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| Introduction

Modern social transformations associated with the processes of globalization,
digitalization, socio-cultural diversity and military challenges, actualize
the problem of educating a tolerant attitude of the individual already
at the early stages of its development. This issue acquires particular importance
in the conditions of preschool education, since it is the preschool age that
is a sensitive period for the formation of moral values, social attitudes, behavioral
models and attitudes towards other people. At this time, the foundations
of the perception of social diversity, the ability to cooperate, empathy, mutual
respect and constructive interaction with the environment are laid.

In the conditions of martial law in Ukraine, the problem of educating
tolerance becomes particularly urgent. The educational space today unites
children with different life experiences, cultural backgrounds, language
characteristics, as well as children who have experienced forced displacement,
loss of their usual social environment or traumatic events of war. In addition,
the number of inclusive groups in which children with special educational
needs are brought up is growing. Under such conditions, the formation
of a tolerant attitude towards otherness becomes an important condition
for ensuring the psychological well-being of children, preventing conflicts,
discrimination and manifestations of bullying.
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At the same time, the number of internally displaced children is growing
significantly, characterized by a violation of the basic sense of security,
a breakdown of social ties, a change in the usual cultural and educational
environment. The experience of forced migration is often accompanied
by an increased level of anxiety, emotional instability, difficulties in adapting
and integrating into new social groups. In this context, a preschool educational
institution acts as a key institution of socialization, capable of ensuring
the restoration of a basic sense of stability by creating an atmosphere
of acceptance, equality and mutual respect.

Separate theoretical and practical understanding requires the strengthening
of ethnocultural diversity of the modern educational space, which is due
to both internal migration processes and international population movements.
In preschool educational institutions, the integration of children of different
nationalities, linguistic and cultural traditions is increasingly taking place,
which actualizes the problem of forming intercultural competence and
tolerance as a basic condition for harmonious interaction in a multicultural
environment. The lack of formed skills of accepting cultural differences can
lead to the emergence of interpersonal conflicts, social isolation of individual
children and the reproduction of stereotypical ideas in the children’s collective.

The problem of tolerance was studied in the works of such scientists
as 0. Babchuk, V. Boyko, Y. Williams, E. Reeve, G. Bardier, S. Bratchenko,
K. Wayne, A. Skok, G. Allport, J. Roland, M. Kagan, K. Popper, E. Pisani,
0. Romanchuk, P. Nicholson, S. Mendus, N. Oliynyk, and others.

Despite a significant amount of scientific work, a comprehensive
study of the problem of fostering a tolerant attitude in preschool children
in the context of modern social challenges remains insufficiently developed.
In particular, the mechanisms of forming tolerance in conditions of martial law,
the peculiarities of the socialization of internally displaced children, as well
as pedagogical strategies for integrating children with physical disabilities and
representatives of different cultural communities into a single educational space
require further theoretical understanding and empirical verification.

Carrying out a theoretical and methodological analysis of the features
of educating tolerant attitudes in preschool children in the conditions of a modern
educational environment, taking into account the impact of martial law, internal
migration processes, the increase in children with acquired physical disabilities,
and the growth of cultural diversity. The research is aimed at identifying key
pedagogical and psychological determinants of the development of tolerance,
as well as outlining the conditions for the effective functioning of an inclusive and
socially safe educational environment.
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1 | Theoretical approaches to understanding tolerance

The problem of tolerant attitude in preschool children is one of the most
relevant in modern psychology and pedagogy, since it is during this age
period that the foundations of moral values, social attitudes and models
of interpersonal interaction are laid. The conditions of the modern
educational environment, characterized by the growth of cultural diversity,
the spread of inclusive education, migration processes and the need to ensure
a psychologically safe educational space, actualize the need to educate children
in the ability to accept otherness, respect for differences and constructive
interaction with the environment.

The multifaceted nature of the phenomenon of tolerance has led
to the emergence of various theoretical approaches to its interpretation.
In modern scientific research, tolerance is considered as a complex personal
formation that includes cognitive, emotional-value and behavioral components.
From the perspective of psychology, it is associated with the ability to empathy,
emotional self-regulation and acceptance of the individual characteristics
of other people, while the pedagogical approach focuses on the possibilities
of purposeful education of a tolerant attitude through the organization of joint
activities, communication and gaining positive social experience.

In this regard, the analysis of the main theoretical approaches
to understanding tolerance, which allow revealing the psychological
mechanisms and pedagogical patterns of the formation of a tolerant attitude
in preschool children, is of particular importance. The generalization
of scientific concepts creates a theoretical basis for determining effective
ways of educating children in respect for others, developing empathy,
social sensitivity and the ability to harmoniously interact in the conditions
of a modern educational environment.

There is no clear consensus in the scientific literature regarding the origin
and moment of the introduction of the concept of “tolerance” into scientific
circulation. M. Semashko emphasizes that one of the first to use this term
in a scientific and philosophical context was the 18th-century French thinker,
economist, and political figure A. de Tracy, who is credited with the early
conceptualization of this concept within the European intellectual tradition?*®.

In the Chinese linguistic tradition, the concept of tolerance is interpreted
as the ability to allow, accept and show generosity towards other people.
In Arabic culture, it includes the meaning of forgiveness, indulgence,

485 Mopams, I. (I. Moran) (2014) IIoHATTS TOJIEPaHTHOCTI Ta OCHOBHI HifIXoAu 10 il BU3Ha4YeHHs. Hay-
ko6l 3anucku HauioHanbHo20 yHigepcumemy «Ocmposbka akademisi». Buir. 26. C. 89-92.
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gentleness, compassion, affection and patience in relation to the environment.
In Persian, this term is associated with patience, endurance and readiness
for reconciliation. In the Ukrainian translation, tolerance is understood
as a tolerant attitude towards everything that is peculiar or significantly
different, in particular towards other views, beliefs or positions*®.

