcoming crisis situations can become the basis
for reforming the inclusive education system in the future.
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PEAJIBALIA IPUHIAILY B3AEMO/IIf HAYK Y IYBJITYHOMY
YIPABJITHHI IHOOPMAIIHMHOKO COEPOIO YKPATHH
B YMOBAX BOEHHOI'O CTAHY

Boponkosa Oaena IropiBua
acnipanmka,
Hepoicasna naykosa ycmanosa «Incmunym ingopmayii, besnexu i npasa
Hayionanvuoi akademii npasosux nayx Ykpainuy
M. Kuis, Ykpaina

Opmi€ro i3 CydaCHMX TEHICHIII pPO3BUTKY HAyKH B YMOBax CTalOro
PO3BHUTKY IIOCTA€ B3a€MOJiS PI3HOMAHITHHUX HAyK, IO CIIPHUSE OTPUMAHHIO
CHHEpPreTHYHoro edekry 3amisi nocsrHeHHs Lliell crajgoro po3BHTKY
(mami — IICP). BaximBo, mo Ha Iie 3BepTaeTrbcsi yBara y Jlomosimi
I'enepansroro Cekperapst OOH ua Cawmiti 3 Lline#t cramoro possutky [1].
[TpeacTaBHUKY HayKOBOi CHUTBHOTH YKpaiHH, YCBIJIOMJIIOIOYHM IIHHICTH
BIIPOBAPKEHHSI IPUHILIUITY B3a€MOJI1 HayK, 3[1HCHIOIOTH CBOI JOCIIIKEHHS
JUI BUpIIIEHHS pi3HOMaHITHUX 3aBpaHb B Mexax L[CP. Baaxkaemo
3a JouijbHe akuneHTyBatw yBary Ha Llimi Ne 16 «Mup, crnpaBeauBicTh
Ta CHIbHI iHCTUTYTW», LIO 3YMOBJEHO SK iCHyBaHHSM YMOB HPaBOBOTO
peXUMY BOEHHOTO CTaHy B YKpaiHi, Tak 1 HEOOXiTHICTIO ITiIBUINCHHS
e(eKTUBHOCTI HisTFHOCTI OpPTaHiB IMyOJIYHOTO YTIPABIIHHS, BiJ SKOI 3aie-
JKUTH HocsrHeHHs 6aratbox L[CP [2, c. 118].

Hammn Oymo 3ampormoHOBaHO OXWH 13 MiAXOMIB UL yIOCKOHAJICHHS
MyOJIIYHOTO YNPAaBIiHHS, SIKMHA I'PYHTYEThCS Ha CIIUJIBHOMY BHUKOPHCTaHHI
IHCTPYMEHTIB HayK ITyOJIYHOTO YNpaBIiHHS, IOPUCIPYAEHIII Ta KOMII 10-
TepHux Hayk [3], a came, HmeThCs MPO KOHIICMINIO Ta MOJEIb MPABOBOTO
3abe3nedeHHs MyOJIiyHOTO ympaBiiHHS iH(MopMauiiiHOIO cdeporo (mami —
ITYIC) Vkpainu B yMOBaxX CTajoro pO3BUTKY. 30Kpema, OyJI0 BHCYHYTO
rimoresy 1o cy0’ektd mpaBoBoro 3abesmeueHHs [IYIC  VYkpainu
(SIK ckJagoBa MOJENi) MOCTAKTh CUCTEMHHM YTBOPEHHSM, IIO BKIIIOYAE:
1) opranu myOIiYHOTO YTIpaBIiHHS 3arajibHOI KoMIeTeHI i (Bepxosna Pama
VYxpainn (mami — BPY), Ipesupent VYkpainn, PHBO VYxkpainu, Kabixer
MinictpiB Ykpaian (mami — KMY); 2) opranum myOmiyHOTO yIpaBITiHHS
CIeIiaTbHOI KOMIIETEHIlI (HampUKiIald, HEHTpPalbHI OpraHW BHKOHABYOI

24



