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Education is a process that consists of upbringing and teaching. Both are
aimed at the formation of new knowledge, the development of skills, and the
acquisition of experience. Education has always been and will remain a
relevant issue worldwide [1]. The effectiveness of medical, and particularly
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dental, educational programs is of special importance [2]. The field of
dentistry in Georgia is rapidly developing; however, the quality of
professional training of graduates from accredited educational programs and
their satisfaction with the learning process have been insufficiently studied.
Therefore, it is important to investigate this issue in order to evaluate the
effectiveness of educational programs and, if necessary, implement
appropriate changes.

For students to receive comprehensive education and develop practical
skills, it is essential that universities provide student-centered curricula and
mechanisms to protect their interests. According to Article 43 of the Law of
Georgia on Higher Education, students have the right to receive quality
education; to participate in scientific research; to equally access the material-
technical, library, informational, and other resources of higher education
institutions in accordance with institutional regulations; to freely express their
opinions; to choose an educational program; to participate in the development
of an individual educational program; and to periodically evaluate the
performance of academic staff [3]. High-quality higher education is one of the
most important factors in building a modern, competitive, and fair state. The
future development of Georgia depends on the quality and accessibility of
education [4].

Accredited dental educational programs in Georgia include curricula that
aim to develop both theoretical knowledge and practical skills in students.
Theoretical education involves acquiring knowledge based mainly on
concepts, principles, models, and general rules, and is less focused on direct
practical activities. Practical training includes forms such as laboratory work,
practical sessions, internships, workshops, and professional practice. It plays
a crucial role in developing professional competencies, decision-making
skills, and professional ethics. One of the key components in dental
educational institutions is the student assessment system, which includes
ongoing assessments, rating systems, and final examinations [5; 6; 7; 8].

The aim of the study is to determine to what extent existing programs meet
the challenges of professional practice and how well graduates’ evaluations
align with academic objectives. The findings of the study will provide an
important basis for improving educational strategies as well as refining
accreditation mechanisms.

The results of the study revealed that graduates of dental educational
programs operating in Georgia express both overall satisfaction and
significant critical remarks regarding various components of the programs.

1. Overall Level of Satisfaction with Educational Programs.

The majority of graduates believe that the educational program enabled
them to acquire solid theoretical knowledge in the core disciplines of
dentistry. Among the respondents, 15% reported being highly satisfied with
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the theoretical knowledge obtained, while 35% were partially satisfied.
However, despite these positive responses, a notable proportion (15%)
indicated that they were completely dissatisfied with the educational program.

Regarding practical experience, the majority of graduates (50%) reported
being partially satisfied, while 10% were completely dissatisfied with the
practical training they received.

In response to the question, “Was the learning process consistent and goal-
oriented?”, the answers were distributed as follows: 50% fully agreed that the
learning process was consistent and goal-oriented; 40% partially agreed,
indicating that in some cases the process did not fully meet expectations; and
10% believed that the learning process was more inconsistent than consistent.

2. Availability of Technical Equipment and Resources in Dental
Educational Programs.

Among the respondents, 75% reported that collaboration with academic
staff and administration was accessible. Additionally, 15% described this
interaction as “easily accessible,” highlighting generally positive
communication. However, 10% expressed dissatisfaction and considered the
interaction less favorable.

Regarding the integration of modern dental technologies and resources
into the learning process, only 20% of graduates considered the technical and
technological support adequate. Meanwhile, 55% were dissatisfied, stating
that this component was insufficiently provided, and 25% indicated that they
had no technological support during their studies.

3. Evaluation of Learning Quality and Professional Readiness of
Graduates.

In response to the question, “How would you rate the quality of your
education on a 5-point scale?”, the results were distributed as follows: 75%
rated it 4 points, indicating general satisfaction and a positive evaluation of
the educational process. 15% assigned 3 points, reflecting a neutral attitude or
expectation of improvement. 5% rated it 2 points, indicating dissatisfaction,
while another 5% rated it the maximum of 5 points, suggesting a very high
level of satisfaction.

To assess professional readiness, a 5-point scale was also used, with
responses distributed as follows: 1 point — 5%; 2 points — 10%; 3 points —
35%; 4 points — 40%; and 5 points — 10%. These results suggest that a portion
of graduates feel adequately prepared for professional practice after
completing their studies.