In the “Great Explanatory Dictionary of the Modern Ukrainian Language”,
tolerance is defined as a condescending and tolerant attitude towards
the views, opinions, convictions and beliefs of other people (Vel. explanatory
dictionary, p. 436). The “Ukrainian Pedagogical Dictionary” presents this
concept as respect for the positions, convictions and views of another
person (Ukr. ped. dictionary, p. 394). At the same time, the “Encyclopedia
of Education” edited by V. Kremen emphasizes that without tolerance,
the harmonious existence of human society is impossible’.

In the concept of M. Buber, tolerance is considered as an integral element
of dialogical interaction between “I” and “You”, within which there is a real
contact and mutual recognition in the relationships, positions and potential
capabilities of the parties. In this regard, it is directly related to the processes
of communication in interpersonal interaction. A similar approach is supported
by a number of foreign psychological theories of personality. In particular,
within the theory of “healthy personality” A. Maslow, understanding tolerance
contributes to a deeper understanding of human nature through the prism
of his desire for self-actualization®.

V. Frankl*®® emphasized that tolerance should not be equated with
indifference. In his opinion, in order to treat other beliefs with respect, it is not
at all necessary to accept them as one’s own or to fully identify with them.

Tolerance as a moral and ethical quality of a person has long been
the focus of attention of philosophy, psychology, pedagogy, sociology and
other sciences. The works of many domestic and foreign scientists are devoted
to the study of this phenomenon. Summarizing their approaches, tolerance can
be defined as an integrative personal quality that provides mental flexibility,
the ability to constructive interaction and positive interpersonal relationships.

486 Boykok H. O. [IcCMX0JIOTIYHUM 3MICT IIOHATTS «dpycTpallifiHa ToJIepaHTHICTb»

487 MacHsHKiHa K. 10., Yepepnuk JI. M. KyJIbTypoJIOro-JIiHTBICTUUHUN aHali3 OHATTS «TosepaHT-
HicTb». CyuacHa eymaHimapHa Hayka 8 iHmepnpemauii M0.100ux 00CAIOHUKIG : 30ipHUK JJ0TIOBiet
Y4aCHUKIB BCeyKpaiHCHKOI CTYAeHTChKO-yYHIBChKOI HAyKOBO-IIPAaKTUYHOI OHJIaH KOH$epeHITii.
Kuis : HYBIII Vkpainuy, 2021. 303 c.

488 BOJIKOBa, B. A. (2015) CyTHICTb i 3MICT IIOHATTS «TOJIEPaHTHICTb». Haykosuil gicHuk Meaimonotb-
CbK020 0epacasHo20 nedazo2ivHoz20 yHigepcumemy imMeHi boedaHa XmenbHuybkoz20. Cepis: ITedazo-
eika, 1 (14). pp. 26-32.

489 Frankl .V. Man’s Search FOR Meaning: The classic tribute to hope from Holocaust / Victor Frankl. —
London. Sydney. Auckland. Johannesburg : Rider, 2004. 160 p. (y ITepekJazi).
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In particular, I. D. Bekh notes that tolerance is a personal and social quality
that is based on the awareness of the multidimensionality of the world and
the recognition of the right to the existence of different views, which should not
be reduced to a single standard or the dominance of one position*®.

0. Matienko notes that the concept of “tolerance” is essentially identical
to “tolerance” and has the same interpretation and translation in different
cultural and political traditions of many countries of the world.

At the same time, the interpretation of tolerance in the context
of intercultural communication is interesting. In particular, F. Batsevich
considers “intercultural tolerance” as an attitude that implies understanding,
and sometimes interest and benevolent attitude towards differences
in the communicative behavior of participants in intercultural interaction?*.

According to V. Polishchuk and G. Leshchuk, tolerance is considered
as an integrated characteristic of a person, which is manifested through his
or her value attitude towards other people and readiness for conscious actions
aimed at ensuring humanistic interaction between individuals or groups.
At the same time, the level and forms of manifestation of tolerance can
vary depending on the social institution within which a person functions.
G. Lyulka, in turn, emphasizes that tolerance should be analyzed
through a system of interpersonal relations and linked to the features
of a specific social institution in which the individual is located. First
of all, this concept is interpreted as a personal quality, but at the same time
it also acts as a principle of organizing the educational process. In the field
of education, the formation of a tolerant environment is implemented in two
key areas: through the nature of the teacher’s attitude towards participants
in the educational process, as well as through the purposeful formation
of tolerant behavior skills in students*.

M. Piren, considering tolerance as an important factor of social harmony and
consolidation in modern Ukrainian society, emphasizes that it is not reduced
to compliance, indulgence or condescension. Instead, tolerance is interpreted
as an active position of the individual, based on the recognition of universal

4% 10. 4. Kapmrok KoMyHikaTHBHa TOJIepaHTHICTH SIK ZleTepMiHaHTa IIpodeciiiHOI KOMIIeTEHTHOCTIL
cydacHoro 1cuxoJiora. Teopia i npakmuka cyvacHoi ncuxoso2ii. 2019. Ne 5. T. 1. C. 93-99.

491 B. KymuuiuHa, /I. BepOuiibkuil. IIoOHATTS «TOJIEPaHTHICTb» Yy IIpodeciiiHiit misibHOCTI daxis-
g-1icuxosiora. To/lepaHmuicms y cucmemi yiHHocmetl cyuacHoi ocobucmocmi : MaTepiaiu Beey-
KpalHChKOI HayKoBOI KOHepeHIIil, IpUypoUYeHoi 10 MI>KHapoAHOTO AHS TOJIepaHTHOCTI, M. Ma-
piynoJib, 12 nucromnaza 2021 poxy. Mapiymous : Jor/IVBC, 2021. 568 c.

492 KoBaJib K. B. 3arasibHi OifIX0M 10 BUSHAUEHHS IIOHATTS «TOJIEPAHTHICThE» B Cy4acCHIN cUCTeMi
OCBITH. Op2aHizayis 0ceimHb020 cepedosuuia : MaTepianu I BceykpalHCHbKOI HAyKOBO-IIPAKTUYHOI
KoHQepeHIHii (M. 3artopixoks, 24 »koBT. 2024 p.) / TosioBHI pegaktopu : O. L. IBanunskuy, O. B. Io-
HOMAapeHKO. 3alopihKoKd : 3aII0pisbKUM HallioHaIbHUM YHiBepcuTeT, 2024. 151 c.
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rights and fundamental human freedoms, and also involves the rejection
of dogmatic and absolutist approaches*®.

Analysis of scientific approaches shows that tolerance is an important
personal and social quality that ensures harmonious interaction of people
in society. It is based on respect for another person, recognition of the right
to difference, and readiness for constructive dialogue.

In our opinion, tolerance is an integrative property of the personality,
manifested in a person’s conscious desire for respectful, humane and
non-violent coexistence with other people regardless of their views, cultural
characteristics, social status or individual differences. It implies the ability
to recognize the right of each person to their own position, respect their dignity
and maintain constructive dialogue in conditions of social diversity.

2 Psychological and pedagogical conditions for cultivating
a tolerant attitude in preschool children in a modern
educational environment

Today, the modern educational environment is under the influence
of a number of systemic challenges that complicate the process of forming
tolerant attitudes in preschool children. Key factors include the consequences
of martial law, intensive migration processes, as well as the growth of cultural
diversity in children’s groups. In such conditions, the problem of tolerance
acquires not only pedagogical, but also socio-psychological significance, since
preschool age is a sensitive period for the formation of basic models of social
behavior, emotional response and attitude towards other people.

The impact of martial law on the psycho-emotional development of children
requires special attention. The constant impact of stress factors, air alarms,
forced displacement, loss of stability and a sense of security create an increased
level of anxiety, emotional tension, fear and irritability in children. Within
the framework of a trauma-oriented approach, a child experiencing chronic
stress often demonstrates difficulties in emotional regulation, which can
manifest itself in conflict, withdrawal or aggressive forms of behavior.
According to the theory of psychosocial development by E. Erikson®*, early

493 Tpo61ok H. 10., Kostomierts M. B. TosiepaHTHICTE SIK IIpoeCciiiHO Ba)k/IUBa SIKICTh MalOyTHIX 0¢i-
nepiB HamionanbHOI rBapii Ykpainu. ITedazozika ghopmyearHHsa meopuoi ocobucmocmi 'y uwyiil i
3a2a1bHO0C8IMHIl WKoax : 36. HAYK. IIp. / [pefkoJr.: A. B. CyIieHKO (ToJI0B. peji.) Ta iH.]. 3armopix-
k4 : KITV, 2020. Bum. 70. 230 ¢. T. 4.

494 Cepreenkosa O. II., Ctossipuyk O. A., Koxanosa O. II., ITaceka O. B. BikoBa IICHX0JI0Tid : HaBY. II0-
ci6. KuiB : [leHTp y4u60BOi siTepaTypy, 2012. 376 ¢
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childhood is a period of formation of basic trust in the world, a sense of security
and confidence in interaction with other people. If the educational environment
does not provide psychological support and stability, this can negatively affect
the development of empathy, the ability to cooperate and a tolerant attitude
towards the environment.

According to Melanie Klein, in the first year of life, the child’s primary
emotional bond with the mother is formed, which is of key importance
for further mental development. Within the early functioning of the Ego,
the child passes through a schizoid-paranoid and depressive position, which
is manifested by alternating states of splitting and gradual integration
of experience under the influence of both anxious and positive experiences.

This perception is reinforced by the defense mechanisms of projection
and introjection: positive experiences are associated with the “good” object,
while negative emotions are transferred to the “bad” one.[11] Over time, these
processes contribute to the gradual integration of experience and the formation
of a more holistic image of the object.

In addition, martial law has caused a significant increase in the number
of children with traumatic experiences or physical disabilities resulting from
hostilities. Children with musculoskeletal disorders, sensory limitations,
psychological trauma, or chronic stress disorders are increasingly appearing
in preschool groups. This highlights the need to develop an inclusive
culture and develop acceptance, compassion, and support skills in children.
According to social learning theory, observing the behavioral patterns
of others, particularly in situations where individuals perform potentially risky
or complex actions without negative consequences, can lead to a reduction
in fear reactions and a transformation of behavioral attitudes toward relevant
activities?>. Within the framework of A. Bandura’s social-cognitive theory,
it is emphasized that the acquisition of social norms and behavioral patterns
occurs through the process of internalization, during which children adopt
patterns of interaction demonstrated by significant adults, primarily parents
and teachers. Therefore, the features of communicative and interpersonal
interaction in the immediate social environment are a key determinant
of the formation of humanistically oriented attitudes, empathic sensitivity and
tolerant attitude towards children with special educational needs or individuals
who have experienced traumatic life events. Thus, the behavioral patterns
of adults are a direct factor that determines the effectiveness of a child’s social

495 BOBCYHOBCBHKHUI B. TeopeTUUHHUH aHaIi3 KaTeropii «caMoeeKTUBHICTE» Y CydacHIM IICUXO0JI0TiY-
HiM Haywi. KypHaa coyianbHoi ma npakmu4Hoi ncuxo.102ii. JKutoMup : JKUTOMUPCHKUU [leprKaB-
HUM yHiBepcuTeT iMeHi [BaHa ®paHka, BugaBHUUUH fiM «TesbBeTHKAa», 2024. Bur. 3.
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learning and contributes to the formation and consolidation of appropriate
strategies of interpersonal interaction.

An important challenge for the modern education system is the intensive
migration processes and the increase in the number of internally displaced
children. Changing the place of residence, adapting to a new social
environment, language difficulties and disruption of usual social ties are often
accompanied by emotional instability, a sense of isolation and difficulties
in establishing interpersonal contacts. Within the framework of the attachment
theory of ]J. Bowlby*¢, the type of emotional connection of a child with
a significant adult is determined by the quality of early interaction and can
vary from safe to insecure. In the scientific literature, three main patterns
of attachment are traditionally distinguished: secure, anxious and avoidant.
The formation of insecure attachment, which most often manifests itself
in an anxious or avoidant variant, is a consequence of emotionally unstable,
inconsistent or insufficiently sensitive interaction with an adult at an early age.