4. Systemic Gaps and Recommendations for Improving Educational
Programs.

Analysis of responses to open-ended questions revealed a number of
systemic gaps. The most frequently mentioned issue was the lack of practical
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training (60%), with many respondents emphasizing the need for earlier and
more intensive development of practical skills.

Technological resources were also identified as a major limitation:
students often lacked access to modern dental materials and equipment, which
hindered their ability to meet current standards (30%). In addition, many
universities were reported to rely on outdated curricula (50%). Furthermore,
25% of respondents indicated that the assessment system in dental educational
programs lacked objectivity. A significant proportion of graduates (65%)
highlighted the limited availability or absence of exchange programs.

Graduates expressed a desire for the integration of modules that promote
patient communication, teamwork, and practice management. They also
recommended introducing courses based on modern clinical protocols,
ensuring access to both Georgian and international academic literature,
increasing practical activities, providing more dental materials and simulation
models for training, expanding exchange programs, enabling supervised
patient care under proper conditions, and ensuring adequate safety measures
for both patients and students.

The study revealed that dental educational programs in Georgia generally
ensure the delivery of theoretical knowledge, which is positively evaluated by
most graduates. However, these programs face significant challenges in the
development of practical skills. According to respondents, practical
experience is limited, and access to technological resources is insufficient.

Additionally, issues were identified regarding the objectivity of
assessment systems, the limited scope of curricula, and the low level of
international educational integration. These shortcomings pose a risk to the
full professional readiness of graduates.

It is recommended to undertake both structural and content-based
revisions of educational programs. This should include strengthening practical
training, ensuring access to modern technologies, improving assessment
mechanisms, and promoting international collaboration.
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OCBITHBO-IM®POBA EKOCUCTEMA
SIK CTPATETTYHUA ITHCTPYMEHT YIIPABJIHHSA
CYYACHUM MEJUYHUM 3AKJIATOM

TIopiwax Cepeiii Ilemposuu
Kanouoam mMeoudHux Hayx,
oupexmop
KHII «/[umsaua micoxa nonixninixa Ne 6» OMP Compass,
doyenm Kageopu MeHeONCMeHMY OXOPOHU 300P08 5. MA NCUXONO2IL
Odecvrutl HAYiOHANLHUTI MEOUYHUTL YHIBEpCUmem
m. Odeca, Yrpaina

CydacHa crucTeMa OXOpPOHH 370poB’s mepeOyBae B yMOBaxX MaciuTaOHOL
mudpoBoi TpaHchOpMaIii, MO CYIPOBOIKYETHCS 3MIHAMHU Yy MiAXOHaX IO
YIpaBIiHHA MEIUYHUMHK 3aKjiaJaMHd, OpraHizamii KaJapoBOi MONITHKH,
KOMYHIKallii 3 Mali€eHTaMd Ta KOHTPOJIIO SIKOCTI MEIUYHHX IOCHYT.
Tpanuniiini Mojeni aaAMIHICTPaTHBHOTO YHpaBIiHHS, $Ki 0Oa3zyBanucs
MEepeBaAKHO Ha PEaKTUBHOMY NPUHHATTI pillleHb, MOCTYHNOBO BTPavyaloTh
e(heKTUBHICTP B YMOBaxX BHCOKOI JMHAMIKH MEIUYHHX, COIIaJIbHUX Ta
TEXHOJIOTIYHUX BUKJIMKIB. HaroMicTh cyuyacHWil MeAMYHUII MEHEIKMEHT
nenaii Oinpie opieHTyeThes Ha data-driven minxoau, iHTerpanito nuGppoBUX
IHCTpYMEHTIB, aHANITUYHUX CHUCTEM Ta Oe3mepepBHOro TpodeciiHoro
PO3BHUTKY epcoHaiy [5].

Oco0mmBoi  aKkTyalbHOCTI IIi TpoIleck HaOyBalOTh Yy KOHTEKCTi
pedopMyBaHHS CHCTEMH OXOPOHH 370poB’sS Ykpainu, nudposizamii
MEIWYHHUX CEpBICIB Ta HEOOXITHOCTI IiIBUIIEHHS CTiHKOCTI METUYHUX
3aKJIadiB 10 KPU30BHX BHKIMKIB. Y IIMX yMOBaX IEPCHEKTHBHHMH CTalOTh
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