Such features of early experience can determine the emergence of persistent
maladaptive strategies of interpersonal behavior in later life. In particular, they
complicate the formation of trusting and stable social ties, which negatively
affects both the personal functioning of the individual and the quality
of his interaction with the social environment in adulthood. At the same
time, the development of secure attachment creates the prerequisites for
the formation of tolerance as a basic socio-psychological quality, which
is manifested in the acceptance of the differences of others, a decrease
in the level of interpersonal anxiety and the ability to constructively interact even
in situations of social uncertainty.

In the context of the theory of social identity by G. Tajfel and J. Turner,
intergroup differences can become the basis for the emergence of prejudices,
social distancing and division into “ours” and “strangers”’. In preschool age
this can manifest itself through avoidance of communication with children
of a different nationality, language group or social origin. That is why
an important task of educators is to create conditions for positive interaction
between children, the development of skills of cooperation, mutual assistance
and joint activities.

4% Crapuk B. I'. BIUIMB TUIIY IIPUB’I3aHOCTI Ha COLliaIbHI BiTHOCHHU IIifriTKa. Jumurcmeo XXI cmo-
aimmas: iHHogauiliHa oceima : Matepianu VI BceykpaiHCbKOI HayKOBO-IIPaKTUYHOI KOHepeHITii
(O6sacHuY KosteK «KpeMeHUyITbKa T'yMaHITapHOTEXHOJIOTiYHA akazeMid imeHi A. C. MakapeHs-
Ka» [TosrTaBchbKoi 06s1acHOI pagu 27 >KoBTHS 2023 poKy) / pefakTop-yrnopsaaHuk: TetssHa KysrikoBal
MeToguuHUM KabiHeT, 2023. 279 c.

497 PaxmaHoB O. A. Cormiaznisaniia Ta ifeHTHIKaIlist 0COOUCTOCTI Y CYCIIJIbCTBI : HAaBY.-MeTO/[. KOMII-
aekc. KuiB : KHEY, 2017. 27 c.
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For example, in preschool age, socialization processes in an organized children’s
environment are characterized by the gradual formation of primary group
configurations, which are characterized by situationality, instability and a tendency
towards gender homogeneity. In parallel, the formation of individualized
interpersonal relationships occurs, which are affectively conditioned in nature
and are characterized by variability and insufficient stability. In this context,
the gradual formation of the foundations of tolerant interaction is important, which
is manifested in the child’s ability to accept the differences of others and interact
without elements of rejection or social exclusion.

In the structure of the children’s group, there is a differentiation of social
positions, within which individuals with a high level of group acceptance
are distinguished, who perform initiative-organizational functions in joint
activities, as well as participants with a peripheral status, whose integration into
collective interactions is limited. Such stratification is determined by a complex
of psychosocial factors, among which the family system of upbringing
occupies a significant place. At the same time, it is in the conditions of such
differentiation that the development of tolerance as a regulatory mechanism
of group interaction acquires special significance, which contributes
to the reduction of social distance and the strengthening of inclusive practices
in the children’s collective.

In particular, the dominance of authoritarian-regulated models of parental
interaction can be internalized by the child in the form of behavioral patterns
that are reproduced in interpersonal interaction as a tendency towards
assertive control, social pressure and the desire for a position of dominance
in a group context. At the same time, in the presence of targeted educational
influence, such patterns can be transformed into more flexible forms
of social behavior, where tolerance acts as an alternative strategy of interaction,
based on the recognition of the equal value of other group members and
the acceptance of their individual characteristics.

From the perspective of humanistic psychology, A. Maslow tolerance
is directly related to the satisfaction of the child’s basic psychological needs -
the need for security, love, acceptance, and respect. After satisfying basic
needs, the individual, as a rule, moves on to focusing on higher-level needs.
At the same time, in real life, situations are possible when higher-order
needs are already partially realized, while basic needs remain insufficiently
satisfied*®. A. Maslow considered such an imbalance as a manifestation

4% Muxauaok JI. M. PO3BUTOK 0COOHCTOCTI B 'yMaHiCTHUHIM ricuxosiorii A. Macioy Ta K. Pozkep-
ca. Bichuk HTYY «KIII». dinocodia. IIcuxonozia. Iledazozika : 36ipHUK HayKOBHUX Ipars. 2007.
Ne 2(20). Y. 1. C. 89-92
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of insufficiently full development of the individual, that is, incomplete
realization of its internal potential and natural capabilities.

Within the framework of humanistic psychology, it is emphasized that
the formation of tolerance is directly related to the provision of the child’s
basic psychological needs, primarily in safety, love, acceptance and
respect. It is on the basis of their satisfaction that conditions are created for
the development of empathy, openness to others and the ability to constructive
interaction. In contrast, the lack of emotional support and psychological
security can lead to increased anxiety, the formation of protective behavior
patterns and a decrease in tolerance for individual differences.

3. Intolerance and bullying as factors of impaired socialization
of preschool children

Given the theoretical provisions and modern challenges of the educational
environment, it is advisable to clarify the content of the concept
of tolerance in preschool age. In our opinion, tolerance in preschool age should
be considered as a process and result of the formation of a child’s ability
to emotionally accept others, regulate their own negative reactions, and build
constructive interaction in a diverse social environment.

In this regard, it is important to analyze the possible consequences
of intolerant attitudes in a child’s environment, which manifest themselves both
at the level of interpersonal interaction and in the context of the child’s overall
socio-emotional development, influencing his or her adaptation, self-esteem,
and subsequent behavioral model.

Intolerant attitude in a children’s environment has a complex, multi-level
and prolonged nature of consequences, which cover both the sphere of direct
interpersonal interaction and the deep processes of the child’s socio-emotional
and personal development. In modern scientific thought, these phenomena
are considered through the prism of a number of foreign psychological and
pedagogical theories, which allows us to systematically outline their influence
on the formation of personality.

From the ©position of the ecological theory of development
of W. Bronfenbrenner, according to which the development of the personality
is considered as the result of the interaction of the individual with concentric
levels of the environment. In the context of the ecologization of consciousness,
the key is the mechanism of internalization of the values of the microsystem
(family and school), where the daily ecological practices of significant adults
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become the internal norm of the child*®. It is here that intolerant practices
(ignorance, rejection, verbal devaluation) acquire special significance, since they
directly shape the experience of social interaction. The constant presence of such
phenomena in the group can lead to the “normalization of exclusion”, when
discriminatory behavior is perceived as a habitual model of communication.
In the long term, this disrupts the child’s adaptive capabilities in other social
systems, in particular in the educational environment of the following levels.

Within the framework of E. Erikson’s theory of psychosocial development,
an intolerant environment significantly affects the passage of key stages
of personality formation. In preschool age, when initiative and a basic sense
of competence are formed, negative experience of interaction with peers can
lead to the consolidation of feelings of guilt, shyness or insecurity in one’s own
actions. As a result, the child begins to avoid active participation in play and social
activities, which limits its development and reduces the level of social inclusion.

From the perspective of cognitive development of ]. Piaget’®, preschool
age is characterized by egocentrism of thinking, when it is difficult for a child
to perceive another point of view. In such conditions, intolerant experiences
can consolidate simplified and stereotyped cognitive schemes, where
the “other” is perceived as potentially threatening or unacceptable. This inhibits
the development of decentered thinking, empathetic understanding and the ability
to cognitive flexibility, which are important components of social maturity.

According to L. Kohlberg’s theory of moral development®, the early stages
of a child’s moral formation depend to a large extent on external social norms.
In an intolerant environment, moral guidelines can be formed on the basis
of group stereotypes and sanctions, rather than internal principles of justice
and respect. This leads to the risk of consolidating an externally conditioned
morality, in which the assessment of the “other” is determined not by ethical
norms, but by social benefit or group pressure.

Within the framework of modern studies of social identity, intolerance
contributes to the strengthening of the division into “ones” and “others”, which
in a children’s group is manifested in the exclusion of individual children from
play, the formation of microgroups and the consolidation of status inequality.

49 Tadpinnena C. I., MoTosok JI. M. IIcuxosoriuHi MexaHisMu GOpMyBaHHS eKOJIOTIYHOI KyJIbTypHU
y IiTe Ta HifIiTKis. 170 c.

500 Bepermak O. B. IlcuxoJsiorigHi 3acobu CTHUMYJIIOBAHHS IHTeJIEKTY INJJIITKIB. 36ipHUK HAYKOBUX
npaudb «IIcuxo102iuHa cmilikicms ocobucmocmi 8 ymMog8ax cb0200eHHs» Hayka: ncuxo102is. BiHHU-
114, 2024. 148c.

501 TTaBiioB B. I'., BuHociaBcbka O. B. [Ipo MOKJIMBICTH BUMIPIOBaHHS PiBHS MOPaJIbHOTO PO3BUTKY
0COOHUCTOCTI. ITCUX0/1021HHI NPeOUKMOPU COUIAIbHO20 PO3BUMKY 0COOUCMOCMI 8 CYHACHUX YMO-
8ax 0C8IMHb020 cepedosuwya : 36. Te3 I BceyKp. HayK.-IIpaKT. iHTepHET-KOH}. 3 Mi>KHap. y4acTIo,
21 suct. 2024 p. KuiB : KIII im. Iropst Cikopcekoro, Bun-Bo «IlosiTexHikar, 2024. 174 c.
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This not only worsens the quality of social interaction, but also forms stable
mechanisms of social stigmatization.

Thus, an intolerant attitude in a child’s environment has a systemic negative
impact, which is manifested in a decrease in the level of social adaptation,
deformation of cognitive and moral structures, the formation of destructive
patterns of behavior and disruption of the child’s emotional stability. In the long
term, this complicates the process of his harmonious socialization and
formation as a socially competent individual.

In the context of modern interdisciplinary research, the problem
of the correlation of the concepts of intolerance and bullying requires special
scientific attention, since in the educational environment these phenomena
often appear interrelated, but are not identical either in psychological nature,
or in the mechanisms of formation, or in the level of destructive impact
on the child’s personal development. Their differentiation has important
theoretical and practical significance, as it allows us to determine the specifics
of preventive and corrective strategies in the preschool education system.

Bullying, unlike intolerance, is considered in modern psychological and
pedagogical science as a complex socio-behavioral phenomenon characterized
by systematic, deliberate and repeated aggressive behavior aimed at causing
physical, psychological or social harm to another child. The key features
of bullying are not only the aggressiveness of actions, but also the presence
of an imbalance of power between the participants in the interaction, which
can manifest itself in physical superiority, higher social status, psychological
dominance or group support. It is the asymmetry of power that creates
the conditions under which the child-victim is unable to effectively protect
himself or stop the negative influence.

In the scientific approach of Dan Olveus, who is considered one
of the founders of the systematic study of bullying, it is emphasized that
the defining characteristics of this phenomenon are the repetition of aggressive
actions, the intentionality of causing harm and the inequality of power
between the participants in the interaction. It is these criteria that allow
us to distinguish bullying from situational conflicts, emotional outbursts
or random manifestations of intolerance. If intolerance mainly manifests
itself in the form of a prejudiced attitude, rejection of differences, stereotyping
or verbal condemnation of another person or group, then bullying is a more
complex and systematic socio-psychological phenomenon that involves targeted
and prolonged persecution using the advantage of power or status. At the same
time, intolerance often serves as the basis for the emergence of bullying,
since a negative attitude towards the individual, cultural, social or physical
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characteristics of a child can be transformed into stable models of aggressive
behavior in the team.

Bullying is not limited to a single episode of negative behavior, but forms
a stable model of interaction, within which the roles of the aggressor, victim
and observers are fixed, which significantly increases its destructive impact
on the psychological climate of the children’s group. Unlike intolerance, which
can exist at the level of beliefs, attitudes or interpersonal hostility without
open systematic violence, bullying is characterized by the active reproduction
of aggression and the involvement of other group members in the process
of supporting, approving or passively observing the bullying.

Practical confirmation of the effectiveness of a systemic approach
to overcoming bullying was the Norwegian nationwide anti-bullying
program by D. Olveus®®?, which is recognized as one of the most effective
in the field of bullying prevention. The results of long-term monitoring have
shown that its implementation contributes to a decrease in the number
of bullying cases by 30-50%, and is also accompanied by a reduction
in antisocial behavior, including drunkenness, theft, vandalism and other forms
of deviation. At the same time, an improvement in the psychological climate
and interpersonal interaction between participants in the educational process
is observed in educational institutions.

The conceptual basis of the program is the provision on the so-called
“bullying circle”, according to which in a bullying situation not only
the aggressor and the victim are involved, but also the aggressor’s supporters,
passive observers and other participants in group interaction.
In this regard, preventive and corrective work should cover the entire
social context of the children’s group. The implementation of the program
involves a complex of informative and advisory, diagnostic, corrective
and organizational measures carried out at three levels: school-wide,
group (at the class level) and individual. The high effectiveness of the program
led to its official implementation in all schools in Norway as a mandatory
component of the bullying prevention system.

It is especially important to realize that intolerance does not always
transform into bullying, but it is precisely it that creates the psychological and
social basis for its occurrence. In the absence of timely pedagogical support,
the development of empathy skills, the formation of a culture of respect for
diversity and positive social experience, initial manifestations of rejection can

502 KasmraHoBa O. A., OkpeMi aCIIeKTH 3aro6iraHHg Ta IPOTHUAIl Oy/IiHTY B 3apybiKHHX KpalHax.
Teopis i npakmuxa cy4acHoi Hayku ma ocgimu : MaTepianu [V Mi>kKHapoHOI HayKOBO-TIpaKTUYHOL
KoHepeHITii M. JIbBIB, 30-31 rpyzHsa 2021 poKy. JIbBIB : JIbBIBCHKUI HAYKOBUU dpopym, 2021. 75 c.
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gradually become entrenched and turn into more stable forms of aggressive
behavior. In preschool age, this process is especially dangerous, since
it is during this period that the intensive formation of moral norms, models
of interpersonal interaction and mechanisms of social identification occurs.

Modern psychological and pedagogical research also emphasizes that
bullying in a children’s group has not only individual, but also group
support mechanisms. The presence of passive observers, approval
of aggressive behavior by peers, or ignoring the problem by adults contribute
to the normalization of violent interaction models. In contrast, intolerance can
occur even in the absence of open aggression, manifesting itself in hidden social
distancing, ignoring or excluding the child from group activities. That is why
early detection of signs of intolerance is of important prophylactic importance
for preventing the development of bullying in the future.

Thus, intolerance should be considered as a potential risk factor and
the initial level of social rejection, which creates the prerequisites for
the formation of destructive models of interpersonal interaction. Bullying,
in turn, is a more complex and dangerous socio-psychological phenomenon,
which is characterized by the systematicity, intentionality and stability
of aggressive behavior. Accordingly, effective prevention of bullying
in the preschool environment should be based not only on responding
to already formed manifestations of aggression, but also on the early formation
of tolerance, the development of empathy, socio-emotional competence,
non-violent communication skills and the creation of a safe inclusive
educational space.

Thus, intolerance should be considered as a potential risk factor that creates
the prerequisites for the occurrence of bullying, while bullying is a qualitatively
higher level of destructive interaction that requires targeted pedagogical and
psychological intervention.

4 Mechanisms and means of forming a tolerant attitude
in preschool children

The formation of a tolerant attitude in preschool children is one
of the priority tasks of modern education, since it is during this period that
the foundations of moral consciousness, social competence and culture
of interpersonal interaction are laid. The effectiveness of this process
largely depends on the use of psychological and pedagogical mechanisms
and tools that ensure the development of empathy, emotional sensitivity,
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the ability to accept differences and constructive interaction with other
people. In the modern educational environment, the education of tolerance
is considered not as the transfer of individual knowledge or norms of behavior,
but as a purposeful process of a child gaining positive social experience through
activity, communication and reflection. That is why the analysis of psychological
mechanisms and pedagogical tools that ensure the formation of a tolerant
attitude in preschool age is of particular importance.

Overcoming negative manifestations in the children’s environment and
preventing their transformation into persistent destructive forms of behavior
largely depends on targeted pedagogical influence. Thus, according to Article 26
of the Universal Declaration of Human Rights>®, education should be aimed
at the formation of mutual understanding, tolerance and friendly relations
among all peoples, racial and religious groups, as well as at supporting
the activities of the United Nations in the field of strengthening peace. In this
context, the problem of forming tolerance at the stage of preschool childhood
acquires special scientific and practical significance, since it is in the early years
that basic value orientations, models of social interaction and attitudes towards
the perception of others are laid.

Preschool age is a sensitive period for the formation of empathy,
the development of social sensitivity and the initial awareness of the diversity
of human manifestations, which subsequently determines the level of social
integration of the individual. In this context, the analysis of the conditions,
principles and methods of forming positive social attitudes in children
is of particular importance. That is why it is advisable to focus further
consideration on the features of educating tolerance in preschool age as a key
factor in harmonizing interpersonal relationships in a children’s group.

The formation of tolerance in preschool age is a complex and multifaceted
pedagogical process, which is based on various theoretical approaches
to the development of personality, socialization and moral formation of a child.
Tolerance is not formed through simple assimilation of knowledge or rules
of behavior, but develops in the process of active interaction with peers and
adults, joint activities, dialogue and acquisition of social experience. In this
regard, an important task of the teacher is to create conditions for cooperation
in which children learn to understand and respect others, coordinate their
own actions with the actions of the environment, find joint solutions and
constructively resolve contradictions. Under such conditions, the educational
environment becomes a space for social development, which contributes

503 3arasibHa feKJlapaliis IpaB JIIOAUHHU.
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to the formation of mutual respect, goodwill and acceptance of individual
differences between people.

Within the framework of M. Hauser’s theory of moral development (intuitive
approach), it is emphasized that moral assessments are intuitive in nature and
are formed similarly to linguistic structures. Like the linguistic “grammar”, which
provides automatic construction of sentences, there is a kind of “moral grammar”,
which determines basic ethical judgments. It has a universal basis, but in different
cultures it is specified through norms, exceptions and social practices>*.

In this context, tolerance can be considered as one of the manifestations
of intuitive moral reactions based on innate ideas about justice and
the admissibility of harm. People tend to intuitively negatively evaluate
intentional harm and more positively — unintentional or accidental actions,
although they are usually not aware of the mechanisms of such assessments.
It is these intuitive mechanisms that create the primary basis for the formation
of a tolerant or intolerant attitude towards others.

At the same time, Hauser emphasizes that moral intuitions by themselves
do not guarantee stable ethical positions and require social and educational
reinforcement. This is especially important for the formation of tolerance
in childhood, since children are able to react emotionally to injustice and
difference, but without pedagogical support these reactions can remain
situational. Therefore, the development of tolerance requires systematic
reinforcement through educational situations that form empathy, respect for
differences and the ability to make moral choices.

Within the framework of D. Goleman’s concept, the structure
of emotional intelligence is considered as a hierarchically organized
system of interconnected components, in which the awareness of one’s
own emotional states is the basic level. It is the identification of emotions
that is a necessary prerequisite for their further conscious regulation and
control of behavioral reactions. The next stage of emotional competence
is the ability to purposefully form and maintain emotional states relevant
to the achievement of individual and social goals. At the same time, emotional
skills aimed at interpersonal interaction ensure the transition to a higher level
of functioning - the formation of stable skills for building and maintaining
constructive, friendly social relationships®®. In this context, tolerance

504 CaBpaHchKka H. O. MopasibHi pillleHHSI: Mi>K IHTYITUBHICTIO0, PO3yMOM Ta 3BUUKOIO0. ['i1es : HayKo-
BUH BiCHHUK : 36ipHUK HayKOBUX IIpanb / roJL. pef. B. M. BamkeBud. KuiB : «BUaBHUIITBO »lines”,
2015. Bui. 95 (4). 458 c.

505 HoceHko E. JI., A. I. YeTBepuk-bypuak. Kypc jiekiiif 3 qucnuiniiHy «Teopis eMOIIMHOT0 iHTeIeK-
Ty» 13 3aBJaHHAMH JIJIs1 CAMOKOHTPOJII0. IHIIIPOIIeTPOBChKUM HaIllOHAJIbHUN YHIBepCUTEeT iMeHi
O.Tonuapa, 2016. 113 c.
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appears not only as a declarative attitude, but as a formed ability of a person
to withstand emotionally significant differences between people without
resorting to negative evaluation or rejection. Therefore, the development
of emotional competence becomes the basic mechanism for cultivating
tolerance, since it is it that provides a conscious attitude towards diversity,
reduces impulsive reactions to “otherness” and contributes to the formation
of more flexible, acceptable models of social behavior. As a result, tolerance
in this sense is the result of the integration of emotional self-regulation,
empathy and the ability to constructive interpersonal dialogue.

Within the framework of D. Kolb’s theory of learning through experience®%
it is emphasized that the effective acquisition of social and cognitive skills
occurs through a sequential cycle of interconnected stages of cognitive activity.
It includes the acquisition of direct experience through practical activity, its further
comprehension and reflection taking into account emotional perception, analytical
processing of the acquired experience through conceptualization, the formation
of hypotheses and generalizations, as well as practical verification of formulated
ideas through experimentation and application of conclusions in real situations.

In this context, each stage performs a specific function in the development
of the individual: concrete experience stimulates active involvement
in cognitive and creative activity; reflective observation contributes
to the awareness of one’s own reactions and a deeper analysis of situations;
abstract conceptualization provides systematization, generalization, and
theoretical understanding of information; and active experimentation allows
one to test the formed ideas in practice and adapt them to real conditions.

At the same time, D. Kolb emphasized that the effectiveness of knowledge
acquisition significantly depends on taking into account the individual
characteristics of each student’s learning style. An individual learning style
is considered a stable system of personality characteristics that determines
the specifics of cognitive activity: ways of perceiving and processing
information, interaction with the environment, concentration of attention,
thinking, and approaches to solving problems.

Taking this into account, it is advisable to consider the formation of tolerance
not as a result of declarative assimilation of norms, but as a gradual process
of acquiring social experience. Within the framework of Kolb’s educational
cycle, tolerance develops through the systematic involvement of children
in situations of interpersonal interaction, their subsequent emotionally
conscious discussion and reflection, conceptual understanding of behavioral

5% Fappmur P. JI Teopis HaBuaHH4 JleBina Kos6a. HaykoBo-meToguyuHi 3armcku IIOIIIIO : ITedazoeiuHi 3a-
caou eheKmueH020 HABHAHHS Y 3a2abHO0C8IMHIll wikoi. 2016. Burryck 8. ITosrasa : IIOIIIIIO. 126 c.
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models and consolidation of constructive strategies in the process of practical
application in real social situations.

According to E. Durkheim’s approach to socialization, moral norms are
a product of social life and are learned by the individual through the collective.
In the preschool environment, this means that group norms of mutual respect
and acceptance must be clearly articulated and supported by the teacher
as a social regulator of behavior.

The practical implementation of tolerance formation involves the creation
of an educational environment based on the principles of equal participation,
positive reinforcement of socially acceptable behavior, and organization
of joint activities. Effective are cooperative forms of work, role-playing games
with elements of social situations, as well as reflective conversations aimed
at awareness of emotions and actions.

An important means of forming a tolerant attitude is the organization
of joint activities of children, in the process of which they gain experience
of cooperation, mutual assistance and responsibility for a common result.
It is in the conditions of collective interaction that preschoolers learn
to take into account the interests of others, coordinate their own actions with
the actions of their peers, constructively resolve conflicts and find compromise
solutions. Such experience contributes to the reduction of manifestations
of egocentrism and the development of social interaction skills.

Of particular importance is the development of emotional intelligence, which
ensures the child’s ability to recognize their own emotions and the emotional
states of other people, to empathize, regulate their own reactions, and
demonstrate empathetic behavior. For this, it is advisable to use exercises for
recognizing emotions, discussing moral dilemmas, analyzing fairy-tale plots and
life situations, which contribute to the formation of emotional self-regulation
skills and understanding the feelings of others.

An effective means of educating tolerance is also fiction, fairy tales,
cartoons and theatrical activities, which allow children to get acquainted
with different models of behavior, comprehend moral values and realize
the importance of mutual respect and acceptance of differences. Through
discussing the behavior of characters, children learn to evaluate actions from
the standpoint of goodness, justice and humanity.

An important condition for the formation of tolerance is the creation
of an atmosphere of psychological security, trust and support in a preschool
educational institution. The teacher should set an example of tolerant behavior,
demonstrating respect for each child, his individual characteristics, needs and
opportunities. The personal example of an adult, his style of communication
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and the nature of relationships with his pupils largely determine the formation
of appropriate behavioral models in children.

No less important is the interaction of the preschool educational institution
with parents. The consistency of the educational influences of the family and
teachers contributes to the consolidation of tolerant attitudes in the child’s
everyday behavior. Conducting consultations, trainings, joint events and
educational work with parents allows you to form a single educational
space focused on the development of respect for human dignity, acceptance
of diversity and a culture of non-violent interaction.

Therefore, the formation of a tolerant attitude in preschool children
is a complex process that is implemented through the development of emotional
competence, the organization of positive social experience, the creation
of a safe educational environment and purposeful interaction of all participants
in the educational process. It is the combination of these mechanisms
and pedagogical tools that ensures the effective upbringing of tolerance
as an important condition for harmonious personal development and successful
socialization of the child.

| Conclusions

The conducted theoretical and analytical research showed that the problem
of educating tolerant attitudes in preschool children in the conditions
of the modern educational environment acquires particular relevance and
requires a comprehensive interdisciplinary understanding. It was established that
tolerance is an integrative personal quality that is formed under the influence
of psychological, pedagogical, socio-cultural and moral-ethical factors and
is an important prerequisite for the harmonious socialization of the child.

The generalization of scientific approaches made it possible to consider
tolerance in preschool age as a dynamic process of developing the ability
to accept otherness, empathetic attitude towards the environment, regulation
of one’s own emotional reactions and constructive interpersonal interaction.
It was determined that its formation depends on the characteristics
of the child’s early social experience, the nature of interpersonal relationships,
models of social learning and targeted pedagogical influence.

It has been proven that modern social challenges, in particular
the consequences of martial law, internal migration, the increase in the number
of children with traumatic experiences and special educational needs, as well
as the strengthening of cultural diversity, put forward new requirements for
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the organization of the educational process. Under such conditions, the creation
of an inclusive, psychologically safe and tolerant educational environment
becomes of particular importance.

The study found that intolerance can serve as a basis for the emergence
of more complex forms of destructive interaction, including bullying.
In this regard, early prevention of manifestations of social rejection through
the development of empathy, socio-emotional competence, and a culture
of respectful attitude towards diversity is of great importance.

It is substantiated that the effectiveness of the formation of a tolerant attitude
is ensured by the implementation of a complex of psychological and pedagogical
conditions, among which the leading place is occupied by the organization
of cooperative activities of children, the development of emotional intelligence,
the use of reflective practices, the creation of situations of positive interaction
and the maintenance of an atmosphere of mutual respect and psychological
safety. An important role in this process is played by the teacher as a bearer
of humanistic values and a model of tolerant behavior.

Therefore, the upbringing of a tolerant attitude in preschool children
should be considered as a strategic direction of modern preschool education,
aimed at the formation of a socially mature personality capable of constructive
interaction in a diverse society. Prospects for further research are related
to the development and testing of effective psychological and pedagogical
programs for the formation of tolerance in an inclusive and multicultural
educational environment.

| Abstract

The section provides a theoretical and methodological analysis
of the problem of fostering a tolerant attitude in preschool children
in the conditions of a modern educational environment. The relevance
of the study is justified, which is due to the consequences of martial law,
internal migration processes, an increase in the number of children with
traumatic experiences or special educational needs, as well as an increase
in the cultural and social diversity of children’s groups. The essence of tolerance
as an integrative personal quality is revealed, which is formed on the basis
of acceptance of otherness, development of empathy, respect for human dignity
and the ability for constructive interpersonal interaction.

The main scientific approaches to understanding tolerance within
the framework of psychological, pedagogical and socio-cultural concepts are
analyzed, in particular humanistic, social-cognitive, constructivist approaches,
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attachment theory and social identity theory. The importance of preschool
age as a sensitive period for the formation of moral ideas, social attitudes,
behavioral models and mechanisms of emotional self-regulation is emphasized.
The concepts of intolerance and bullying are distinguished, where intolerance
is considered as a psychological prerequisite for negative interaction, and
bullying is considered as its systematic and purposeful manifestation.

The pedagogical conditions for the effective upbringing of a tolerant
attitude in preschool children are determined, including: the organization
of cooperative activities, the development of emotional intelligence
and empathy, the use of reflective practices, the support of partnership
between all participants in the educational process, as well as the creation
of a safe, inclusive and psychologically comfortable educational environment.
The strategic importance of cultivating tolerance as a factor in the harmonious
socialization of a child, the prevention of manifestations of discrimination and
bullying, the development of a culture of mutual respect and the humanization
of the modern educational space is emphasized.

The results of the study demonstrate the need to implement a comprehensive
and systematic approach to the formation of tolerance in preschool children
as an important prerequisite for their personal development, successful social
adaptation and constructive interaction in an inclusive and multicultural society.

Keywords: tolerance, preschool age, inclusive education, socialization,
internally displaced children, bullying, intercultural interaction, emotional
regulation, educational environment, martial law.
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